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NMpapMmoBa

CBeT, y SKIM Mbl CEHHA KblBEM, CTaHOBiLUA YCcé 60nbL
CKnagaHbiM. Tnabanisaupla, 3maHeHHe KAaimaty i niubasbiA
T9XHaOTii — BOCb TO/IbKi HEKATOPbIA Ca WMaTAiKix npabaem, Akia
naycrtatolub nepaj KOXHbIM, XTO iMKHeuUa pa3BiBaub i
yOackaHanbBallb HaBbIKi | KamneTaHUbli Ha npauary ycaro
KblLLUA.

AZyKaublf | HaBy4YaHHe MaBiHHbI MAATPbIMAIBALL MOMAA3b i
[APOCAbIX Yy pasBillli KAtoYaBblX KammeTaHUbIA i 6a3aBbix
HaBblKay. [3Ta AanamorKa iM NacnAxoBa apbleHTaBalLa Y ceele,
Bblpallalb  WMaTAiKia  npabnembl i Bbilb  AKTbIYHbIM
cTBapaibHikam nacnaxosara 6Oyaydara. [3ap:kaBbl-yneHbl EC
hanamaraloub  KaMMneTaHTHa-apbleHTaBaHal  adyKalbli i
nepajaBblM  iHilbIATbIBAM, 3BA3aHbIM 3  GapmipaBaHHeEM
6a3aBblx HaBbIKaY i KNHOYABbIX KAMMNETIHLbIN.

[3Ta uyaoyHa, ane HeabxoaHa MaATpbIMKa i yaackaHaneHHe. Ha camolt cnpase, EC AW4Ys He AacArHyy cBaéhn
M3Tbl ¥ 3HiXK3HHI aficTaBaHHA § 6a3aBbix HaBblKax xaus 6 Ha 15%, i 3a anowWwHse A3ecsAuiroan3e 4acArHyTbl He
BE/IbMi BAAIKI mparpac.

EypanencKkan afykaupliHaa npactopa NaATpbiMiBae cynpauoyHiuTea A3apKay-yneHay EC y cTBapaHHi 6onbl
YCTOWAIBAW i iHKNO3iYHaM CicTambl adyKaubli i HaBy4aHHA. MaBblWaHHe Y3pOYHIO 6a3aBbix HaBbIKay i KAOYaBbIX
KaMMeTaHUbIM 3’Ayaseula NpbIAPbITSTHBIM  HanpamMKam eypanenckai adykaublMHai npacTopbl, AK Oblio
Bbl3Ha4YaHa Yy pakameHaaubli CaseTa, npbiHATaM y 2018 roase. Kamicia 6yase npauarsalb NagTpbIMKY
[O35pXKaBaM-UYieHaM Y iX HAMaraHHAX Na pasBilUi KNoYaBbIX KAMMETIHLbINA.

TakiM YblHam, A 3 3aJaBa/ibHEHHEM MPaACTayNAt0 BbIHIKI AacnenaBaHHAY Na MbiTaHHAX 60abl 3deKTblyHara
pa3BillLA KAKOYaBbIX KaMneTaHUbIM i 6a3aBbix HaBblkay. [3Tanésbl i rblb6oOKi aHani3 cicTam adyKaupbli Y PO3HbIX
eypaneicKix KpaiHax i TpblBanaa gacnendas 6as3a A3MaHCTPYOLb KaWTOYHbIA BbIHIKI 419 Aaneiwara passiyus
K/IOYaBbIX KamneTaHublM Ba ycim EC. JacnenaBaHHe 3mAwWYae arnag acHOYHbIX padopm y pasBilli KAo4aBbIX
KaMNeTaHUbI Ba Ycix A3apskasax-yneHax EC. Bonbw nagpabasHa pasraagatouua npausckl padopmbl ¥ naui
A3ApKaBax, AKiA NpaacTayNaoLb PO3HbIA NALbIXOAb! a CiICTaIMbI aZlyKaLbli ¥ Eypone.

BbIHiKi gacnenaBaHHAY acHOYBatoLLa Ha BOMbILE | MPbIKA3AaX y raTbIX BblOpaHbIX A3ApKaBax. ManiTblkam i iHLbIM
3alikayneHbim Hakam y cdepbl agyKalbli NnpanaHyeLLa pasraagalb raTbld BbiHIKI 3 NYHKTY reAsKaHHA KaHTIKCTY
CBAiX Y/IaCHbIX KpaiH, CiCTam aZlyKaupli i YA3enbHiKay aayKaublMHbIX Npauscay. '3Ta A4a3sosilp iM pacnpauoyBalps i
aflanTaBalpb CTPaTarii, AKiA 6yayub aAnaBsfalb YNaCHbIM KAaHTIKCTAM i KaHKP3THbIM npabnaemam, 3 AKimi AHbl
CyTblKatoLLa.
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Mapbia Fa6pbianb, Eypaneincki kaMmicap na nbiTaHHAX iHaBaUbli,
AacsiefaBaHHAY, KynbTypbl, aaykaubli i Monapasi.
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Map3saki

Ta gacnepaBaHHe 6b110 3aMoynieHa FeHepanbHbIM AblpaKTapaTtaM na NblITaHHAX
agykaubli, Monaasi, cnopty i kynbTypbl (DG EAC) Eypanelickai KaMicii i npaBeaseHa
EYypanelickim iHCTbITYyTaM aaykaubli i caubisnbHal naniteiki (EIESP), Ecorys i Jaukim
TaXHanariyHbiM iHCTbITYTam (DTI).

MeHeaxapaM gacnegaBaHHsa 6bi1a Magyxana O'lWbl nag kipayHiuTeam xaHeT JlyHi
(EIESP), a rapaHTbIto sikacui 3abacneusana Jlopbl s (Ecorys). Mbel xaueni 6
naasskaBaub ®paHcya CrapbIHry i JleTbiybli BiusHuiHi (Ecorys) 3a ix nmicbMoBbIS YKnaabl ¥
rnpaMexkKaBblsl i KAHUYATKOBbIS CrpaBa3gadbl, a Takcama Exbl BiwHeyckamy (EIESP) i
KapctaHy ®ponixy Xyraapay 3a ix nagTpbIMKy Yy NnaHaBaHHi [pyn y3aeMHara HaBy4aHHS i
yBaxoAHbIX AakyMmeHTay. KpbicuiH Hegspraapg JlapceH (DTI) i bapbapa CaHuibaHbec
(EIESP) panamarni 3ab6sicneubiub 6ecnepaboiHyto npauy rpynbl y3aemHara HaBy4aHHs.

Mbl TakcaMa yA354Hbl HallbIM 3KCNepTaM BbiCOKara y3pOoyHIo 3a iX napaabl i pakamMmeHaaubli
nagyac gacnegasaHHs. 'aTa Kel JliBiHrctaH (npadecap naniteiKi i NpakTbIKi
aZAyKaublMHbIX gacnenaBaHHAY YHiBepciTaTa na3ra) i Nabap Xanac (dakynbTaT nenaroriki
i ncixanorii YHiBepciTaTta ELTE byaanewTa).

Akpams Taro, Mbl Xauesni 6 nagssikaBaub YieHaM gacnenyan rpynbl, SKis npasani
kKabiHeTHae gacnefaBaHHe i NpaBaAni TaMaTbIYHbIA gacienaBaHHi. Capog ix Maaxana
O'Webl, bapbapa CaHTbibaHbec, ®paHcya CrapiHr i JleTbiublsa BiHU3HUIHI.

Mbl TakcaMa A35KyeM 3HELWHIM gacnenyblkaM, aKis nagTpbiMniBani kaptarpadasaHHe EC
27 i TaMaTblYHbIS gacnefaBaHHi nag kaapAblHaubian EIESP i Ecorys.

Ya3enbHiki rpynbl y3aeMHara HaBy4YaHHs axBsipaBasi cBaiM 4acam i aA3aninicsa ceaimi
AyMKaMi Ha npauary ycsaro npauscy. Cknag rpynbl:

dn3ebet Anep, OaHis

AHpapaac Paw-KpbICTaHC3H, [aHida

O1H O'CaniBaH, Ipnanabis

Mapanbg Xicnon, IpnaHabis

MiTap Jlykac, Higapnanabl

Taca BaH Hopn, HigapnaHabl

Mapbis OMinia bpagspass, NapTyrania

MaHyanb MireHc, MNapTyranis

AHa Mapsbiga Mavaay, lMapTtyrania

Nyic UiHoka, MapTyranis

JOparacnasa Keukewasa, CnaBakis

Bepa Hamuosa, CnaBakis

MpaKTblYHbISA CEMiHApPbI | TAMaTbIYHbIA AacnenaBaHHi Obili NaaTpbIMaHbI:

LliHe AHaspcaH, JaHiqa

Mapgxana O’LUbl, IpnaHabis

Mapapa Nyic Cinea, MapTyrania

Maapa Tanwaripa, MNapTtyranisa

lOpaii BaHTyx, CnaBakis

JleTbiubia BikeHuiHi, HigsapnaHabl

Mbl xaueni 6 Bbikasaub Hawy yA3s4HaCLb 3@ HeausHHY naaTpbiMky DG EAC Ha npausry
YCAro gacnegaBaHHs, Yy npbiBaTHacUi 3 6oky Ynbpbiki Mictoc i Tanné Caasana.
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A6p3BiaTypbl A3Apixay

A6p3BiaTypa

KpaiHbl Kpaina
AT AycTpbif
BE Benbrisa
BG Bbanrapbis
cY Kinp
C Yaxia
DE FepmaHin
DK Aanina
EE DcToHiA
EL paubia
ES Icnanis
FI dDiHNAHAbIA
FR ®paHubia
HR XapBaTbis
HU BeHrpbis
IE IpnaHpgbin
IT ITanisa
LT JlitBa
LU Jlrokcembypr
LV JlaTBisa
MT ManbTa
NL HigspnaHpabl
PL Monbwiya
PT MapTyrania
RO PyMblIHis
SE LlBeubisa
SI CnaBeHisn

SK CnaBakisi
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1. YBoa3iHbl i arnaa

Y raTbiM pasgsene pasMellyaHbl arnas gacneaasaHHs. EH anicBae acHOYHbIS MbITaHHi
JacnenaBaHHs, KaHUSMTyaslbHbIS aCHOBbI, KIS NsKalb Yy Sro aCHOBE, Y TbIM JliKy
MEeTaAanorito gacnengaBaHHS.

1.1 YBoasiHbl i arnag

CyuacHan Monaa3i HeabxoAHbl pa3HacTaMHbl HAabop KaMMeTaHLUbIN, yKo4datoubl 6asaBbls
HaBblIKi, Ma MHOriX NpblYblHAaX — A7 camapa3sBiuus, Ana taro, kKab 3Halcui rogHyto npauy
i CTaub He3anexHbIMi, aKTblYHbIMi FpamMag3sHaMi i Byubllla Ha npauary ycsaro >XblUus.
Fnabanisaublsi, CTPYKTYPHbIS 3MEHbl Ha PbIHKY Mpaubl i XyTKae pa3BiuLé HOBbIX TOXHANOriN
natpabytoub yaackaHanbBaub i abHaynsub KaMneTaHUbli HA Npausary Xbiuus. MNaBbllW3HHE
Y3POYHIO K/HOUaBbIX KaMMNEeT3HUbIM 3'aynsgeyua npbiapbITSTHbIM HarnpaMkaMm eypanenckamn
agykaublHaW npacTopbl, y $KOW yca Monaa3b NaBiHHA aTpbiMAiBaub HaWIenwyto
agyKaubllo | HaBy4YaHHe, He3anexHa aj iX naxo4XaHHs.

C3zema 1: KnroyaBbisi KAMIETIHLbII

KntodaBbla KaMneTaHUbli — raTa aAa3iHCTBa Beday, HaBblkay i cTayneHHsay. Y 2018
roase 6bini pacnpauaBaHbl PakameHaaubli EC a6 BacbMi knto4aBbiX KaMNEeTIHUbIAX, SKis
3’'aynatouua KaMneTsHUbIAMI 471 HaBYYaHHS Ha Mpauary Xbilus:

. MicbeMeHHacub

. LLIMaTMOYyHaa kaMneTaHubIS

. MaTtaMaTblYHasa KaMMeTaHLUbIS | KaMNeTaHUbli Y HaByLbl, TOXHaNOrIi i TOXHiLbl
. NliubaBas kamneTaHUbIS

. MepcaHanbHas“, caubisnbHas KaMOeTaHUbISA | YMEHHe ByubllLa

. F'pamMag3sHCKasa KamMneTaHLUbIs

. MpaanpbiManbHiLKasa KaMneTaHLUbIs

. JacBenyaHacub i 3405bHacUb BbiSynsub cs6e Y KynbTypHan cdepbl

ONOUTPAhWNRE

Yce Kntou4aBblg KaMMeTaHUbli Jivauyua agHoNbKaBa BaXXHbIMi i @CHOYHbIS MPbIHLbIMbI
aAHoOM KaMmneTaHubli 6yayub caa3enHivyaub pasBiyuo Apyror. Hanpbeiknag, Takis HaBblKi,
SIK  KpbITblYH@e MbIC/IEHHE, YMEeHHe Bblpalwalub npabnembl, nNpaua Yy KaMaHA3e,
KaMyHikaTblyHacub, TBOpYbl MaAblXx04, YMeHHe BecCui nepaMoBbl, aHaniTbluHbIA i
MiDKKYAbTYPHbISI HaBblKi  3'aynawoouua  Heaa'eMHa 4YacTKal KOXHaW 3 K/K4aBbiX
KaMNeTaHUbIN.

Kpbiriya: Council of the European Union*

CymecHas cnpaBa3gava Eypaneickara Caseta i Eypakamicii (2010)? npbiHSa1a npaekT na
BaCbMi KJ1IOUABbIX KaMNET3HLUbIAX AN5 HaBy4YaHHS Ha npauary xbiuusa (2006)°y akacui
BblpallanbHara gakrapa 419 pas3Biuus KaMneTaHTHaCHa-apbleHTaBaHal CiCTaMbl
eypanenckan agykaubili.

1 Council of the European Union, Council Recommendation of 22 May 2018 on Key Competences for Lifelong
Learning, OJ C 189, 4.6.2018.

2 Official Journal of the European Union. (2010). Joint Report of the Council and the Commission on the
implementation of the Education and Training 2010 Work Programme. Retrieved from: https://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J]:C:2010:117:0001:0007:EN:PDF

3 European Commission (2006). Key competences for lifelong learning: A European reference framework.
Retrieved from: https://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:L:2006:394:0010:0018:en:PDF
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HacTynHblg gacnepgaBaHHi MagKpacniBatoub nNparpac, AAacsArHyThbl Y HEKalbKiX A3sip)KaBax-

uneHax, Y JAayblHeHHi i Aa 6a3aBbiXx HaBblkay, | [Aa K/AKYaBbIX KaMMNETIHUbIN.*®
CnpaBa3gaya Eypakamicii ag 2012 roga® TakcaMa apbleHTyelua Ha BbiKapbICTaHHE cnicy
KaMneTaHubIA AN LWKOoMbHAW agykaubli i yniyBae Ton dakT, WTO A35p>XKaBbl-UeHbl
pacnpauaBsasi pO3Hblg MaAbiXoAbl Aa YBAA3EHHA | NAATPbIMKI  KaMMNET3HTHaCHa-

apbleHTaBaHbIX NaabixoAay Aa adyKaubli, @ TakcaMa CTBapbl/li HaLbITHANbHbIA CTpaTarii Na
pa3BiuLo Xaus 6 HekaTopbIX K/YaBblX KAMMOETaHLUbIA 3 arysbHara cnicy.

Y pa3gpxay-uneHay écub MardbiMacub Ui MpbiMaub KaHKP3THbIA Mepbl AN8 pasBiyus
KaMneTaHUbIM, Ui p3anisoyBaub arysbHblg HaublgHaNbHbIA CTpaTarii. ArysbHbla CTpaTarii
yacTa paTblvaula pO3HbIX CTyneHen apykaubli i 3arMarouua 6a3aBbiMi HaBblkaMi i
pa3BiLLEM K/oYaBbIX KaMMET3HLUbIA 3 pO3HbIX 6akoy. HekaTopbis 3 MbiTaHHAY, Ha $KiX
A38pXaBbl-U/eHbl Bblpalblli  3acapoA3iub yBary ykawouyaub neparnsg  HaBy4dasbHbIX
nparpam, CiCTaMy ausHbBaHHS BYYHSY, paHHSAE Bbly/IeHHE HaBy4sHUay, AKig 6yayub Melb
npabneMbl 3 3acBaeHHEM Bejay, aganTaBaHylo Aa naTtpab KoxHara agykaublo, a Takcama
rmawblp3HHE MarybiMacuenm ans 6becnepanbiHHara npadeciiHara pasBiuus HacTayHikay,
ANsa ynayHeHacui y TbiM, WITO SHbI BasioAaloub HaBblKaMi, MaTapblisnami, i iHbpacTpykTypamn
ANns adeKTblyHara HaBy4YaHHs K/OYaBbIM KaMMeTaHUbISM i/abo 6a3aBbiM HaBbIKaM.

Y paAseHbIM JacnefaBaHHi  MpaacTaynedbl  arnsh  KamneTaHTHacHa-apbleHTaBaHbIX
nparpam i iHiubIaTely y 27 assapxaBax-dyneHax EC, 3 6onbw A3Tan€BbIM BbIBYYIHHEM ML
KpaiH OoKyCHan rpynbl, WTO Aa3Bajsisie pasrneaseub npausdc padapMaBaHHSA i paanizaubli
MarybiMacuen. MNMparpaMHbl KaHTIKCT | YMOBbI AN5 MaATPbIMKi ¥ KOXHaW 3 A3gpxay-uneHay
Aa3Bansioub 3pabiub BbICHOBbI NMpa Toe, WTo 6ya3e M3Ta3roAHbIM | JacarasbHbIM.

Yce kpaiHbl nausprneni ag 6ecnpsusgsHTHaAra 3KaHaMiyHara i caublsisibHara Kpbisicy,
Bbi3BaHara COVID-19, gki cray npblybiHAW JaneilblXx HaCTyncTBay, 3Bs3aHbIX 3
HaBy4YaHHeM Monaasi i pasBiyUéM iX KAK4YaBbIX KaMMeT3HUbIA Yy uanepawHi 4vac i vy
6yayublHi. Y pacnepaBaHHi TakcaMa pasrnagatouua mepbl, sKis 6bini NpbIHATLI KpaiHaMi Y
afKka3 Ha Tr3Tbl KPpbI3iC 3 MYHKTY T[NeAXaHHS pacrnpauoyki nparpaMm i paanisaubli
KaMMeTaHTHaCHa-apbleHTaBaHbIX NaabixoAay Aa LWKOSbHAM aayKaubli.

1.2 Mb>7Thbl i 3agaubl gacnenaBaHHSA

ArynbHaih M3Tal pacnegaBaHHsa 6bly 360p gokaszay ab adekTblyHbIX nparpaMax’ na
padapMaBaHHIO i pa3sBiuLi KaMNeTaHUbIN ANa WKOAbHAM agyKaubli, YKIoYalubl NenLwbis
MpaKTbIKi gacsirHeHHs 6a3aBbiX HaBbIKay.

Lscub KArovYaBbIX 3aaau:

3agaya 1: 3pasyMeub agMeTHbIS pbiCbl Y pacnpauaBaHbix nNparpamax aAnsa passiyus
KJIIOYaBbIX KaMNEeT3HUbINM i gacarHeHHs 6a3aBbixX HaBblKay Yy WKOMbHaW agykaubli y 27
KpaiHax EC.

4 Looney, J. and Michel, A. (2014). KeyCoNet’s Conclusions and Recommendations for Strengthening Key
Competence Development in Policy and Practice. Brussels: European Schoolnet. Retrieved from:
http://keyconet.eun.org/c/document_library/get_file?uuid=78469b98-b49c-4e9a-alce-
501199f7e8b3&groupld=11028

> KeyCoNet. (2014). Key Competence Development in Europe: Catalogue of Initiatives. Brussels: European
Schoolnet. Retrieved from:
http://keyconet.eun.org/c/document_library/get_file?uuid=e29c058b-01be-4d08-b77c-
85925069d007&groupld=11028

5 European Commission/EACEA/Eurydice (2012). Developing Key Competences at School in Europe: Challenges
and Opportunities for Policy. Retrieved from: https://eacea.ec.europa.eu/national-
policies/eurydice/content/developing-key-competences-school-europe-challenges-and-opportunities-policy_en
7 For the purpose of this study, policy reforms refer to the design and implementation of effective education
policies for the development of key competences by all learners. Reforms in this context may include new
initiatives, approaches, and iterative processes to support ongoing improvement.
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» 33gaya 2: BbiBy4bllb CICTAMHbISI YMOBbI i MparpamMbl 4as NagTpbiMKi padopm ans
pasBilLUs KItoYaBbiX KaMMNeT3HUbIN i gacssrHeHHS 6a3aBblX HaBblKkay Yy LWKOSbHAM
aaykaubli ¥ 27 kpaiHax EC.

= 3ggaya 3: MNpaBecui g3TanéBae BbiBYYSHHE pacrnpauaBaHbiX Nparpam i cTpaTarin na
iX paanizaubli ¥ nsaui ag3spxaBax-uneHax EC, skis gacarHyni 6onbll 3HaYHbIX
BblHiKaY, i AKis Y cyKynHacui 3'aynsaoouua npagcrayHikami po3HblX CiCTaM agyKaubli.

» 3agaya 4: JacnegaBaub, SIK 3BS3aHblsl 3 pacpopMaMi ByusbHbIS MaaHbl i NagbiXo4bl
[a HaBYy4aHHS i ausHbBaHHSA, K npadecinHae pa3Biuué HacTayHikay i KipayHikoy
nacnpbisina pasBilUto KOYaBbIX KaMNETaHLUbIN i AacsirHeHHto 6a3aBblX HaBblkay Y
LWKObHaM agyKaubli.

= 3ggaya 5: 3pasyMeub, K KpaiHbl aganTtaBasnica Aa BbiKAikay i HacTyncreay
naHgamii COVID-19, y npbiBaTHacLUi, y YaackaHaneHHi niybasbix MaryoiMacuen ans
aAyKaubli, @ TakcaMa Y XafaHHi Janamaraub ceM’siM, y SKiX A3eui Byyauua
AbICTaHLUbINHA.

= 3ggaya 6: MNpa3 adTanésae BblpalldHHe YCiX nepaniyaHblX Bbiw3K 3aga4y 3pabiub
BbICHOBbI i BblpalaBallb WbIPOKi CNEKTp paKaMeHAaubli ANa ckaajanbHikay
rnparpam na passBilUio KIYaBbIX KAMMNETIHLUbIM Ha YCiX Y3POYHAX HaBYy4YaHHS.

1.3 3MeHbl Y CKJ1aAaHbIX, LWWMAaTy3pPOYHEBbIX CiCTAMax aAyKalbli: KaHLU3MNTyasibHas
cxeMma

CknagaHacub 3MSIHEHHSAY Yy LWIMaTy3pOyHEeBbIX CiCTaMax agykKaubli, sKiga cknagawmouua 3
MHOTIX yA3enbHikay Haz3BblvaliHa Bbicokas.® [3Ta acabniBa BaxHa ag3Haubllb, NakKoJbKi
KaMrneTaHTHACHa-apbleHTaBaHblg MaAa3ni, AKia cami na cabe cknagaHbis, natpabyoub ag
LWKOM MPbIHALLS HOBbIX Magbixogay, TaKix siK: MiKnpagMeTHae nnaHaBaHHe, MarybiMacui
iHTOpaKkTblyHara i npabnemMHara HaByd4aHHs, iHAbIBiAyanisaublto HaBy4YaHHS 3 M3Tal
[anamori KoXHaMy AacsArHyub HeabXxOoAHbIX BblHiKay, au3HbBaHHE MNa BblHiKaX HaBy4YaHHS,
sIKoe YyniyBae 340/bHAcUi HaBy4y3HUAY 475 BblpalldHHA 601bll  CKMagaHbliX 3agad i
auUdHbBaHHe TpaHCBepCanbHbIX KaMMNETIHLbIN.®

PacdapmaBaHHe cknaZaHblxX CICTOM He npocTae i He niHeHae. Bbikniki, aKia y3Hikatoub npebl
YBSiA3E€HHI HOBbIX BY4Y36HbIX MnaHay i 3MeHay Yy agykKaubli, NpbiBOA3SILUb Aa 3MeHay Y
npadecinHbiX NMepakaHaHHAX, KalwToyHacusxX i naBoA3iHax, YK/K4atoubl y3aeMaasesiHHe

ca CTypaHTami, kKanerami i 3auikayneHbiMi 6akami. lepaxon pna KaMneTaHUbIN, £Kis
axoniBaloub Beabl, HaBblKi, CTayeHHi, KalToYHacui i XXadaHHi,— ycé rata npbiBoA3siub Aa
O3esiHHSY Yy KaHKpaTHanm cdepbl i acapognsi, i Yy BblHIKY MOXa BblK/iKaub

dyHAaMeHTaNnbHbIX 3MeHbl Yy MbICNEHHI HacTayHikay i y iX naabixogax Aa BblKNaZaHH4,
HaBy4aHHS | au3dHbBaHHA.10 CknajgaHacub 3MSHEHHAY Yy LWMaTy3poYHEBbIX CiCTaMax
ajaykaubli, SKig cknagatouua 3 MHOMX yA3esbHikay Haa3Bblval BbICOKas.

8 Burns, T. & Koster F. (ed) (2016) Governing Education in a complex world, OECD Publishing, Paris.
Honig, M. (ed.) (2006), New directions in education policy implementation: confronting complexity, State
University of New York Press, Albany, NY.

Thiesens, H., Hooge, E. and Waslander, S. (2016). “Steering dynamics in complex education systems: An
Agenda for Empirical Research”, European Journal of Education, Vol. 51, No. 4, pp. 463 - 477.

9 Grayson, H. (2014). KeyCoNet’s Review of the Literature: A Summary. European SchoolNet, Brussels
http://keyconet.eun.org/literature-review

Cedefop (2016). Application of learning outcomes approaches across Europe: a comparative study.
Luxembourg: Publications Office. Cedefop reference series; No 105. http://dx.doi.org/10.2801/735711
10 Hoskins, B. and Deakin-Crick, R. (2010). Competences for Learning to Learn and Active Citizenship: different
currencies or two sides of the same coin? European Journal of Education, Vol. 45, No. 1. Pp. 121 - 137.
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Y KaHu3nTyanbHbIX acHOBaxX JacnegaBaHHs (MantoHak 1), MaTalm skora 3'aynseuua
pasyMeHHe cknagaHacui padapmaBaHHs agykaubli i p3anizaubli  KaMneTaHTHacHa-
apbleHTaBaHara nagbixo4y, MOXHa BbllyYbllb PO3HbIA  Y3pOYHi AacnenaBaHHS:
npabnemHae none, BbiBy4YsHHe acabniBacuen KpaiH, pacnpauoyka i paanisaubls nparpambl
y3aeMHara HaBy4YaHHs, pacrnpauoyka cnpaBa3sgadbl i poKkameHaaubin.

CTpyKTypa rpyHTyeuua Ha HeabxoaHacui MpbIHALUS CiCTaMHara naabixoAy Aa CTBApaHHSA
nparpam na pa3ani3aubli KAOYaBbIX KaMMETIHLUbIA, YKA4Yatoubl 6a3aBbid HaBbIKi Yy
WKONbHaM agykaubli.’! Ta ganamMoxa AacsArHyub KaHu3snTyalbHara pasyMeHHs PO3HbIX
CTPYKTYp i cicTaM agykaubli ¥ 27 kpaiHax EC. [JacnemaBaHHe axornsjiBae Yy3aeMacyBsi3b
naMmipk CIiCTaMHbIMI  (pakTapami, wngxami, npbl ganamMo3e SAKiX raTbld nparpambl
paanisyouua, i AKoe 3Ha4YsHHe SHbl Malub 415 WKOAbHAW agyKalbli 3 NYHKTY FeaXaHHS
iHK103ii, pOYHbIX MpaBOY i NenwbiX BbIHIKay HaBy4YaHHS

ManrwHak 1: KnoyaBbisi 371eMeHTbI 4715 yBFI,[[3eHHFI KaMreTaHTHacHa-apbleHTaBaHblX na,ab/xo,aa)"/

KnwoyaBkIf aneMeHTs! ANS S"BHA:IEHHH
KaMneT3IHTHacHa-apkleHTaBaHbIX nanblxo,qaj'v
Eypaneiicki y3poBeHb

HaubiAHaNbHbI
(mMaKpajspoBeHs)

Yac

11 Y TOWM 4ac sik 6a3aBblsl HaBbIKi YBaxoA35LUb y KJlOYaBblS KaMMeT3HLUbli, HEKATOpPbIS KpaiHbl pasrnisaarLb ix

acobHa aj pasBiuus KamneTaHubIi. Ma ratain npbiybiHe 6a3aBbis HaBbiKi 45 KapTarpadaBaHHs KpaiHbl 6bini
Bbl3HauaHbl SIK YblTaHHE, MaTaMaTblka i NpblpoAasHaycTea.
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Y KaHuanTyasbHa Magani nagKpacriBarouLa HaCTyMHbIS 3/1IEMEHTbI:

e HaByusHeU 3Haxopas3iuLa Yy LUSHTPbI i, 3rogHa 3 KAHCTPYKTbIBICLKIM naabixoaam,
LaskaM yusarHyTbl ¥ npausc HaBy4daHHS (a He 3'aynseuua naciyHbIM CNa)XblyLOM
Beaay).’? HaBy4usHLUbl MOryLUb MpbiMalb yYA3en He TONbKi Y HaBy4YanbHbIM MpaLace,
ane i Ha aTane NpaeKkTaBaHHS, au3HbBAHHS BblHIKaY i NpaBsA3eHHS AacnenaBaHHNAY.
HaByu4sHUbl MOryLb TakCaMa BblKa3Balllla Ha 3Tane CTBAp3HHA nparpam i
aL2HbBAHHS iX BblIHiKaY.

e CrpaTarii padopM agnaBeaHbIM YblHaM aganTyloLLUa Aa CTPYKTYPbl KipaBaHHA
KpaiHaW, TaM, A3e 36anaHcaBaHa LU3HTpasibHae KipaBaHHe 3 caMacToMHacLO Ha
MSACLLOBbIM/LLUKOIbHBIM Y3POYHi.

e ApapaHacub cripaBe KJ4YaBblX CTBapasbHikay agyKaubliMHbIX padopM, Yy TbiM fliKy
3auikayneHbix 6akoy, 3'aynaeuua goyraTapMiHoBal naaTpbiMKan iHiLbIATbIY.

e lMacTrasHHae y3aemMaa3esaHHe 3auikayJieHbiX 6akoy y pacrnpauoyubl i
p3anisaubli padopM cTBapae AaBep i Nadyyuué npbiHaNexHacLi.

e JOdeKkTblyHana KaMyHiKaLbIfl 3 calblsafbHbIMI NapTHEpaMi, rpamag3sHckam
cynonbHaculo, KipayHikaMi WKon, negaroraMi, HaBy4sHUaMi, 6baubKkaMi i iHLWbIMI
yA3enbHiKaMi agyKaublMHbIX 3MEH BeJIbMi BaxXHas. AKTbIYHbISt 3HOCIHbI i
y3aeMag3sesiHHe 3 KipayHikaMmi Ko i HacTayHikaMi iCTOTHa YnablBalOLb Ha 3MeHbI ¥
npadecinHbIX NepakaHaHHAX i Nnagbixodax.

e 3 M3Tal NaATPbIMKi 3MeH y BY4Y36HbIX nparpamMax HeabxoaHbl HOBbIA
naabixoAbl la HABYYaHHSA, sKia YKo4aoub NpabnemMHbl i MbKAbICUbIMIHAPHbI
naabixo4bl, LUTO YpayHaBaxxBae CyMecHae i iHAbIBidyasibHae HaBy4aHHe i
y3aeMaz3esiHHe HacTayHika i ByyHs. HoBblS naabixo4bl MOryLb TakcaMa ykadaub i
MKNpagMeTHae HaByyaHHe.??

e HoBbisi Nnagbixoabl Aa aUdHbBAHHSA, SKis QiKCyOLUb Y3pOBEHb HaBbIiKay
KpbITblYHAra MbIC/IEHHS HaBy43HUaAy, 340/bHACUb Aa paLIdHHSA CKAagaHbiX npabnem
i / abo 6onbll 3eKTbIYHYIO Npauy Y KamaHase, 3'aynsiouua Heag' eMHan YacTkan
KaMneTaHTHaCcHa-apbleHTaBaHbIX Nagbixogay. AusHbBaHHE Ha YPOKY i fiubasae
aKTblyHae (apmaTtblyHae) audHbBaHHE crnpbise TaMy, kab 3agaBoniub NaTpabbl yCix
HaBy4YsHUAY, Y TbiM NiKy caMa- i y3aeMaaludHKa pa3BiBae KaMMET3HLbI «yYMEHHS
ByublLLa>».

e KipayHikam wikon HeabxoAHbl KaMNeT3HUbli, ka6 KipaBalb 3MeHaMi i
iHaBaUbIAMi Ha WKOJIbHbIM Y3pPOYHi. MiXnpaaMeTHbl i MiXXAbICLbIMAIHAPHBbI
XapakKTap KaMNeT3HLbIM MOXa NacKopbilb NpaLsC YHYTpbILWKOAbHAra niaHaBaHHs i
cnpbisub 60nbl 3EeKTbIYHbIM BblHIKaM Y HaBy4YaHHi.

¢ Hea6bxopgHa pacnpauaBaub nepgarariyHbif CTaHAapThl i NJ1aHbl, AKiA 6yayub
Cnpbisiyb pa3BiLLI0 KaMMNeT3HUbIM HaBy4YsHLUay. * ba3aBas neaarariyHas
aayKaubis i naBblW3HHE npadecinHara y3poyHio negaroray takcama rnasiHHbI 6bilb
nepaapbleHTaBaHbl i NepanpauyaBaHbl Y aanaBegHacLi 3 HOBbIMI M3TaMi HacTayHikay.

12 Cedefop (2016). Op cit.

13 Grayson, H. (2014). Op cit.

14 Gordon, J., Halasz, G., Krawczyk., Leney, T., Michel, A., Pepper, D., Putkiewicz, E. and Wisniewski, J. (2009).
Key competences in Europe: Opening doors for lifelong learners across the school curriculum and teacher
education. Warsaw: CASE-Center for Social and Economic Research
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e Y3aeMaHaBy4YaHHe HacTayHikay Yy LWKonax (Mikpay3poBeHb) i ¥ npadeciiiHbiX cynonkax
y wKonax i na-3a imi (Me3ay3poBeHb)!>16 MOXa fanaMardbl HacTayHikaM y agantaubli ga
HOBbIX Nagbixogay i iHaBaubIn.!”

o MasiTblyHan i HaTXHANbHAaA aTMacdepa y WKoNe BefibMi BaXHbl dhakTap 41
HaBy4aHHS i kKaMbopTy HaBy4usHUAY, Ang dapMipaBaHHS iX KawToyHacuen, nepakaHaHHsaY,
MepKaBaHHSAY i MaTay.®

e BaxHacub napTHEpcTBa 3 yYHiBepciTaTaMi (Hanpbiknaz, y skacui naptHépay ang
npaBsA3eHHs gacnefaBaHHSay, Y pas3Billi KaMNeTaHUbIA HacTayHiKa Ha Y3pOoYHi
rneplwanayaTtkoBan negarariyHarn agykaubli i NaBbIW3HHI KBasidikaubli, y audHbBaHHI
padapMaBaHHaY i iHLW.), @ Takcama cynpauoyHiuTeBa 3 rpamagckimi ab’agHaHHAaMI i
6i3HecaM Takcama Mae Bs/iKae 3HaYdHHe.

e [lepaxon Aa KaMMeT3HTHacHa-apbleHTaBaHara HaBy4aHHa Moxxa natpabasalb
iHBeCTbILbIN Y IHPPaACTPYKTYPbI 3 M3Tall NaATPbIMKI iHT3paKTblyHara i
3KCrnepbIMeHTasibHara HaBy4YaHHs, a TakcamMa 4/ 3abecnsa4saHHA HOBbIMi
nagpy4vHikami, niu6aBbiMi iHCTpyMeHTaMi i iHWbIMI MaTapbIsnami.’®

e [lns nacnsxoBar 6yayyblHi agyKaubli BaXxHa aA3iHCTBa ranoyHawn insi padapmaBaHHs, se
pacnpauoyki i YBA3eHHS, NaydblHAaO4Ybl 3 IHCTbITYLbIWHbIX | SKaHAMIUHbIX MNbITAHHAY
i NpauArsaroubl Npausc yBsaA3eHHeM, aHaslisaM, 3BapoTHal CyBA3310 i
nansanwsHHEM.

HeabxogHa yniuBaub i yac. KpaiHam Moxa cnatpabiuua po3Has KonbKacub Yacy ans
pacapMaBaHHs Y 3anexHacui ag ix MarybiMacuein.20 KpaiHbl 3 MeHLLbIMi MarybiMacUsMi
MOryLb CKapbICTaula AOCBeAaM iHLWbIX KpaiH i ¥ BbIHIKY MAacKOpbIUb NMpauaC Ha iHLWbIX
3Tanax. BaxHa aa3Haublub, WUTO ra3Ta Maaasib XyTUYsi iTapaubliHass, YbiM fliHEMHas, 3
dapMaTblyHan 3BapOTHaN CyBA3310 i NanSAMWaHHEM, SKid iHTarpaBaHbl Y yYBeCb npauac.
[JanaTkoBbIM BaXKHbIM acnekTaMm, siKki BapTa aA3Haublub, 3'aynseyua y3a3essHHe 3HELWHIX
npabnem, Takix K Kpbi3ic, 3B53aHbl 3 COVID-19, aki awys 60nbll naakpacniy
HeabxoaHacub padapMaBaHHa aaykaubli i aganTaubli S5e Aa cydacHbIX BbIKAiKay i
abcTaBiH. '3Ta a3Ha4yae He ToNbKi HeabxoaHacub 3abecnsayYsHHA AOCTYNy Aa nivbasan
iHpaCTpyKTypbl, ane TakcaMa BaxHacub NiybaBbix HaBblKay HacTayHiKay i ix raToyHacub
ajanTaBaub KaMNeTaHTHaCHa-apbleHTaBaHbls NaabiXxo4bl Aa CiTyaubli, 3BS3aHbIX 3
He3an/siaHaBaHbIM AbICTaHLUbINHbIM HaBYYaHHEM i aka3Ballb MaATPbIMKY CEM'SIM Y HaBYyYaHHI
iX A39uen. Akpams raTara HeabxoaHa npaayrineaselb MepanpbleMCTBbI, HanpayeHbis Ha
3abecnsausHHe KOS i MACLO0BbIX KipayHikoy HeabxoaHbIMi BegaMi i pacypcami ans
naycroaHara yBsA3eHHS iHKAI3iyHbIX NaAabiXxo4ay Aa agyKalbli, 3Bs3aHbIX 3 HacTyrncTBaMi
COVID-19.2

5 Cedefop (2016). Op cit.
16References to macro-, meso- and micro-levels are adapted from Day, C. (2011) Uncertain Professional

Identities: Managing the Emotional Contexts of Teaching. In: Day, C. and Lee, J.C.-K., Eds., New
Understandings of Teacher’s Work: Emotions and Educational Change, Springer, Dordrecht, 45-64.
https://doi.org/10.1007/978-94-007-0545-6_4

17 Duncan-Howell, J. (2010). Teachers Making Connections: Online Communities as a Source of Professional
Learning, British Journal of Educational Technology, Vol. 41, No. 2, pp. 324-340.

Zuidema, L. A. (2012). Making Space for Informal Inquiry as Stance in an Online Induction Network, Journal of
Teacher Education, Vol. 63, No. 2, pp. 132-146

18 ET2020 Working Group Schools (2020). External advice to inspire and support schools in developing
students’ broad competences. Brussels, European Commission.

19 Looney, J. and Michel, A. (2014). KeyCoNet’s Conclusions and Recommendations for Strengthening Key
Competence Development in Policy and Practice: Final Report. European SchoolNet, Brussels. Available at:
http://keyconet.eun.org/recommendations

20 Halasz, G. & Michel, A. (2011). Key Competences in Europe: interpretation, policy formulation and
implementation. European Journal of Education, Vol. 46, No. 3, 2011. Wiley.

21 A 'Whole school” approach means that all school actors (school leaders, teaching and non-teaching staff,
learners, and families) and external educational and non-educational stakeholders’ roles are engaged in
supporting learner success. All dimensions of school life are addressed in a coherent way to promote change.
See more on the ‘'whole school approach’, for example, in the European Toolkit for Schools, which advocates for
a whole school approach to prevent early school leaving.


https://doi.org/10.1007/978-94-007-0545-6_4
http://keyconet.eun.org/recommendations
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Pacnpauoyka i pa3anizaubis iHiLbISTbIY Ma YKapaHEeHHI KaMMeT3HTHaCHa-apbleHTaBaHbIX
nagbixogay 3anexbiub af ajjaHacui crnpaBe ya3esibHiKay agykaubliHbIX npauscay i
MarybiMacuen gns ix paanisaubli.??

Map appaHacuro cripaBe Mbl pa3yMeeM NaaTpbiMKY K4YaBbiX yA3esbHikay
aZykaublHara npauacy, a Takcama rpynbl 3auikayneHbix 6akoy. Jligapbl Moryub
naaTpbIM/iBalb HaBy4YalbHbIS Nparpambl, SKis Npaayrieaxsatlb
KaMneTaHTHacHa-apbleHTaBaHbl Naabixo AN «agykaubli 21-ra ctarogassa», anb6o
SIHbl MOTYLb BbICTYMaLb 3a TPaablLblfHbIS, 3aCHaBaHblg Ha BeAax Naabixoabl, sKis
6onblw pacnaycroaxaHbis ¥ KpaiHe. Canpayabl, nepaxos Aa KaMneTsHTHaCHa-
apbleHTaBaHan aaykaubli MoXa 6biub CKnajaHbiM, 60 éH NpagyrnenXxsae 3MeHbl Y
KallToyHacuax, nepakaHaHHSX i MaTax HaByYaHHS.? BblA3si/1eHHE AacTaTKOBbIX
pacypcay i HeabxogHas nagTpbiMKa padapMaBaHHA MOryub naynbiBaub Ha
ycTtonnisacub/HecTabinbHacub npauacy.

MarubiMmacdi ana paanisaubli. Paanizaubia Ykaodae y cabe noriky CTBapaHHS
nparpam, KaMyHikaubl, HapoLlYBaHHe NaTaHUbIANy (HaBy4daHHe i npadecinHae
pa3Biuué), NaaTPbIMKY 3MEeH Ha LWKOJIbHbIM Y3POYHi, yniuBatoubl Makpa-, me3sa- i
Mikpay3poVYHi. JIorika cTpaTarin paanisaubli Takcama cyagHociuua 3 agnaBegHbiMi
padopmMami, y TbiM JliKy 3 KaMMeT3HUbISIMI HacTayHiKay i LWKO/bHbIX KipaYyHIiKoOY i
aanaBeAHbIMi M3TaMi i Byu4sbHbIMi nparpamMaMi, HOBbIMiI NaabixoAaMi Aa au3HbBaHHS
BYYHSY | HOBbIMI MarybiMacusami Ans cynpauoyHiuTea 3 Kanerami.>?°

TaMm, A3e npbiCyTHIiYae agaaHacub cnpase i 4o6pbis MardbiMacui Ansg paanisaubli, nocnex
Mae BbICOKYK BeparofHacub (MantoHak 2). Tam, A3e agdaHacub CnpaBe BblCOKas, aAHaK
MarybiMacui 4S5 p3anisaubli Hi3Kis, nocnex MarydbiMbl Y AOYyraT3pMiHOBal MepcrekTbiBe
npbel ymMoBe pasBiuus MaryoiMacuen. Kani aggaHacub cnpase pacsdraeuua npbl yMOBe
BbICOKiX MarybiMacLemn, To nocrnex MoXHa 4akaub Y agHOCHa XyTKiM yace.

22 Haldsz, G. (2019). Designing and implementing teacher policies using competence frameworks as an
integrative policy tool, European Journal of Education Vol. 54, No. 3, pp. 323-336

https://doi.org/10.1111/ejed.12349

23 Cochran-Smith, M. (2006). Taking Stock in 2006: Evidence, evidence everywhere. Journal of Teacher
Education, Vol. 57, No.1, January/Fébruary 2006 6-12

24 Grayson, H. (2014). op cit: Gordon et. Al. (2009). op. cit.
25 ET2020 Working Group Schools (2018),). op cit.


https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Hal%C3%A1sz%2C+G%C3%A1bor
https://doi.org/10.1111/ejed.12349
https://doi.org/10.1111/ejed.12349
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ManwoHak 2. MarybiMacui 47151 paanizaubli y 3anexHacyi ag agaaHacui cripaBe | ag p3asibHbIX yMOBay

Strong political commitment

Implementation is possible in the Implementation is
longer term if implementation likely to happen
capacities are developed

Weak implementation Strong implementation
capacity capacity

Implementation is possible in the
shorter term if political support is

Implementation is sbtaihed

unlikely

Weak political commitment

KpblHiua: Halsz and Michel, 201126

MacnsxoBas paanizaublis KOMMNEKCHbIX iHILbISTbIYHbIX Mparpam npbl nepaxoase Aa
KaMneTaHTHaCcHa-apbleHTaBaHara nagbixoay 3 usraMm yacy natpabye 3mMeH Ba yCEl cicTame.
MacTynoBbl i Macns4oyHbl NAAbIX0A Y aAyKaubli 3aCHaBaHbl Ha YAiKy ricTapblyHara
KaHT3KCTY | A3ap>xayHan nanitblki ¥ 60MbLW WbIPOKIM acapoaansi.?” [3Tbl NaabiXxo4 Takcama
natpabye gamoysneHacui 3 3auikayneHbiMi 6akaMi ¥ cicTame i Ha Y3poYHi WKONbl 3 M3Taun
pasBilLUa MarybiMacLei ANnS Bbly/IEHHSA HOBbIX LUSXKKACLEel i psaraBaHHs Ha ix.%8

HanayHeHHe HOBbIX Mparpam y po3HbIX KpaiHax Takcama 6ya3e agpo3HiBauua. AHbl MOTyLb
yKaoyaub y cabe cnanyysHHe 3akaHagayublX npaektay, npasisiay, UdHTpanizaBaHbIX
CTpaTariii, a Takcama | MHorae iHwae, Hanpbikaag, p3KaMeHAdaubli, AanaMoXHiKi,
CTbIMYy/NISIBAHHE MSCLOBbIX MpaekTay i HaBy4YaHHe nMpa3 ceTkaBae Yy3aeMmaasesiHHe.?’
Halnenwae cnany4ysHHe HOBbIX MparpaMm y KaHTaKCLe KpaiHbl 6ya3e 3anexaub ag se
agyKaubliHanm Magani i Moxa 6biub 3Bs3aHa 3 MarybiMacusMi yasenbHikay agykaubliiHara
rnpauscy npauasalb caMacToMHa Ha Me3a- i MiKkpay3pOYyHsX.

1.4 MNbiTaHHI gacnenaBaHHA

ACHOYHae nbiTaHHe JacnegaBaHHS Obl10  «9K  MOXHa JAacsarHyub MakciMasibHa
abekTblyHara i MacaBara nepaxo4y JAa KaMneTaHTHAaCHa-apbleHTaBaHal apykaubli, a
acabniea pga pacsirHeHHs 6as3aBblX HaBblkay Yy CicTame agykaubli?” PadapmaBaHHe
agykaubli Y KaHT3KCUe raTara pjacnefaBaHHs He WTO iHWae, $K nepaxo4 JAa
KaMneTsHTHacHa-apbleHTaBaHara nagbixody, SKi 3acHaBaHbl Ha  MaMKHEHHSX
3auikayneHbix 6akoy i rpyHTyeuua Ha gokKasax aeKTblYHbIX NPaKTbIK.

26 Haldsz, G. and Michel, A. (2011). Op. cit.

27 [12] Ibid.

28 Bucknall, T., Hitch, E. (2018). Connections, Communication and Collaboration in Healthcare’s Complex
Adaptive Systems. International Journal of Health Policy and Management. Vol. 7, No. 6, pp. 556 — 559.

29 Wilkoszewski, H. and E. Sundby (2014). "Steering from the Centre: New Modes of Governance in Multi-level
Education Sys- tems". OECD Education Working Papers, No. 109. Paris, OECD Publishing,
https://doi.org/10.1787/5jxswcfs4s5g-en.
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3 M3Tan Hawnenwara gacnefaBaHHsa gocseny padapMaBaHHSA agyKaubli ¥ po3HbIX KpaiHax
6b1y pasrnegxaHbl Wapar 4aAaTKOBbIX MbITaHHAY, KIS MOXHa ab’agHaub y nsub rpyn:

1. fKia nagbixo4bl BblKapbiCTOyBawoLULa A5 pa3Biyusd KaMNeToHUbIN Y KaHTIKCTax
PO3HbIX KpaiH, i sKoe écub Ansa ratara abrpyHtaBaHHe?

2. SKi ynnbly akassatoLb MaAsni KipaBaHHSA agyKaublsli KpaiHbl Ha ge padapMaBaHHe?
3. Sk naynnbiBani NnaabiXoabl Aa pacnpauoyKi nparpam i iHCTpyMeHTapbIlo Ha nepaxoj
[a KaMneTaHTHacHa-apbleHTaBaHam agykaubli y wkonax i knacax?

4. 9k nagbixoabl Aa paanizaubli naynnabiBasi Ha adekTblyHacub padapMaBaHHSa Y
U3bIM?

5. Ak naynneieay COVID-19 Ha nepaxoa Aa KaMrneTaHTHACHa-apbleHTaBaHan agykKaupbli?

MbiTaHHi gacnepaBaHHs  pasrnsgganica y  paMkax npabneMHara nosis, BbIBYYSHHS
acabniBacuen kpaiH nagyac abmepkaBaHHSy y rpynax Ans y3aemHara HaBy4YaHHS, mpas3
T3MaTblYHbIA Aac/edaBaHHi i ceMiHapbl ¥ KpaiHax.

1.5 MeTapganorin

MeTaganariyHbl NagblXo4 Aa AacnedaBaHHs Ykaw4ae y cabe npabnemHae none y 27
KpaiHax-uneHax EC, rnblboki aHanis TaMaTblUHbIX AacnefaBaHHAY Yy nsui KpaiHax, y TbIM
NiKy apraHisaubllo, caa3enHidaHHe i cnpaBas3gady na BblHiIKax 4aTblpOoX CeMiHapay na
y3aeMHbIM HaBy4YaHHI | A3ecsaui Mancrtap-knacay. KoxHbl 3Tan y pacnpauoyubl
pacnefaBaHHA nabyaaBaHbl Ha nanspagHiX MepanpblieMCTBax, crajy4vatrudbl LbIPbIHIO
axony npabnemHara nons y 27 KpaiHax-uneHax EC, ix acabniBacui i agntocrpaBaHHe
paani3aubli KAaMNeT3HTHaCHa-apbleHTaBaHara nagbixoay (yknwovatoubl 6a3aBbisi HaBbIKi) 3
rNbl6OKiM  BbIBYYSHHEM ndui  KpaiH (OKyCHal rpynbl. TpbiSHIYyASaUblg  AaA3€HbIX

acHoyBaeuua Ha 36anaHcaBaHbiXx i abrpyHTaBaHbIX BbIHIKOBbIX paKaMeHzaubiax i
IHCTpYKUbISIX, $KiS aganTaBaHbl Aa KpaiH 3 pPO3HbIMI MardybiMacusaMmi i ymoBami Ans
paasnisaubli.

ACHOVH blA 3Tanbl AaCneAaBaHHA!

1. PazyMeHHe C3HCy pa3Biyys arysbHbix kamneraHybii (01/21)01/21)

Pa3Biyué arynbHbIX KaMMneTaHUbli Ykao4yae y csbe passiuué HeabxoAHbIX K/O4YaBbIX
KaMMNeTaHUbIN A8 HaBy4YaHHS Ha Npausary >Xbluyus, 3rogHa 3 ixX nepanikam, NpbIHATbIM Y
2006 roaze®?) i neparnemxaHbiM y 2018 (31, [13p>kaBbl-UY€Hbl MOryLb YHOCiLlb 3MEHbI Y
iHT3pnpaTaubli i Nagbixodbl Aa ix p3anizaubli. Kani 6a3aBbls HaBblKi yBaxoassiub Yy
Kt04aBbls KaMneTaHLUbli, HEKaTopbls KpaiHbl pa3BiBatoub iX naacobky. Y agnasegHacui 3
npbiHATbIMi ¥ EC HaBbikaMi, 6a3aBbla HaBbIKi YKoyatloub y csabe yblTaHHEe, MaTaMaTbIKy i
npbipogasHayybld HaByki. [aa3eHbl BbiHIK 6bly aTpbiMaHbl nacns AacnenaBaHHS
npabnemHara nong y 27 kpaiHax-uneHax EC i BbIBY4YsHHS iX acabniBacuen.

2. CytHacub pacghapmaBaHHSs, sliTapaTtypa i nanapsgHia gaciegaBaHHi (3 01/21
na 03/2)

Maguac gstanéeara BbIBYYIHHS CyTHacui eypanenckara padapmaBaHHS 6blfii akpaCiaeHbl
NbiTaHHi ANs gacnefaBaHHSA, Aro pacrnpauoyka i MeTaganoris, a Takcama fiTtapaTypa i
pasHacTalHblg gacnefaBaHHi | MpaeKkTbl, SKig Aro cynpasagxani.

30 Initial European Reference Framework for Key Competences in Lifelong Learning. Retrieved from:
https://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:L:2006:394:0010:0018:en:PDF

31 Revised Framework on Key Competences in Lifelong Learning. Retrieved from: https://eur-
lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604(01)&rid=7


https://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604
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MNMepwanayaTkoBa Yy eypanenckan ajykaubli KamMneTsHTHacHa-apbleHTaBaHbl MNaAbIX0A
abmsykoyBayca npadeciiHbiM  HaBydaHHeM (1990-a r.r.)?2%, [lasHen JlicaboHckas
nparpama, npbiHATas y 2000 roase, nmagkpacriina BaXkHacub dapMipaBaHHS KK4YaBbiX
KamMneTaHubI Ang nabpabbiTy nwoaszen, Ang iX caublsasibHan iHTarpaubli, Ans NaaTpbIMKi
dKaHaMivyHara pasBiuus i KaHKypaHTasaoAbHacui ¥ rnabanbHbIM caHCe. Y U3HTp yBari bbini
nacrayneHol agykaubls i naabixoAbl Aa@ HaBYYaHHS | acdHCaBaHHe Taro, WTO A14
paanisaubli ycix nnaHay 6yayub HeabxoaHbl Cyp'é3Hbis 3MeHbl ¥ HaBy4YaslbHbIX MparpaMax
i negaroriubl.’* HacTynHbla iHIUbIATBIBbI i CTpaTarii, sKis diHaHcaBanica Eypakamician,
yKa4yaub y csabe nparpambl, CKAaA3eHbis Ma BblHIKaX HaBy4YaHHS i Ma audHbBaHHI
AKacui agykaubli, HaKipaBaHbl Ha iHKJIO3il0, cnpaBaAaniBacub i Nenwblsd BbIHIKi HaBYYaHHS.

Mparpama na agykaubli i npadeciiHamy pa3ssiuuto ag 2020 roga (ET)* pae marybiMacui
AN CTBap3HHA MepajaBblX agyKaublMHbIX MNpakTblk Ans Habbiuus i pacnaycrog)KBaHHS
Begay, a Takcama [Ans  CTBapaHHS iHiUbIATBIY Na p3dapMaBaHHIO agykaubli Ha
HaubIAHaNbHbIM | parissHaNbHbIM Y3POYHSX, ANS BbI3HAY3HHSA 3a4ay i Hanpamkay ans ix
p3anisaubli. $iHa pJa3Banse yA3efnbHidaub Yy pacnpauoyubl nparpaM npa3 yasen y
Mi>KHapOAHbIX MpaeKkTax rna Y3aeMHbIM HaBYyYaHHi i Npa3 y3aemagsesiHHe 3 3auikayseHbiMi
6akaMi nmagyac ceMiHapay 3 3aKcnepTaMi i npakTbikaMi. MNpbISpbIT3THbIA HanpaMKi HoBara
CcTpaTariyHara npaekrta3é Ans eypanenckan agykaubliiHanm npactopbl Ha 2021-2030 ragbl
6yayub cagselHivdaub naaTpbiMLUbl FATbIX iHILbISTbLIY.

Arnsg niTapatypbl, facnefaBaHHi i cnpaBasgayvbl ab npaekue npbiCBeYaHbl AOKasaMm
HeabxogHacui 3MeH Yy LWKOMbHaK ajykaubli. BbiByysHHe acabniBacuen KpaiHbl,
npaesiA3eHHe MalcTap-kiacay i npaua Yy rpynax na y3aeMHbIM HaBY4YaHHi y paMkax
npaekTa acHOYBasiCsa Ha BblHIKax gacnenaBaHHay i arnsay nitapaTypbl i nauBepasini, WwTo
naabiXod Aa BbIBYY3HHS CiCTOMbl MOXa nanenwbilb y3aeMHae HaBy4YaHHe Y BblbpaHbiX
KpaiHax i cTBapbilb CyMeCHbIs pakaMeHaaubli Ansa 27 KpaiH-uneHay EC Ha paHHiX cTagbisx
p3anisaubli NpaekTa.

Cnacbiniki Ha aanaBeAHbis AacnedaBaHHi | niTapaTypy 3Haxoassuua y Pasgsene 4, a
TakcaMa aHani3s BblHiKay npaubl ¥ rpynax Ans y3aeMHara HaBy4YaHHs i Y Mancrtap-knacax.

3. NMpabnemHae nose — BbiIByY3HHe acabniBacyeii kpain (3 01.21 na 04.21).21)

Bbino npaBea3seHa KOMMeKcHae BbIBYY3HHe 27 KpaiH-uneHay EC 3 M3Tai Bbisiy/IeHHS
ACHOYHbIX aAyKaublMHbIX CTPYKTYp | Maa3anen KipaBaHHS Y CicTaMe agykaubli, Y TbiM JliKy
arnag pacopm LWKoNbHaM agykalbli, 3 M3Tal pa3Bilusa KA0YaBbiX KaMMeTaHLUbIN | 6a3aBbiX
HaBblkay, a TakcaMa 6b10 NpaBeA3eHa anicaHHe Bbi6paHbiX aayKaublMHbIX padopmay 3
yKasaHHeM TbIX, fKis 6onbll 3a YCé agnaBsjatoub MaLe Aac/eaBaHHS.

/JlBa acHOYHbIX 3Tarbl Aac/ieaBaHHA:

1. TepwanadaTkoBae BbIBy4YSHHe acabniBacuer aayKaublHbIX Magasnen KpaiH na
pacnpauaBaHbIM KpbIT3pbISAM: 3a acHoOBY 6panics agykaublliHbia nparpambl, sKis 6blai
CKJlag3eHbl 3KCnepTaMi 3 KpaiHbl i Meni AadyblHEHHE Aa CiCTaMbl arysibHal abaBsiakoBal
aaykaubli 3a anowHia 10-15 ragoy.

32 OECD. (1994). The Curriculum Redefined: Schooling for the 215 Century. Michigan: OECD

33 OECD (2007). The Definition and Selection of Competencies: Executive Summary. Retrieved from:
https://www.oecd.org/pisa/35070367.pdf

34 Pépin, L. (2011). Education in the Lisbon Strategy: assessment and prospects. European Journal of
Education, 46(1), 25-35. http://www.jstor.org/stable/41231555

3> This is the strategic framework for European cooperation in education and training (ET 2020) and is a forum
which allows Member States to exchange best practices and to learn from each other. Retrieved from:
https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-framework_en

36 Council Resolution on a strategic framework for European cooperation in education and training towards the
European Education Area and beyond (2021-2030). Retrieved from: https://eur-lex.europa.eu/legal-
content/EN/ALL/?uri=CELEX:32021G0226(01)
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DKcnepTbl pa3rnsgani acHOYHbIA HampaMKi nparpaM, HakKipaBaHbIX Ha pasBiyué
K/HOYaBbIX KaMMNeT3HUbIM i 6a3aBbiX HaBblKay, i anicani aCHOYHbIA M3Tbl, T3PMIiHbI i
YMOBbI 415 p3anizaublsd pahopMbl.

2. Kapotki cnic (He 60bLl 3@ Tpbl) CaMbIX 3HAaYHbIX P3OPM Y KOXHAM KpaiHe: KpbIT3pbIAMi Ans
Bblbapy ctay 6onbl rbI6oKi aHani3 aCHOYHbIX NPbIYbIH, SIKiS NPbIBAAI Aa CICTOMHbIX 3MEH Y
dyHKUbISIBAHHI WWKO i Y Mpaubl HacTayHikay.

4. Bbibap kpaiH ¢pokycHa# rpynbi (04.21)

Bbibap KkpaiH ¢QokycHan rpynbl aAns pAsTanéBara TaMaTblyHara JAacnefaBaHHs Obly
abymoyneHbl HekaTopbiMi ¢akTapaMi. BaxHa 6b10 Bbibpaub KpaiHbl, A3€ npausc
padapMaBaHHSA navayca xaus 6 3a p3ecsaub ragoy ga gacnenasadHs, | a3e 6buii
DACArHyTbl Xauss 6 MiHiManbHbIS 3MeHbl Yy CiCTaMe, WTO Marno 6 gaub NaacTtasbl Ans
dapmMynéyki BbICHOBbl. AKpaMs raTara, 6bi10 BaxHa, Kab BblOpaHbla KpaiHbl ga3Bansani
OOCTyn AAs pacnaycrogyKaHHS iX BOMbITY, NaAbixoAay i CiCTaM, y TbIM iKY i KpaiHbl, y SKiX
npausc padapMaBaHHS axonjiBae acobHbis cdepbl, Ui SHbl 3HaxoA3siuua Ha pPO3HbIX
3Tanax npauscy, WTO JAa3BoJiub 3acspoasiub yBary Ha LWMaTAiKiXx acnektax Aans
facnepaBaHHs. Takcama 6b1IJ10 BaXkHa MpagsMaHCTpaBaub pa3HacTanHacub aayKaublMHbIX
CiCT3M i CTPYKTYp KipaBaHH4.

KpbiTapbli anbopy rn. y Jagatky A. Ha naacrase BblwannepanidaHbiX KpbITapbigy A1s
AaTanéesara aHanisy 6bini Bbi6paHbl AdaHia, Ipnanabis, Higapnanabl, MapTyrania i CnaBakis

Tabniya 1: TaMaTbIYHbISA Aac/ienaBaHHi KpaiH | poKycC ix pa¢opm na passiyLi KaMreTsHLUbIA

KpaiHa Pa¢dopma |

AaHina “Folkeskolereformen” (The Public School reform,
2014).

IpnaHabia “Junior Cycle” competence-based reform (2015).

HipspnaHpgbi Different curriculum reforms since 1998.

Maprtyrania The “Curriculum Reform in Basic and Secondary

Education” (2012); “The National Program for
Educational Success” (2016); “The Exit profile off
students leaving compulsory education” (2017).

CnaBakisa “New Education Act No 245/2008".

TbIN CTPYKTYp KipaBaHHS Takcama 6bly Ba)kHbIM dhakTapam Mnpbl Bblibapbl kKpaiH. Y Tabniubl
2 npaacraysieHa TbinManorias CTPYKTyp KipaBaHHSA Y KpaiHax, fKasd naka3Bae CTyMneHb
camacToMHacui wKkon (BbICOKYID, CSAP3AHION Ui Hi3Kyl) npbl Bblbapbl HeabxoaHbIX
pacypcay, a TakcaMa Y3poBeHb caMacToMHacui npbl Bbibapbl BY4Y36HbLIX Mparpam i
nagbixogay Aa au3HbBaHHSA. Y HeKaTopbiX KpaiHax 60sbll BbICOKI Y3pOBEHb ayTaHOMii y
napayHaHHi 3 iHWbIMIi 3 NYHKTY rneg)XaHHs KipaBaHHs diHaHCaBbIMi cpoakaMmi, 4acaMm i
yanaBeubIMi pacypcaMi. KpaiHbl, A3€e WKoNbl HACYUb 60/blUYI0 aAKa3HaCLUb 3a BbI3HAUY3HHE
i pacnpauoyKy CBaiX HaBydyanbHbIX MparpaMm i nagbixoday JAa audHbBaHHHA, Marolb
BbICOKYO CTyNeHb caMacCTOMHAacLi ¥ AaYblHEHHI Aa raTara KpbITapblio.
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Tabniua 2 ceBegubiub ab TbiM, WTO Yy BbI6paHbiX KpaiHax npagcTay/aeHbl PO3HbIS ThIMbl
CTPYKTYP KipaBaHHS.

Tabniya 2: pynbl KpaiH naBoAsie Y3POYHIO LLIKO/IbHau ayTaHoMii

Pacypchbl | Mparpamsl i audHKa
CapapgHi CsapapgHi

OacnenaBaHbia KpaiHbl: [laHia i CnaBakin
IHwebia kpaiHbl: BE (NL); BE (FR); DE; EE; FI; LT; PL; SI; SL; ES.

Hiski | CapaaHi

OacnenaBaHbis KpaiHbl: IpnaHabia
IHWbIA KpaiHbl: AT; FR; IT; MT; RO.

Bbicoki | Bblicoki

AacnepaBaHbis KpaiHbl: HigapnaHabl
IHwbIA kpaiHbl: CZ; HU; SE

Bbicoki | Hiski
IHWbIA KpaiHbl: BU; LU

CsapaaHi | Hiski
AacnepnasaHbis KpaiHbl: MapTyrania
IHWbIA KpaiHbl: HR; LV

Hiski | Hiski
IHwbIs kpaiHbl: CY; GR

5. CemiHapbl na y3aeMHbIM HaBy4YaHHi (3 05.21 na 10. 21)

CeMiHapbl na y3aeMHbIM HaBy4aHHi 6blni BenbMi BaXKHbIMi AN AaciefaBaHHs. 3 agHaro
60Ky, sHbl 6bINi cpoakam ana 6onblw rAblbokara pasyMeHHs npauscy pacnpauoyki i
paanizaubli padopM Yy naui kpaiHax dokycHanm rpynbel, 3 gpyrora 60Ky, Ha iX
abMsapkoyBanica MbiTaHHi, 3Bs3aHbla 3 Npabnemami, AKia MOryub Y3HiKHyuUb Yy 6yayybiM, i
SKis 6yayub MarybiMbls WASXi AN iX BblpallaHHA. AKpaMs ratara ya3enbHikami cemiHapay
6bIni pacnpauyaBaHbl AaNaMOXHiKi i pakaMeH4aubli ANS iHWbIX KPaiH.

MaTali cemiHapay na y3aeMHbIM HaBy4daHHi 6bLs10 "BbIBYYSHHE CiCTaMbl” y nsAuUi KpaiHax
¢dokycHar rpynbl (He “nepagada cictambl” i He “3ana3sblyaHHe”). Taki BapbigaHT pobpa
naabixoAsiub Aa Y3aeMHara HaBy4YaHHS i Aa KaHu3MTyanbHara BbIBYYSHHS <«LWIMaTMEPHbIX
npauscay i npauscay, sKia 3anexaub aa MHorix abctasiH”.?” [Naabixoa Aa BbIBYU3HHS
npauscy padapMaBaHHS y nobol KpaiHe acHOoyBaeuua Ha aC3HCaBaHHI Aro Ba)XkHacui,
LUshXKacui npbl pacnpauoyubl i Wasxoy ga paanizaubli.

37 Viennet, R. and B. Pont (2017), Education policy implementation: A literature review and proposed
framework, OECD Education Working Papers, No. 162, OECD Publishing, Paris,
https://doi.org/10.1787/fc467a64-en
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Mi>kHapoaHbl abMeH, HaKipaBaHbl Ha BbIBYY3HHE AOCBEAY iHLWbIX KpaiH, MOXa AanaMarybl
JaBepauua 6onblWl nNpa cBakw YyNacHYK CiCTAaMy, npa MarybiMacui Ansa 3MeH i npa
npabnembl, AKig MOryub Yy3HiKHyub Yy 6yayuybiHi. BbiBy4ysHHe AocBeay a3Hayae aKTblyHbl
yA3en ycix 3auikayneHbix 6akoy y pacnpauoyubl HaublissHaNbHbIX NparpaM, sKis 6yayub
3aCHaBaHbl Ha pa3yMeHHi Taro, WTO HAMa ig3danbHblX MaAdnsay ANs 3anasblyaHHA, a écub
BapbIHTbI O0CBEAY iHLWbIX KpaiH, AKig MOryLb AanaMarybl Ba ynacHbIM KaHTakcue.8

pyna Ansa y3aemHara HaBy4YaHHS cknajanacs 3 ABYX MNPaACTayHiKOy af KOXHan KpaiHbl
doKkycHar rpynbl, y $SKOW af3iH npaacraynsay MiHiCTapcTBa ajykaubli, a Aapyri -
3auikayneHbl 60Kk Ui HaBykoBae kona (HdapaTtak B). Akpamsa Taro, y MepanpbleMCTBax
npbiMani yasen ABa uneHbl Eypakamicii, 3anpowaHblsg He3aneXHbis 3KCrepThbl i LW3CLb
uyneHay gacnegyan rpynbl.

Mparpama ansa paboTbl rpyn Ans y3aemHara HaBy4daHHs 6bina pacnpauaBaHa Tak, kab
abmepkaBaub yce 3Tanbl p3dOpMbl: MpaudC CTBApP3HHSA, MeplanadvyaTkoBae YBSA3EHHE,
p3anizaubls, ausHbBaHHe i agantaubls. QiHanbHasa cycTpada 6bisia npbicBeYaHa CyMecHau
pacnpavuoyLbl pakaMeHaaubIn i KipytoublX MpbiHUbINAY.

MepanpbleMCTBbl OblNi apraHizaBaHbl 3 M3Tall Bblpall3HHS KaHKP3THbLIX MbITAHHSAY Y
aanasegHacLi 3 npabneMHbIM Nosem gacnefaBaHHs.

38 Raffe, D. (2011). Policy borrowing or policy learning? How (not) to improve education systems. CES Briefing
No. 57, Edinburgh: Centre for Educational Sociology, University of Edinburgh.
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6. Pons i yHécak s3kcnepray

Ha ycix yaTblpox cycTpadax akcnepTbl 6bini y poni MagspaTtapay, CTbiMynsBani AbICKYCii i
y3MauHani y3aemMHae HaBy4aHHe. SHbl 3pabini yHécak y CycTpaybl Npa3 KaMeHTaBaHHe
BblHiKay gacnefaBaHHsYy, Np33eHTaBaHHe gocBeny padapMaBaHHS ¥ YanbCe, 3KCMepTHbIS
AbICKYCii Npa 3@eKkTblyHae audHbBaHHE i MaHITOPbIHF MpausCcy, Np33eHTaubllo npa ynsbly
COVID-19 Ha padapmMaBaHHe, AbICKYCii Mpa CTBap3HHE CNPbIS/bHbIX YMOY ANs paanisaubli.

7. CemiHapbi (3 06.21. na 09.21)

Y KOXHan 3 naui KpaiH ¢okycHaln rpynbl 6bi1i NpaBen3eHbl ABa aHalH-ceMiHapbl. Y
aCHOYHbIM, iX gapmMaT npaBsa3eHHs ©6bly aryfnbHbiM, agHaK KpbiXy ajantaBaHbl nag
aApO3HEHHe Yy nagbixofdax fAa padapMaBaHHs, §ro 3Tanax, aAykKaubllMHbIX cCicTaMax i
MarybiMacuax 3auikayneHblx 6akoy y raTbiXx KpaiHax. Yce KpaiHbl Meni cBaix

npaacTayHikoy 3 MiHICTapcTBay i 3 wWapary rpyn 3auikayneHbix 6akoy.
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8. CymecHae crBapsHHe p3kamMeHgauybii (10.21) (10.21)

ArynbHas nparpama y3aemHara HaBy4aHHS i, Y npbiBaTHacLi, diHanbHbl ceMiHap
XapaKTapbl3aBasics aKTblYHbIM i iHIUbIATbIYHbIM YyA3enaM. Y BblHIKY Oblli cyMecHa
pacnpauaBaHbl paKameHAaubli, SKiS 3Haxoassuua Yy Pasgsene 5 raTtakh cnpasBasgaubl.
Ba)kHae 3HauysHHe ANs BblHiKay AacnefaBaHHs i nMpauscy padapMaBaHHS Mefli MepKaBaHHi
npaacTayHikoy 3auikayfneHblx 6akoy, WTO Crpbisjia CTBAP3HHIO iHT3paKTblyHara gapmMaTty
ceMiHapay.

9. lacnegaBaHHi y kpaiHax ¢pokycHaw rpynnbi (10.21)

JKcnepTbl 3 MAUi KpaiH MagpbixTaBasi KapoTKisa crnpaBa3gadbl (JagaTtak E)ab Bonbiue
padapMaBaHHSa Y nNsaui KpaiHax, AKis acHoyBatouua Ha acabniBacusix raTblX KpaiH i Ha
BblHiKax ceMiHapay, aKis 6biii TaM npaBeA3eHbl.

10. BbiHikoBasi kaH¢pep3HUbIia (01/22)

Ha diHanbHyto KaHdepaHubllo, AKkaa aabbinacs y cryaseHdi 2022 roga, yieHam rpyn na
Y3aEeMHbIM HaBy4YaHHi, npaacTtayHikam Eypakawmicii i MiHicTapcTBay, a TakcaMma
npaacTayHikam 3auikayneHbix 6akoy 3 asspxay-uneHay EC, 6bly npapcrtayneHbl arnag
ranoyHblX BbICHOY, p3KaMeHZaublh i KipytoublX MpbiHUbINAY padapMaBaHHs. YA3esnbHiKi
abmepkaBasii 3Ha4ysHHE CTBApP3HHA p3KaMeHAaubln AN paanidaubli KaMneTsHTHacHa-
apbleHTaBaHara nagbixoAy i maragsifnics, WTo fAHbl 3HA4YHa Aarnamorylb PO3HbIM KpaiHaM.
AKpamsa ratara, BsiKylo 3auikayneHacub Bblk/ikay AoCBea MNa Yy3aeMHbIM HaBYYaHHi, SKi
BblKapbICTOyBayCs y AacnenaBaHHi, i 6bl1a Bbika3daHa npanaHoBa BblKapbICTOYBaUb TaKi
dapmaT AN npaBsaA3€eHHS iHLWbIX eypanencKkix nparpam i iHiubiaTbly. Na BblHIKaxX AbICKYCin
6bini YHeceHbl KaH4YaTKOBbIS KapaKTbIBbl Y CnpaBasgavy, Y pakKameHpaubli i y Kipytoubls
MPbIHUbIMbI.

1. CTpykTypa cnpaBa3pgaubl

Y raTbIiM pasasene 6bini I'IpaLl,CTayﬂeHbl arynbHbig M3Tbl | MeTaAbl facnefaBaHHA. ACTaTHASA
4YacCTKa CcrnpaBa3aaybl na6ynaBaHa HACTYNHbIM YblHaM:

Y Pazazene 2 npaacrtaynieHbl acabniBacui g3sipxay-uneHay i npaBoasiyua napayHaHHe ix
CiCT3M agyKaubli.

Y Pazgsene 3 npaacrtayneHbl arnsag ndaui KpaiH ¢gokycHan rpynbl, a Takcama
pasrnsaatouua raaoyHbla acabniBacui npauascy YBSA3€HHSA KaMNeTaHTHacHa-
apbleHTaBaHara naabixoay Aa padapMaBaHHS.

Y Pazgzene 4 npaacrtayneHbl arnsg BblHiKay gacnefnaBaHHSY, aTpbIMaHbIX Ha CyCcTpayax
rpyn rna y3aeMHbIM HaBy4aHHi i Ha ceMiHapax. SHbl NagKpacniBaroLb, WTO 3MEHbI — I3Ta
CKNladaHbl, WMaTy3pOYyHEBbI NpausC, siKi YkAo4dae y csb6e MHOCTBa yA3enbHikay.

Y Pasasene 5 npaacrayneHbl pakameHaaubli i Kipytoublst MPbIHUbIMNbI, SKig 6blai CTBOpPaHbI Y
BbIHIKY FPYHTOYHbIX AacnefaBaHHAY | Ha CyCcTpa4vax na y3aeMHbIM HaBYYaHHI. SIHblI MOTyLb
aKasaub p3anbHYy NAATPbIMKY CTBapasibHiKaM agyKaublIMHbIX 3aKOHay Npbl pacnpauoyLbl
i paanizaubli Nnpauscy padapMaBaHHs Y CBaén KpaiHe 415 pas3Biuus KA4YaBbiX
KaMMeTaHUbIN, Y TbIM NiKy 6a3aBblxX HaBblKay A5 YCiX HaBy4dsHLUaY.
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2. AcabniBacui KpaiH-4fieHay i napayHaHHe CiCTaM
aaykKaubli KpaiH-uneHay EC

Y raTbiM pa3asene npaacrayneHbl BblHiKi BbIBYYaHHS acabniBacuer KpaiH i napayHaHHe
iX CiCTaM agyKaubli 3 M3Tal NaATPbIMKI aAyKalbli, 3aCHaBaHam Ha KaMMeT3HTHACHa-
apbleHTaBaHbIM NMaabixoase y 27 kpaiHax-yneHax EC. fHbl 3acHaBaHbl Ha YBAA3EHHI
KaMrMeTaHTHAaCHa-apbleHTaBaHbIX HaByYasibHbIX NparpaM i au3HbBaHHI, @ TakcaMa Ha
Mepax na Y3MauHEeHHI0 NaTaHUbISANY HacTayHikay, iHKI3ii, CTPYKTYPHbIX p3dopM i
nifjapcrBa y WKoAax, y CykynHacui 3 rnabanbHbIMi agyKaubliHbIMI M3TaMi. TyT Takcama
npaacrayfieHbl arnsa arysabHblX npabnem, CTbiMyntoYbiX hakTapay i ynabiBy
COVID-19 Ha pas3sBillUé KaMMNeTaHLbIN.

KoMnnekcHae BbiBy4YsHHE acabniBacuer 27 kpaiH-uneHay EC caaseiHivyana napayHaHHIO ix
CiCTaM aaykaubli i Maganay kipaBaHHa (Hdapatak C), a Takcama 3abacnedbina arnsag
acabniBacuen aaykaubliMHbIX  p3doOpM, HakipaBaHblX Ha  pas3BiuUE  KAK4YaBbIX
KaMneTaHUbIN, yKato4atoubl 6a3aBbld HaBbiki (dagaTak D).lpaacTtaysieHae BbIBYY3HHe

crnpbisina anicaHHo Harbonbll 3EKTbIYHbIX CiCTAM padapMaBaHHAS.

AHani3 i BbICHOBbI, aTpbIMaHbisi Y BblHiIKY BbIBYY3HHS acabniBacuen KpaiH, ykiatoudani y csbe
aHani3 aCHOYHbIX HanpaMKay HaBy4anbHbiX NparpaM, Bobnacui Ans paanisaubli KI04YaBbIX
KaMMNEeT3HUbIN, aCHOYHbIS NpabnemMbl YKapaHeHHs i CrpbisibHbIg dakTapbl A0S Sro, BbIHIKi
na nNblTaHHAX AacfefaBaHHS | 3aaxBOYBaHHE iHWbIX KpaiH Ansa 6yayybiX npaekray.

Arnsapg cictam padapMaBaHHSA Yy KpaiHax, NpbiBeA3eHbl ¥ raTbiM pasalene, iHgapMmye npa
TbiN i BapblaTblyHacub p3dopM, SKis HaKipaBaHbl Ha pas3BilUé KIOYaBbIX KaMMNEeTIHUbIN, Y
TbIM Niky 6as3aBblX HaBblkay. [lpbl4biIM acHoOyHas yBara Hagaeuua K/AK4yaBbiM
KaMneTaHubisM (yKnodatodbl 6a3aBbls HaBbIKi) | aanaBedHbIM Ansa iXx padopMaM 3 MyHKTY
rneg)aHHsa Ma3TaHakipaBaHacui, @ Takcama T3pMiHaM Ha paanisaublto.

2.1 Arnsap cictam pacgapmaBaHHS

2.1.1 BapsbiatbiyHacUb p3¢popm

Y xopa3e BbIBy4YsHHS acabniBacuer padapMaBaHHS afyKaublHbIX CICTAM y 27 KpaiHax
6b1N10 BbiiyneHa 79 po3HbIX BapbisHTay, 6onblwacyb 3 ix (@b ybiM cBegybiub MantHak 4)
HakipaBaHbl Ha pa3BiuLé HaBy4anbHbiXx nparpam (51), ponw HactayHikay (40) i
ausHbBaHHe (39). BapTa aa3Haubllb, WTO NpaAcTay/eHbls HiX3M KaTaropbli He 3'aynsouua
y3aeMaBblK/lo4YalibHbIMi — HEeKaTopbls BapbigHTbl padOopM acHoyBatouua Ha 60/bll, YbIM
aZHbIM acnekue agyKaubli i Ha HeKanbKiX KtoUYaBbiX KaMMNeT3HLUbISX.
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ManwHak 4. Cihepbl pacpapmaBaHHs (n=79)
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[@anoyHbIM HampaMkKaM Ans pas3Bilus K/Al4yaBbiX KaMMOeTaHubin i 6aszaBbix HaBblkay
3'aynseuua pacdpapMmaBaHHe BYy4Y36HbIX nparpaMm. SK nakasaHa Ha ManloHKy 5,
6onbwacub pa3dhopM HakipaBaHbl Ha pas3BiULE TaKix KAlYaBbiX KaMMeT3HUbIA, $K
nicbMeHHacub (47), STEM (42), niubaBbis KaMneTaHUbli (41), WMaTMOYyHas KaMMneTaHLUbIS
(37). WT0o ThiubiLuua pa3Biuus 6azaBbix HaBbikay, TO, 3rogHa 3 MantHKam 6, 6osbliacub
p3opM, He 3acspoarKaHbl Ha pa3Billi aCobHbIX KaMNeTaHUbIM (TaKiX SK NpblpoAa3Hayubis
HaBYKi, ublTaHHe, i MaTaMaTblKa), a axoniBaloub yce 6a3aBbls HaBblKi pasam (36).

24‘3:’{0;’74'(35,\:13521?5”2 gBaiBa:Hsﬂ%/:;gZilx ManrwHak 6. PagpapmaBaHHe By4Y36HbIX riparpam
parp o p uu 3 M3aTav passiyus 6azaBbiX HaBbIKay:
KaMneTaybli: (n=79)
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1.2 PagpapmaBaHHe By436HbIX nparpaM i nagbixogay Aa ay3HbBaHHS

ApraHizaupbld By4Y36bHbIX MparpaM HaublSHaNbHbIX aAyKaublMHbIX  CICT3M | CTyneHb iX
U3HTpanizaBaHacui Ui  A3UdHTpanizaBaHacui  3anexbilb a4  KaHT3KCTy  cdepbl
padapMaBaHHsA. Y MHoOrix KpaiHax-uneHax EC i pacnpauoyka WKONbHbIX nparpam, i
apraHizaubld au3HbBaHHSA HaByuysHUAY 3’daynsdwoouula  UdHTpanisaBaHbiMi. Y  BbIHIKY
BbIByY3HHS acabniBacuen KpaiH cTana 3pa3syMmena, wTto p3dapMaBaHHE HaBy4aslbHbIX
nparpam y MHOrMX KpaiHax Yy 6onbwali Ui MeHwWwan CTyneHi cynpaBajaxaeuLua
pacdapMaBaHHeEM CTPYKTYp i/abo npakTbik ausHbBaHHSA. ¥ MHorix KpaiHax (BG, HR, CY, CZ,
DK, FR, EL, HU, LV, LU, RO, SE, SI) 3mecT nparpaM Bbi3Hayaeuua ypadaM KpaiHbl, i
TONIbKi HSA3HaA4HbIA 3MeHbl Aa 3MeCTy i Aa MeTajay HaBy4aHHSA MOryub Obllb YHeCeHbl
HaBy4yasbHbIMi YyCTaHoBaMi. Y iHwbIX Bbinagkax (AT, EE, IE, IT, LT, MT, PT, SK),
HaublsiHaNbHbIS YNaabl Bbi3HA4YatoLUb aCHOYHbl 3N1EMEHT HaBy4asbHbIX NparpaMm, a LIKOJbl
afjanTyoub ix nag cabe. I y acrtatHix kpaiHax (BE, DE, ES, FI, NL, PL) pacnpauoykat
HaBy4asibHbIX Mparpam 3akMatouua parisHanbHbi Ui MSACLOBbIS OpraHbl ynagbl, i Yy
HEeKaTopbIX BbiNaaKax acobHbIsA WKOSblI MaloLb NpaBa Ha CaMacTOMHYHO iX pacnpauoyKy.
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3 NYHKTY MeAXXaHHS au3HbBaHHS, HacTaYHiKi Maloub MarybiMacub NpbIMAHSALbL aKTblYHYHO
i nagarynbHSAKUYYI0 audHKY, agHak npbl BblHIKOBaW artactaubli Bbibap y HacTayHikay
abmexaBaHbl.

MHoris KpaiHbl pacnadani padapMaBaHHe BYY36HbIX NMparpamMm 3 M3Tai passiuus
KJIlOUaBbIX KaMNeT3HLUbI i 6a3aBbix HaBblKay.

Y Naprtyranii ¥y 2016 i 2017 r.r. agbbiniica asse padopmbl. Ix MaTtan 6bis1o
CTBaAp3HHE Mapja/li BbIMYCKHiIKa Ha 3Tane 3aBsaplwaHHA 6aszaBan apykaubli, Mpbl
rITbIM AWYd yniyBaycs abaBsA3KOBbl HaBy4YanbHbl MaH, SKi ykawyay y csbe
paKkaMeHAaubli Ma nAaHaBaHHIO, CTBap3HHI | auUdHbBaAHHIO AACATHEHHAY
HaByuysHuay. [3Tbid agyKkaublMHbIS apbleHuipbl 6bl1i CTBOpaHbl Ass  pa3siuus
acobHbIX KaMneTaHUbli Y KOXHah 3 Bobnacui Begay, a Takcama TpaHCBepCalbHbIX
KaMMeTaHUbIN.

Y nauatky 2019-2020 HaBy4anbHara roga MiHicTapcTBa agykaubli i KynbTypbl
Kinpa y cynpauoyHiutee 3 yHiBepciTaTaM KeMbpbiaXka yBsa0 MNiNOTHYIO nparpamy,
pasnidaHylo Ha aa3iH rod, 3 M3Tal aTpbiMaHHSA cepTbidikaTay na aHrninckam mMose
nacnsa 12-ra knaca y Assp)ayHbixX wkonax (nansapagHis T3CTbl 34aBani BYYHi 7 i 9
Knacay).*

Y IpnaHabli HaByyasbHbl MAaH | audHbBAHHE Yy CApP3A4HANM wWKone 6bini  uankam
p3CTPYKTypaBaHbl 3 yBaA3eHHeM «PaMki Manoawara ubikna» (2015),% a
KaMneTaHTHacHas padopMa npaBea3eHa Yy wkonax nastanHa 3 2015 roaa.

Y Icnanii 6bin1a paanizaBaHa padopma ANA NansdnwaHHA passiuus KaMneTsHUbIN,
aKas KaMmreHcaBana nepLlanayvyaTkoBbIs Heaaxonbl.
3akoH ab apgykaubli (03/2020) yknwuyae wapar Mep 418 nadyatkoBara Y3povyHIo,
3acApoA3iyLbl yBary Ha y3MaLuHeHH iHK/03ii i NalbIp3HHI paMak KaMneTaHLUbIN.

Y Yaxii 3 1 kacTtpbiyHika 2020 roga ycTtynina y ciny nanpayka ga 3akoHa ab
aAyKaubli, y BblHiKY 4yaro 6bisli YHeCeHbl 3MeHbl Yy CiCT3Mbl BblHiKOBalM aTacTaubli i
YCTyMnHal KaMnaHii 4ns BbIMyCKHIKOY. AKpaMsl raTara y HekaTopbIX LKOax navaycs
MiIOTHbI KyYpC Na npaaMeTy «TaxHanoris», aKi axaniy gpyryto ctyneHb 6asaBal
aaykaubli. Mpausirnacub HaBy4YaHHs CKnladae afHa ragasiHa Yy Teia3eHb abo aA3Be
raAasiHbl Ha npausary 14-ui n3éH.#

3 Eurydice, Cyprus Overview. Retrieved from: https://eacea.ec.europa.eu/national-
policies/eurydice/cyprus/national-reforms-school-education_en

40 DES. A Framework for Junior Cycle (2015). Available from: https://www.education.ie/en/Publications/Policy-
reports/Framework-for-Junior-Cycle-2015.pdf

41 Eurydice, Czechia Overview. Available at: https://eacea.ec.europa.eu/national-
policies/eurydice/content/national-reforms-school-education-17_en
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Y MHOriX eypaneinckix KpaiHaxX y HaBy4asbHbIX nparpamMax pobiuua akusHT Ha pa3Biuui
«MSIKKiX HaBblkay» (soft skills).

Y Banrapsbli 3 2014 roga agHol 3 acHOYHbIX 3agay 3'aynseuua CTbIMy/SisiBaHHe
pas3Biuus YHiBepcCanbHbIX K/KOYaBbiX KaMMNET3HLbIN, TaKiX SIK HaBbIKi HaBy4aHHS,
iHiLUbIATBIYHACUb, MpaAanpbiManbHiLKia HaBbIKi, KynbTypHas JAacBegyaHacub, a
TakcaMa Takisa “soft skills”, sk HaBbIKi npaubl ¥ KamMaHA3€e, MpblHAULE palUdHHAY,
BblpalaHHe KaHdikTay i r.g.#

Y ®iHnaHAabli TpaHCBepcasbHblg KaMMNeTaHUbli, y TbiM niky “soft skills”, 6bini
yBeAseHbl Y nparpambl 6asaBai agykaubli Y 2016 r. HaubisHanbHae i MscuoBae
KipayHiuTBa naaTpbiMana ix paanisaublio npa3 3MsgHeHHe BY4Y36HbIX mnparpam, a
TakcaMa naabixogay JAa BblkJagaHHs. AKpams ratara, TpaHCBepcCasbHbIS
KaMneTaHubli O6biai  yKAOYaHbl Y NpagMeTHbid M3Tbl Ha Y3POYHi LWKONbHaM
ajykaubli.

MNMa npblyblHE aApPO3HEHHS Yy CTPYKTYpbl i natpabaBaHHAX y CiCTaMax ajykaubli, KpaiHbl-
uneHbl EC Matoub po3Hbl Naabixodbl Aa pa3siuus 6aszaBblX HaBblkay. SHbl MOryub Ui
pacnpauyoyBaub creublidiyHbid Mepbl, Ui npbITpbiMAiIBaLLA arynbHaHaublgHa bHaM
cTpaTarii. MTbla cTpaTarii axonniBatoub HekanbKi cnaéy i 3akpaHatoub pa3BiLué 6asaBbix
HaBblkay Yy PpoO3HbIXx cdepax. HekaTopbis pA3sip)aBbl, $Kid He MpbITpbIMAiIBaoOLLA
arynbHaHaubIsiHaAbHbIX CTPaTarii, Bblpallblli 3acapoasiuua Ha acobHbIX acnekTax, TakiX
SIK meparnag HaBy4danbHbIX Mparpam 3 M3Tal passiuus TPOX acHOYHbIX 6a3aBblX HaBblkay
(BEfr, CZ, DK, HR, LV, SE, SK); cictTama audHbBaHHS i paHHSe Bbiy/€HHE BYYHAY 3
npabneMami y 3acBaeHHi 6a3aBbix Bejay i akalaHHe iM iHAbIBiAyanbHa naatpbiMki (AT,
BEfr, CY, DE, EE, FI, FR, PT); npadeciiiHas naaTpbiMKa i 6ecnepanbiHHae pa3Biyué
HacTayHikay 3 M3Tall yJdackaHaneHHsa ix HaBblikay, 3abecnsiysHHs HeabXoAHbIMi
MaTapblanami i iHbpacTpykTypan ansa adektblyHara HaBy4daHHsa (DK, EE, EL, IE, FR).

2.1.3 Paghopmbi, HaKipaeaHbIsl Ha NaebIW3HHe Kearsligikaybli HacmayHikay

KpaiHbl EC magTpbiMAiiBaloub pas3BiLUE KHUaBbIX KaMMNET3HUbIN, Y TbiM JiKy 6a3aBbiX
HaBblKay, Npa3 axbiyuayneHHe padopM, SKia naBbiwatroub KBanidikaubito HacTayHikay. Sk
aZl3Havanacs Bbll3M, Y BblHIKY BbIBy4Y3HHS acabnisacuen kpaiH, 40 3 79 npaaHanisaBaHbIX
p3opM HakipaBaHbl Ha MaBbll3HHE TnpadecinHara Y3poyHK HacTayHikay 3 MaTaM
AXbILUSAYNEHHS KaMMneTaHTHAaCHa-apbleHTaBaHara naabixo4y Y HaBYy4YaHHi i Cy4acHbIX
NpaKTblK au3HbBAHHS.

LBeubla aj3Haublla, WTO aACyTHacub CicTaMaTbidHara naBbIWAHHA npadecinHara
Y3POVYHIO HacTayHikay 3'aynseuua Banikan npabnemai. 3 ratan matan y 2012 roase 6bii
CKJlaA3eHbl HaBy4anbHbisl MparpamMbl 4719 HacTayHiKay, apbleHTaBaHblg Ha BblK/ladaHHe
MaTaMaTbIKi,* YblITaHHA? | NpblipoAa3HayyblX HAaBYK* MaydblHatoubl 3 AALLIKOJSIbHAN i
CKaHuYatubl capa3aHan 6azasal CTyneHHIO agykaubli. Pa3aM 3 HaByYaHHeEM 3(EeKTblyHbIM
negarariyHbiM MeTagaM, apraHizaBaHbIM Mpa3 CyMeCHYH Mnpaly HacTayHikay, ratbis
iHaBaUbIVHbIS NparpaMbl 6blli MPbI3HAHbISA K CaMbls KalWTOYHbIS ANS HacTayHikay.
IHBecTbIUbli ¥ iX ckiani 6onblw 3a 28 MinbEHay eypa.+

42 Bulgarian National Strategy for Lifelong learning. Available at:
https://www.strategy.bg/StrategicDocuments/View.aspx?1d=880

43 Swedish Teacher training programme: (mathematics) https://larportalen.skolverket.se/#/

44 Op cit. (reading). https://www.skolverket.se/skolutveckling/kurser-och-utbildningar/laslyftet-i-skolan

4> Op cit. (science). https://larportalen.skolverket.se/#/modul/5-las-skriv/F%C3%B6rskola/031-natur-teknik-o-
sprakutveckling

46 Education Policy Outlook: Sweden, OECD 2017. https://www.oecd-ilibrary.org/sites/84003fa5-
en/index.html?itemId=/content/component/84003fa5-en


https://www.strategy.bg/StrategicDocuments/View.aspx?Id=880
https://larportalen.skolverket.se/#/
https://www.skolverket.se/skolutveckling/kurser-och-utbildningar/laslyftet-i-skolan
https://larportalen.skolverket.se/#/modul/5-las-skriv/F%C3%B6rskola/031-natur-teknik-o-
https://www.oecd-ilibrary.org/sites/84003fa5-en/index.html?itemId=/content/component/84003fa5-en
https://www.oecd-ilibrary.org/sites/84003fa5-en/index.html?itemId=/content/component/84003fa5-en
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2.1.4 P3¢hopMbi, HakipaBaHbIsl Ha Y3MalUHEHHe calblss/IbHal iHKII03ii

Eypanerickia A3sip>kaBbl TakCaMa BbIKapbICTOYBaloLb LWbIPOKiA p3(OpMbl KaMMeTaHUbIN, Y
npbiBaTHacUi Tbig, SKiS nagkpacniBaloub 6as3aBbls HaBblKi, kKab 3pabiub CBae LWKObI
6onbl iHKAO3iIYHbIMI. K 3ragBanacs Bbiwan, 36 3 79 npaaHanizaBaHbix padopMm 6buii
HaKipaBaHbl Ha NaBbIW3HHE iHK/O3ii ¥ WKoNax.

Bbenbria.” Y ®paHuysckan cynonbHacui (BEfr) y 2015 roase ypaa npbiHay [lakT
JacKaHanacui agykaubli, apbleHTaBaHbl Ha aAdyKaubllo aa AallKofibHaW Aa CApP3AHSN.
MakT ckipoyBae Ha noyHyt padopMy CicTaMbl agykaubli PpaHuy3CcKan cynonbHacui 4ns
NaBbIW3HHA $Se sgKacui, poyHacui i 6aszaBblx HaBblkay. Padopma naMmeHLWblLb
aybnsaBaHHe Knacay, HApOYHacLUb i BbICOKi Y3pOBeHb aaceBy (WTO 3'aynseuua acabnisan
npabneman y BEfr). LUTo Thiubiyua iHKAO3iYHaW agykaubli, padopMa npaayriegxsana
HekanbKi Mep na naaTpbiMubl iHKAIO3iyHara LwWkKonbHara kniMaty (y npbiBaTHacCLI,
BaXHbld Mepbl na 6apaubbe 3 cerparaupbiai, p3abiniTaubli i ncixa-caublsnbHam
naaTpbiMubl). AKpaMs Taro, 3anjiaHaBaHbl [3Be rag3iHbl Ha TbiA3€Hb iHAbIBigyanbHam
Aanamori ans Assauen, nadbiHatoubl 3 2019/2020.

MapnobHbiM ybiHaM y 2016 roase y Yaxii 6bi1a npaBeaseHa padopMa iHKAKO3iYHaM
aaykaubli (ag pawkonbHaK agykaubli Aa CTapanwan Cap3aHan WKonbl)“., MaTta ratain
p3popMbl — BYUYbilb MakCiManbHYyl KoOJibKacub A3suUen 3 acabniBbiMi agyKaublAHbIMI
naTtpatami (SEN)y 3BblYalHbIX LWKOMAX, @ HE Yy CNeubis/bHbIX WKOAAX; MaMeHLWbILb
ObICKPbIMiHaAUbIO LbIFAHCKIX BYYHSly; @ TakKcaMa akasBaub MNaATpbIMKY A3eusMm 3
acabniBacuami ncixadisiyHara passiuus Y wkone. Y uU3abIM padopMa HakipaBaHa Ha
aTpbiMaHHe 6a3aBbiX HaBbliKay A5 YCiX BYUYHSY.

2.1.5 CTpYKTYpPHbISI 3MEHbI

Cictambl agykaubli y KpaiHax-uneHax EC po3Hbi. MOXHa BbllyYbllb TPbl @CHOYHbIS
apraHisaubliHblg Magani nadaTkoBamW i CAp3AHAN aayKaubli: 3 aa3iHan CTpykTypan (raTa
a3Hayae, WTO HaBy4YaHHe Y arynbHaagyKaublMHbIX WKoONax Kipyeuua aasiHbiMi
HaBy4anbHbIMi NaaHaMi) 4, 3 aA3iHbIMi aCHOYHbIMI MpPbIHLbINAMI HaBy4YanbHbIX Mparpam
(AKis Matoub gadyblHEHHE Aa MayaTKOBaW i CAp3AHSN agyKaubli)® i abidpepaHubipaBaHas
CAp3AHAS aayKaubls (gKas nadblHaeuua nacnsa nadyaTtkoBal LWKOJbl i Aae BYYHAM
MarybiMacLb Bbibpaub cneubididHbig NpagMeTbl, Nacas Yyaro sHbl aTpbiMakoLb
aanaBefHbla cepTbidikaTbl) .

CTpyKTypa CiCTaM agyKaubli 3'aynseuua KatoyaBblM KaHTIKCTYabHbIM hakTapam Ans
padapMaBaHHSA. HekaTopbls KpaiHbl npaBsai padopMbl 3 M3Ta KapaKuipoyKi
afyKaublMHbIX CTPYKTYP.

47 Excellence Pact of Education (FR community)
48 Pre-primary to upper secondary.

49 ISCED is the reference international classification for or%anisin education programmes and related
qualifications by levels and fields. This study focuses on ISCED 0 %early childhood education), 1 (primary), 2

(lower secondary) and 3 (upper secondary).

0 Single structure education: this signifies that pupils, throughout the whole of compulsory education,
follow @ common curriculum providing general education. Additionally, the single structure education also
entails no transition between primary and lower secondary education. Common core curriculum provision:
After completing ISCED 1, pupils progress to ISCED level 2 where they follow the same general common core
curriculum. Differentiated lower secondary education: After successfully completing primary education,
students follow distinct educational pathways or specific types of education, which start either at the beginning
or in the course of lower secondary education. At the end of their studies, they receive different certificates.
Sourced from European Commission/ EACEA/Eurydice (2020), The Structure of the European Education
Systems 2020/21: Schematic Diagrams, available at https://eacea.ec.europa.eu/national-
policies/eurydice/content/structure-european-education-systems-202021-schematic-diagrams_en

1 Ten European countries adopt a ‘common core’ structure % Efl, CY, FR, EL, IE, IT, MT PT, RO, ES).

Eight Member States have a single structure (BG, HR, DK, EE, FI, PL, SI, SE5, four have a

differentiated structure (AT, DE, LU, NL), and the rest have common and single (CZ, LV, SK, HU),

and common and differentiated (LT).



http://www.enseignement.be/index.php?page=28280
https://eacea.ec.europa.eu/national-policies/eurydice/content/structure-european-education-systems-202021-schematic-diagrams_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/structure-european-education-systems-202021-schematic-diagrams_en
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Hanpbiknag, y BbiHiKY padopMbl NnayaTkoBan agykaubli y AaHii (2014 r.) WKoONbHbI
A3eHb cTay 60nblWw npausaribiM i akTblyHbIM. Kosbkacub ragsiH Ha TbliA3eHb, Kani
BYYHi NaBiHHbI NPbICYTHIYaLb Yy WKose, nasniybinaca ga 30 414 neplubix 4aTbipoXx
Knacay, ga 35 ansa 4-6 knacay i ga 37 gnga 7- 9 knacay.*

Y CnaBakii 3 2021 roga 6bly 3MeHeHbl NaAabixod Aa By4y3bHbIX Mparpam: 3
wToragosara njaHy fga wMmaTragoBara Yy AawKosbHaW i nayaTKoBaWm LUKOJbHAM
agykaubli. MinoTHbl NpaekT axonniBay kana 20 wkon, sKis crneubignisaBanica Ha
acobHbIX acnekTax HaublsHanbHalk By4Y30HaW nparpambl, WTO AaBana 6o0buW
MarybiMacLen y napayHaHHi ca 3Bbl4aliHal arynbHaHaublsHanbHaM nparpaMam i
60nbLW 3eKTblyHara pasBilus KA4YaBbliX KaMneTaHUbIn.>? ByusabHas nparpama
6blna pasnivyaHa Ha Tpbl Ubikabl (3 1 ma 3 knac, 3 4 na 5 knac, 3 6 na 9 knac).

HekaTopbla A3sp>xaBbl NaBsanivblii TopMiH abaBa3koBara HaBy4YaHHSs y LWIKOJe, MHOTIS 3 iX
3pabini akusHT Ha gawkonbHan agykaubli (ECEC).

Y Ipaubli, Hanpbiknag, 3HI3iyca Y3poCcT ANs HaBeABaHHSA AALUKOSbHbIX YCTaHOY
aaykaubli 3 5 ga 4 rapgoy. I ix HaBeaBaHHe 3’aynseuua abaBA3KOBbIM Ha npausary
ABYyX Trajoy, nauyblHa4bl 3 4YaTblpoXragoBara Y3pOCTy. T3pMiH HaBy4YaHHS Y
navaTtkosan wkone 3 6 ga 12 ragoy. CapsaHAsa agykaubla — 3 12 ga 18 ragoy
(abaBsskoBas Tonbki aa 15).*¢

MNanobHbiM YbiHaM y AaHii y 2008 roase ypaa nassnivbly T3pMiH Ana abaBs3koBal
WwKoAbHaM agykaubli 3 9 ga 10 ragoy npa3 3HiXK3HHE Y3poCTy ANS HaBeABaHHS
JALWIKOMbHBIX YCTaHOY ajykaubli. MaTa 3akfiiovanacsd y naatpbiMubl A3AUen, 9KiM
HeabxoaHa ganaMora y HaBy4aHHi, y TbIM JliKy NiHMBICTbIYHAA NaATpbIMKa.

Y Benbril 3Hi3iyca y3pocT ang nadaTtky abasaskoBan agykaubli 3 6 ga 5 rapoy.
MpblubiM 5-ragoBbis A3eui NaBiHHbI HaBedaub MiHIiMYM 290 naya3éHHbIX 3aHATKay Y
LwKone.

Y banrapbli 3 BepacHs 2020 roga TakcaMma 3Hisiycs y3pocT ans abaBs3koBai
rnayaTkoBamn agykaubli 3 5 ga 4 ragoy.

Y ®paHubli HaBeABaHHE JaWKO/bHbIX  YCTaHOY ajaykaubli 3'aynseuua
abaBsA3KOBbIM, NayblHAO4Ybl 3 TPOXragoBara Y3pocTy.

Y AycTtpbli 6bi10 AamoyneHa, wWTo abaBsA3koBa HeabxoAHbl AaAaTKOBblI roA ASs
YaTbIpOXragoBbiX A35UEN 3 M3Tal NaATPbIMKI TbiX, XTO BbiXOoyBaeuua Y CKiagaHblxX
yMoBax npa3 6acnnaTtHae 3abecnsysHHe ix yCiM HeabXxoaHbIM.

2.1.6 Pachopma wikosibHara KipaBaHHs

Y3poBeHb caMacToMHacLi LWKOA MOLHa agpo3HiBaeyua y KpaiHax EC. Ha mantoHkax 7 i 8
MOXHa 6aublub BbIHIKI gacnedaBaHHs, 3rogHa 3 SKiMi MoXxHa 3pabiub BbICHOBY, LITO
6onblIacUb LWKOA Makwlb CApP34HI Y3pOBEeHb CaMacTOMHACLI Y AayblHEHHI Aa pacrnpauoyki
HaBy4YallbHbIX Mparpam i cictam ausHbBaHHA (AT, BEfl, DK, EE, FI, FR, DE IE, IT LT, PL,
RO, SK, SI, ES, SE), a Takcama pa3MmepkaBaHHA pacypcay (BEfl, HR, DK, EE, FI, DE, LV,
LT, PL, PT, SK, SI, ES).

2 Danish primary education reform. Available at: https://www.skole-foraeldre.dk/artikel/folkeskolereformen-1
53 SPU, Pilot Verification. Available at: https://www.statpedu.sk/sk/svp/pilotne-overovanie/

>4 Eurydice, Greek Overview. Available at: https://eacea.ec.europa.eu/national-
policies/eurydice/content/greece_en


https://www.skole-foraeldre.dk/artikel/folkeskolereformen-1
https://www.statpedu.sk/sk/svp/pilotne-overovanie/
https://eacea.ec.europa.eu/national-policies/eurydice/content/greece_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/greece_en
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MantoHak 7. Y3poseHb camacToiHacui MastoHak 8. Y3poBeHb camacToiHacLi LWKos y

KON y AAYbIHEHHI A& pacnpaloyki AayblHEHHI 4a pa3MepKaBaHHs p3Cypcay
HaBy4al/lbHbIX riparpamM | CICT3M al3HKI (n=27)

(n=27)

A

m Hizki w CapagHi = Bbicokim |y, = Higki = CapagHi = BbICOKi = |HLw.

KpbiHiya: pacnpauaBaHa gacieiyubikaMi Ha acHoBe Aafa3eHbix ASCP cnipaBasgaybl.>®

AnHak HeabxogHa yniuBaLb HAaCTYMHbIS HIOAHChI: Y HacTaYHikay écub AacTaTKoBa
cBaboabl Ang Taro, kab pacnpauoyBaub CBae ynacHbls MeTaAbl i nagbixoabl Ans
HaBy4YaHHS 3 M3Tal 60nbLlW 3deKTblyHara AacsirHeHHs 3aniaHaBaHbIX BbIHIKAY, a Takcama
BblGipaub NaabIXoabl Aa aLdHbBAHHS.

MaBoane cnpaBasgaybl OECD ag 2011 roga i gaaseHbiM PISA,%¢ kani camacToHacub
LWKOAbI | aaKa3Hacub nariyHa ab'agHaHbl, TO adeKTblyHacLb HaBYy4YaHHS | JAaCATHEHHI
BYYHAY MasblwatouLa. ¥ BblHiIKY BbIBYUY3HHS KpaiH 6blN0 BbigyneHa, WTO HeKaTopbls 3 iX
npassani padapmaBaHHe 3 M3Tan 3abecnaysHHS WKON 6onbla caMacToMHACLIO i
NnaBbILI3HHSA NayHaMouTBay KipayHiuTBa WwKon. Ycé rata 6b110 3pobneHa ang yKapaHeHHs
NenwblX MNPaKkTbiK HA PO3HbIX Y3POYHAX LWKO/bHAW aAyKaubli i AN NaBblW3HHSA
npadecigHaniaMy HacTayHikay.

Y HigapnaHgax gacratkoBa BbICOKi Y3pOBeHb CaMaCTOMHACL,i LWKOJI,%” WTOo
CTbIMYJIIO€ HacTayHikay i KipayHiuTBa WKOA caA3enHivaub KynbTypbl HaBy4YaHHS.

Y ®paHubli, KpaiHe 3 Hi3KiM Yy3pOoyHeM camacToMHacui wWkon, 6bina npbiHATa
nparpama na naaTpbiMUbl nejaroray ycix y3poyHaYy agykaubli, af nayaTkoBara Aa
cTapsnwara.”® [aTas padopMa HakipaBaHa Ha MawbIp3HHE MarybiMacuen Aans
npadecinHara passiyus ycix negarariyHbix paboTHiKay, y TbiM MiKy i KipaYHiKoY.

Y TFepmaHii pacnavanacsa nparpaMa “School makes you Strong”?, MaTan akon
3’'aynseuua naaTpbiMKa rapagckix i Cenbckix KoM nagyac cknagaHblX caubisbHbIX
npabnem npas adekTblyHae WKoSibHae KipayHiuTea.

> OECD (2011), School autonomy and accountability: Are they related to student performance? (p.2) Available
at https://www.oecd.org/pisa/pisaproducts/pisainfocus/48910490.pdf

%6 OECD (2011), School autonomy and accountability: Are they related to student performance? Available at
https://www.oecd.org/pisa/pisaproducts/pisainfocus/48910490.pdf

°7 Deleraren Agenda, https://www.delerarenagenda.nl

8 58 CPD Master Plan for national education staff

%% German Government (2019). Schule macht stark. Gemeinsame Initiative von Bund und Léandern zur
Unterstlitzung von Schulen in sozial schwierigen Lagen. Available at:
https://www.bmbf.de/files/Schule%20macht%?20stark_Bund-L%c3%a4nder-Vereinbarung.pdf



https://www.oecd.org/pisa/pisaproducts/pisainfocus/48910490.pdf
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http://https/www.education.gouv.fr/bo/19/Hebdo35/MENH1927275C.htm?cid_bo=145323
https://www.bmbf.de/files/Schule%20macht%20stark_Bund-L%c3%a4nder-Vereinbarung.pdf
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Y IcnaHii Takcama 6bly NpbIHATbI 3aKOH ANS AalKOoJibHaM i CAp3AHAN agyKaubli ab
naBbIW3HHI KBanidikaubliHara Yy3poyHIO nejaroray 3 M3Tal pacnpauoyki iMmi
HaBy4anbHbIX MparpaM i iHaBaubIMHbIX Nagbixo4ay Aa BblKNagaHHS.

2.2 Npabnembl 3 ykapaHeHHEM, CNpbiAJ/ibHbiA hakTapbl i YyJibly
COVID-19

AHania cnpaBa3gay na KpaiHax nauBepasiy ¢akT Taro, WTO nNpbl MNpaBsaA3€HHi
padapmMaBaHHAY Moryub 6biub K npabneMbl, Tak i cnpbissbHblg dakTapbl. AHbl MOrylb
Yy3HiKaub Ha aAHOMIbKaBbIX 3Tanax paanilaubli, Hanpbikiag, na MblTaHHAX y3aeMans3esHHS
namix 3auikayneHbiMi 6akami. Kani gnsa KaHkpaTHara 3Tany pacrnpauaBaHbl agnaBegHbls
naabixoabl i AMy Hagaeuua Bsanikas yBara, TO €H MOXa CTaub CrnpblssibHbIM dakTapam.
Kani atan irHapyeuua, ui $My Hagaeuua Mana yBari, €H cTaHoBiuua npabnemai.
MpabneMHbIM noneM And JdacfiefaBaHHAY CcTani i neplanayvyaTtkoBblg  HACTYMNCTBbI
COVID-19 i ix ynnably Ha npauyac pacdapMaBaHHs.

2.2.1 NMpabnembl ykapaHeHHSs

BbiByusHHe acabniBacuel KpaiH npagaMaHCcTpaBasa npbikiaabl ThiX KpaiH, A3e npausc
p3anisaubli KaMNeT3HTHaCHa-apbieHTaBaHara nagbixoay CyTbikHyYycsa 3 npabnemami abo
rnepawkonami.

1. Cnabas nagTpbiMKa 3aLlikay/ieHbix 6akoy y pacnpayoyuybl i p3anizaybli i/a6o
AP3HHasA gaMoyJsieHacyb

3auikayneHbla 6aki WKoMbl, Y TbiM NiKYy KipayHiUuTBa, HacCTayHiKi, HacTayHiUuKia CynosiKi,
HaByuyaHUbl i 6aubKi He npbiMalOUb HanexHara yaseny Yy npausdce Ha Ycix 3Tanax
padapMaBaHHS, Ui siHbl HE aTpbIiMani gacTtaTkoBawn iHdpapMalbli.

Banrapbifi cyTbikHynacsa 3 npabnemami Ha nayaTKOBbIM 3Tane p3anisaubli
p3dopMbl Ma MNpblybiHE HegacKaHanacui sie pacrnpauoykKi i aacyTHacui yaseny ycix
3auikayneHblx 6akoy, WTO NpbIBANO Aa HeAAaCTaTKOBAM KoJibKacui pakaMeHzaubli i
iHLWbIX HaBy4asibHbIX MaTapbisanay. Y BblHIKY npausc padapMaBaHHs 6bly 3Ha4Ha
3anaBoSieHbl.

Y Jlateii acHoyHaln npabneman npbl paanisaubli KAMMNeT3HTHACHa-apbleHTaBaHara
naabixony crtay Hepasep 3 60Ky 6aubKoy, WKON i HacTayHikay Aa maTay, metagay i
KawToyHacueln padopmbl. HekaTopbls HacTayHiKi Be/bMi CKenTblyHA CTaBsuua Aa
HOBbIX nagbixogay. LUkonbl, AKia Tpanini y MiNOTHbI MpaekT na paanisaubli
KaMrneTsaHTHacHa-apbleHTaBaHara nagbixody, 605bll anTbIMICTbIYHA agHecnica Aa
p3opMbl Y MapayHaHHi ca wkKofaaMi, §Kia y iM He ya3enbHivyani. AgHakK MOXHa
3pabiub BbICHOBY, WTO Y U3MbIM Mpaudc padapMaBaHHA He Mey CTaHOYyu4blX
BblHiKaY.

2. 3meHbl Kypca y agykaubli

MouHas naaTpbiMKa Ha Y3poyHi MiHicTapcTBa agykaubli MoXa 6bilub BeSbMi KapblCHal Ha
aTane aHanisy i padapmaBaHHs, acabnisa ana 3abecnsuysHHA diHaHcaBaHHeM. AQHaK Ha
rasTa 4acTa HeraTblyHa YynabiBaloub 3MeHbl Yypaga i/abo npbigpbiTaTay nagyac
p3dapMaBaHHs.

Y Itanii 3 MOMaHTy nadaTky padopMbl 3MsHINACA Tpbl MiHICTpbl agyKaubli, sKis
NpbITPbIMAIBaNiCa po3HbIX Mornsgay Ha agykaublto. Xoub 6onbliacub KaovaBbixX
Mep 3axaBajlacs, 3MeHa KipayHiuTBa nmaynabiBajsa Ha MaTtbiBaublto Aa
padapMaBaHHS | NpbiBAAa ga aacyTHacui aAsiHCTBa nNaMix cicTaMan, wkonawm i
HacTayHikami.
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Y NaTBii YyBAA3eHHe KaMMeT3HTHaCHa-apbleHTaBaHara nagbiXoA4y akasanacs nag
ynnbiBaM 3MeH aAyKaublMHbIX MNpbiApbiTaTay | 3'sy/feHHS HOBbIX AanayHeHHSY.
ACHOYHbIS Hampamki pasBiuyus agykaubli Ha 2021-2027 r.r. na-paHenwamy

3acTarouua y npaekue i He 6bifi NpbIHATLI NapaaMeHTaM na npblybiHE MpausribixX
nsbartay.

3. AgcyTHacyb MiZIOTHbIX NpaeKkTay Ha fnepLianayaTKkoBbIX 3Tanax pagapMaBaHHsA
naynnbiBaJsia Ha Hegaxon 4ocBeay i agcyTrHacyb gaBepy

KpaiHbl, Yy SIKiX aAcyTHiYae MifIoTHbl MNPAaeKT Ui 3Tan nacTyrnoBara yKapaHeHHs, He Matoub
MarybiMacui ans anpabaubli i431, yMauaBaHHS AaBepy i MaMCTIpCTBa HacTayHikay, a
TakcaMa abMepKkaBaHHS i43M 3 WbIPOKIM KO/1aM 3auikayeHbix 6akoy.

Manbta 3pabina cnpoby neparneaseub Maabixodbl Aa BblHiIKAY HaBy4YaHHSA i iX
y343€5HHE Ha KaHTIKCT HaBy4asibHblX nparpam. AAHaK HacTayHiki HeraTblyHa
aZpaaraBasni Ha se i matayMmadbiili CBae afHOCiHbl CTOMJeHacul, HegacTaTKoBaw
nagpbIXTOyKar | nacnewniBan paanisaubiain. AKpams raTara nepaj 3Tanam
KaH4YaTKoBara yKkapaHeHHs aAcyTHi4ay MifloTHblI NPaekKT.

Y CnaBakii nagpbixToyubl 3Tan p3dapMaBaHHS 3aHAy YcsaAro kKana nayroaa i
rnayayca 6e3 minoTHara npaekty i 6e3 HanexHal naapbIXTOYKi HacTayHikay ga
nepaxoAy JAa KaMmneTaHTHacHa-apbleHTaBaHaW ajykaubli. 3auikayneHbisa 6Haki
TakcaMa He akasani HeabxoaHan NAATPbIMKI 3-3@ KapoTKara 4acy, agBeA3eHara Ha
nayaTkoBbl 3Tan. HeabxoaHacub y pacrnpauoyubl HOBbIX MeTaAblUHbIX
AanaMoXHikay i nepanaapbIXTOoyLbl HacTayHikay ctana BigaBoyHan. Iy 2011 roase
Eypanericki caybisnbHbl doHg (ESF) akazay diHaHcaByto ganamory y raTbiM.

4. AbMerxaBaHbIsl iHBECTbIYbIi § nepanagpbIXTOyKy HacTayHikay

Hagasei, 3BA3aHblg ca 3MeHaMi ¥ naabixogax Aa aaykaubli, 6yaylb nacnsaxoBbIMi TOAbKI Y
TbIM BbINaAKy, Kani KipayHiuTBa LWKOMbl i HacTayHiki 6yayub caMi pasBiBaub Yy/lacHbIS
npadecinHblia  KaMneTaHubli. Kani iHBecCcTbiubli Y pa3Biuué naTaHubigNy HacTayHikay
abmexxaBaHbIs, TO Npausc padapMaBaHHA NpaxoA3ilb 3 LSXKKACLO.

Mpbl npaBsa3eHHi padapMaBaHHA y riMHasiax CnaBeHil acHOYHbIMi npabneMami
CTasli HeJacTaTKOBbI Y3pOBeHb npadecinHam nagpblXxTaBaHacui HacTayHikay i camix
yCTaHoy ajaykaubli Aa YKapaHeHHS iHaBaubli i aacyTHacub HeabxogHara IKT
3abecnausHHA. Beabl mpa KamMneTaHTHAaCHa-apbleHTaBaHbl NaAblXo Aa HaBy4YaHHS
6bini  abmexaBaHbIMi i MagpbIXTOyKa HacTayHikay Jga 3Mecty i 3ajad
MaA3pHi3aBaHbIX HaBy4YalbHbIX NparpamM 6bina HepgacTaTtkoBan. bonbl Taro, MHOriS
HacTayHiKi 3asBini, WTO sHbl He agyyBatoub cAbe gacTaTkoBa KaMMNETIHTHbIMI A4S
npaubl ¥ HOBbIX YMOBaX.

Ysaxisa HasBana npblyblHaN BaraHHAY i HEpasyMeHHs HacTayHikay Hi3Ki Y3poBeHb
[aMoyneHacui i caa3eliHiyaHHg npacoyBaHH padopmebl. MNpabnema absacTpbinacs
3-3a Hi3kara Vy3poyHi diHaHcaBan naaTpbiMKi, Yy TbiM JiKy aAcCyTHacLo
¢diHaHCaBaHHA A/ nepanagpbiXTOYKi HacTayHikay Yy chnaslyysHHi 3 BbICOKIiMi
natpabaBaHHAMI Aa iX, WTO i NpbIBASO Aa@ HENpbIMaHHSA p3¢OpMbl.
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5. HegacrarkoBbi y3poBeHb aganTtalbli ary/ibHbIX p3¢popM A4a MSCLOBbIX NaTp36

Ons YKapaHeHHS HOBbIX MpPaKTblK HaBy4YaHHS i audHbBAHHSA Ha Y3POYHi LWKOMbI i Knaca
HeabxogHbl 4Yac i naaTpbiMKa. HacTayHikaM sHbl NaTpabHbl AN pa3yMEHHS C3HCY
MawTabHbIX pacopM i MarybiMacuen ans ix agantaubli 4@ CBaix MSACLOBbIX naTp36.

Y WBeubli p3anizaubia CTpaTarii pa3siuusa npagnpbiMasnbHiLTBa Y CiCTaMe agyKaubli
3acTaBasnacs cknagaHal 3ajadan ans KipayHiurea wkos, 60 acHOyHas agkasHacLub
3a sie yKapaHeHHe nsxana Ha ix. [Ons ratara HeabxogHbl 6bini 3 agHaro 60Ky
iHAbIBiAYaNnbHbIS NaAbiXoAbl, aAnaBeAHbld KaHTIKCTYy, 3 gpyrora 60Ky, naaTpbiMKa
AN HacTayHikay, kab npausc padapmaBaHHS He nepaTBapblyca y npabnemy.
Akpamsa Taro, icHye npabnema y TbiM, WITO MNpau3C BbIMSAP3HHS aTpbIMaHbIiX Beaay
3Ha4yHa npacuenlbl, 3a BbIMAPIHHE KaMMNeT3HLbIN.

Y IpnaHpbli WKOAbl aganTaBanicad Aa HOBaW aryfbHaHalblsHasbHaW nparpambl
pPO3HbIMI TAMMAMi i 3 pO3HbIM MocnexaMm. Y TOW 4ac, K HeKaTopbis WKOAbl YXO
nepanwii ga KamneTsHTHacHa-apbleHTaBaHara naabiXody, iHWbIA LWKOMbl TOMbKI
BbIBYYasi iro Mmetagasnorito.

6. BbiICcOKi y3poBeHb caMacTOMHacLi WKOJI i HacTayHikay

Y HekaTopbIX KpaiHax Ha3sipaeuua BbICOKi Y3pOBEHb CaMacCTOMHAacCLUi WKO i HacTayHikay,
LWITO CTaHoyya ynnbiBae Ha npausc padapmaBaHHAa. AQHaK A3U3HTpanisaubla i ayTaHoMIg
MOXa MpbIBECLi Aa Mepallkoz Mpbl pacrnpauoyubl i paanisaubli HaubiSHaNbHbIX CTPaTarin
abo npbl CTBap3aHHi BYUYs36HbIX Mparpam Ha HaublSiHabHbIM Y3POYHi.

Y bBenbrii (y dnamaHackank npasiHUbli) Yy3Hikna npabnema 3 npauscam
padapMaBaHHSA. Y BblHIKY A3UdHTpanizaBaHara xapakTtapy gnaMaHackKal CiCTaMbl
agykaubli 6bl10 ckragaHa afcadbiub Aro BbIHIKI Ba Ycix wWwkonax. [lacrtaTtkosa
CknagaHa 3absicneubliub SKacub i cadblub 3a nNpauscam, Kani ¥ KpaiHe Hasipaeuua
BbICOKi Y3pOBEeHb CaMaCTOMHACLi KOS i HacTayHikay.

Y ®iHnaHAbli A3U3HTpanisaubis i ayTaHOMIs LecHa 3Bsi3aHbl 3 iHCKan Maasnsito
npadecigHaniaMy HacTayHika, a TakcaMa ca ctaTycaM HacTayHika y iHcKiM
rpamaactee. AJHaK ysAynseuua CckKAagaHbiM  MNpaudC  aAcOo4YBaHHSA  CTyMeHi
ayTaHOMHacLi yCiX cknagHikay Ans nepaxoay Aa HOBbIX CTpaTarin abo KipytoubiX
MpblHUbINAY HaByd4asbHbIX NparpaM. AKpams ratara, A4aAaTKOBbIS HaMaraHHi 6bini
natpayaHbl Ha MaATpbIMKy nejaroray i MeTagbictay Ana  pasBiyusd
TpaHCBepCabHbIX KaMMNET3HLbIN.

7. lMMpa6nemsbi 3 aysHbBaHHEM i MAHITOPbIHraMm

AUSHbBAHHE i MaHITOPbLIHI 3'aynsatoula BaXXHbIMi 3/1eMeHTaMi agyKaublMHbIX 3MeH. I Tam,
A3e sHbl aacyTHivatoub abo iM He Hagaeuua 3Ha4YyHaW yBari, MOXXHa Ha3ipalub HeraTblyHbl
ynably Ha npauasc padapMaBaHHS YCEN CiCTIMbI.

Makynb y CnaBakii He 6blla yBeA3eHa CiCTaMa LWKONbHaM CaMaaludHKi, LKOMbl He
aTpbiMAiBani gactaTkoBal NaATPbIMKI, WTO yrnabiBana Ha adeKTblyHacub npauacy i
Ha 3BapOTHYIO CYyBS3b.
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Takcama ushkka 6bl10 agcoyBaub ynubly iHaBaubliHAra npauscy na MaTaMmaTbiubl,
UblTaHHIO | Mpblpoja3HayybiM HaBykam y LWBeubli. Hepaxon iHdapmaubli npa
p3anbHbl YMJbly iHaBaubliHara npaekTy Ha BbIHIKi HaBy4YaHHA ¥ U3/bIM He
Aa3Bansy auaHiub yBecb npausc, abo y3poBeHb ausHKi 6bly NaBspXOYHbI, i TaMy He
Mey KapblCu,i.

2.2.2 CnpbisibHbISA haxkTapbl 4151 YKapaHEeHHS

Y BbIHiKY BbIBYY3HHS acabniBacuel KpaiH 6b110 Bbl3HaYaHa HeKanbKi CrpblisfbHbIX
hakTapay, fKia cag3enHivatoub paanizaubli KaMNeTaHTHACHa-apbleHTaBaHara naabixoay.
Aka3zanacs, WTOo KpaiHbl Cynaaatoub 3 TbiMi, Npa AKisg iWwa raBopka y pasasene rnpa
npabnembl, agHak siHbl MOryUb NepaTtBapbliuua Y CpbisnbHblig akTapbl, Kani iMm Hagaeuua
HeabxoaHas yBara i Bbia3snseuua vac.

1. MoyHas nagTpbiMKa 3ayikaysieHbix 6axoy, ya3en y pacnpayoyuysi,
Ppaanizaysli i aKacHas NagTpbIMKa YCAro Lblkia

3auikayneHbia 6aki WKoONbI, Y TbiIM iKYy KipayHiuTBa, HacTayHiKi, negarariyHbig CynoJsikKi,
HaBy4aHUbl i 6aubKi, naBiHHbI Oblub YKAKOYaHbI Y nNpausc, nayblHaKO4Ybl aj craabli
npaekTaBaHHSA i Ha npausary paanisaubli i ausHbBaHHA (akTblyHara i nagaryfbHsto4ara)
yCix aTanay padapmaBaHHs. [HyTKis magbixoabl Aa p3anidaubli ¥ agnasegHacui 3
MsACLOBbIMI naTpabami i naTpabami 3auikayneHbix 6aKoy TakCcama BaXkHbis.

Y Aanii apbbiycs npausc padapMaBaHHS nNayaTKoBaW agyKalbli Ha 3aKkaHazay4blM
Y3POVHi 3 M3Talhi 3a4aBasibHEHHS NaTpab 3auikayneHbix 6akoy y BblHIKY NacTasHHam
KpbITbIKi 3 60Ky HacTayHikay i BbICHOY au3HbBaHHS A3etoyalt CiCTaMbl.

Y ®innaHabli 6bi iHTarpaBaHbl TpaHCBepCasbHbiS KaMMeTaHubli Y XiMito ans
nparpambl 7-9 knacay. lMagpbIXxTOoyubl 3Tan pacnpauoyki acHoyHara By4yabHara
nnaHa, y TbiM JliKy anicaHHe TpaHCBepCalbHbIX KaMMEeT3HLUbIN CTay CyMeCHbIM
abMmepkaBaHHEM y BsNiKal 3KCNepTHaKW rpyne, skas ykawodana y cabe neparoray
OALWKONbHBbIX  YCTAaHOY agykaubli, HacCTayHikay-npagMeTHiKay, AblpaKTapay,
MeTablCTay, HaByKoyLay y raniHe agykaubli, gacneaybikay po3HbiX NpagMeTHbIX
chep i NnpaacTayHikoy iHWbIX 3auikayieHbiXx 6akoy.

2. MoyHas i ycrosniBas nagrpbiMka MiHICT3pCTBa agykauybli i gamoyieHacyb na
K/1r04aBbIX MOMaHTax p3gapMmaBaHHs.

MouHas naaTpbiMKa MiHICTApCcTBA MoXa Obllb BefbMi KapbiCHaW Ha 3Tane aHanisy i
rnayaTkoBan cTtagbli padapMaBaHHS 3 M3Tal yCTansiBaHHS AaMoOyieHacui na KaK4daBblX
MOMaHTax padapMaBaHHs i 3abecnausHHA YCiMi HeabXxoaHbIMI pacypcami.

Y CnaBakii nepbisg nepaxoay padapMaBaHHS Ha 3akaHagaydbl Y3pOBEHb 3aHsy
TOPMiH Ha Npausary KipaBaHHSA TPOX ypajay, aAHaK iCHaBasna arysfibHae naragHeHHe
ab TbIM, WTO Nepaxoh Aa CiCTaMbl, Yy $KOM HacTaYyHiki Bbibipaloub Maabixoabl,
3acHaBaHblg Ha BblHiIKax HaBy4YaHHs, @ He Ha MNepajadbl Beaay, 3'aynseuua BefbMi
Ba>HbIM.

Y benbrii (y dnamMmaHacKkal npaBiHUbli) ypaa aka3ay BeflbMi MOLHYIO NaATPbIMKY
paanisaubli KN4YaBbIX i491 padapMaBaHHs, | TaMy 6onbllacub 3 iX nacnaxosa
yKapaHinacs y cictamy aayKaubli. Y BbIHiKY aabblnica HekaToOpbls 3MEHbI: Bsikas
yBara HajgaBanacs BblKNadaHHKO rasaHAcKal MOBbl | KynbTypbl, @ Takcama
caublsiibHaM iHTarpaubli.
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3. IMinoTHBIA NpaeKTbl Ha Na4YaTKoOBbIX 3Tanax pagapmaBaHHs

MiNOTHbIS MpPaeKTbl Y HEKATOPbIX WKOMAxX 3 M3Tail NpaBepki if3K i NnaHaBaHHS naabixoaay
[la paanisaubli 3MeH, a TakcaMa ANs 3abecnsYsHHS Wblpokara abMepkaBaHHS Aa3BansoUb
nawbipbilb BeAbl ab KO4YaBbiX acrnekTax padapMaBaHHS i BbiK/ikalb Aa ix Aasep.

Y Benbrii (y @namaHacka npasiHUbli) nagyac ninoTHara mnpaekTa Hosara
BapbisiHTa padopMbl 6bls1a pacnavarta Wblpokas KaMnaHia na se abmepkaBaHHiI Ha
nnatdopme B3b6-canTa. M3aTalh kamnaHii 6b10 YKAOYbILL MOSaA3b, rpaMaacTsa,
WwKonbl i npauagayuay Yy abmepkaBaHHE HaByYaHHS Ha BbIWANWLWbLIX CTYNEHSAX
cAp3a4HAN agykKaubli. HacTtayHiki 3aaxBouBasi By4HAY CTBapaub MNpaekTbl Mpa
«wkKony 6yayubliHi», a camblsl LikaBbls i43i 6bini ag3HavyaHbl Y3Harapogami.

Y 1IpnadHabli abpani nagbixoA nacTynoBara YKapaHeHHs KaMneTaHTHacHara
nagbixogy. EH navaycs 3 paanizaubli KponkasBblX M3T, i NacTynoBa nepanwoy aa
YK/OUIHHSA Y CICTOMY LWIKOA i HacTayHikay 3 ynikam yacy i mawrTabay.

4. flkacHas nayaTtkoBas agykaybis i 6ecnepanbsiHHae npageciiiHae pa3Biyyé
HacrayHikay i KipayHiurBa WKo

>Ta as3Havae, WTO HacTayHiki 6yayub 3abacneyaHbl naaTpbiMKam y pacnpauoyubl
BYU36HbIX Mparpam i nagbixoday Aa audHbBaHHA Y agnaBefHacui 3 pasBilUEM KtoYaBbiX
KaMneTaHubIn, Yy TbIM Jfiky 6a3aBblXx HaBblkay, a KipayHiuTBa wkon 6yase agdyBaub
naaTpbIMKY ¥ agkasHacui 3a npadeciiHae pa3BilLUé cBaix negaroray.

Y benbrii (y dpaHuy3ckar npasiHubli) 6bi1i BblagaA3eHbl paKaMmeHaalbli Ans
HacTayHikay ab TbiM, K NpaBoA3ilb au3HbBaHHE, SKOe 3aCHaBaHa Ha BbIHiKaxX
HaBYy4YaHHS, a TakCaMa pakKamMeHgalbli ANns WKo, A3e Byyauua aA3eui 3 acabniBbiMi
aayKaublnHbIMi maTpabami.

Y Aanii 6b1i BblgaTKaBaHbl Cpoaki diHaHCaBaHHS Ha npadecinHae pas3siuué
negaroray i KipayHiuTBa LIKOJ, @ TaKkCaMa Ha NpaBsiA3eHHe negarariyHblix
JacnefaBaHHAY 3 M3Tal MOLWYKY HOBbIX NaabixoAay Aa HaBy4daHHSA. AKkpams ratara
6bIni CTBOpaHbl KaHCY/IbTaUblHbIA U3HTPbLI ANS negaroray.

5. Llikonibl i HacTayHiki Maroyb npaBa pa3MsapkoyBayb piHaHCaBbIsl, YaCOBbIS i
KaApaBbisi P3CypChbl

3 M3Tall yKapaHeHHs HOBbIX MPAaKTbIK y WKOJaXx i knacax HeabxoAHbl Yac, diHaHcaBbIA i
KaZlpaBbla p3CypChl.

Y HipapnaHpgax akusHT 6bly 3po6/sieHbl Ha CTBapaHHE WKO/ SK YCTaHOY aaykaubli,
SIKist LeCHa 3Bs3aHbl i CynpauoyHidatoub 3 iHWbIMI apraHizaublisaMi, TakiMi SK iHLWbISA
WKONbI, rpamMaackia ab’saHaHHi | 60abl WbIpOKasa rpaMaa3siHcKas CynosibHacLb.

IpnaHpabia gana 4a3Bos WKOMAM KapaKTaBalb CBae packnagbl 3aHsATKay 3 M3Tal
Taro, kKab HacTayHiki Marni yasesnbHivyaub y nnaHaBaHHI i npadecinHbiM HaBy4YaHHiI
Ha aCHOBE KaMIMEeT3HTHaCHbIX Maabixoaay.
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2.2.3 Ynably COVID-19 Ha pachapmaBaHHe

Y BbIHiKY KpbI3icy, 3Ba3aHara 3 COVID-19, 3 navatky 2020 roga Yy3Hikni HekaTopbis
cneubldivHbig Npabnembl, ane Takcama i cnpbissibHblg QakTapbl. Y HEKaTopbIX BbiMagkax
KPpbI3iC CMblHIY padopMbl, KIS Y)KO npaxoasifi, a ¥ iHWbIX BbiMagkax éH npagsMaHcTpaBay
HOBbISl, YacaM HevyaKaHbls MarybiMacL,i.

1.MepwanayatkoBbiss npabsembl p3¢papmaBaHHs, 3Bsi13aHbiss 3 COVID-19

XyTKi nepaxoa Aa aHNalH-HaByd4aHHs, 3Bs3aHbl 3 COVID-19 y 2020 rogse Bbikaikay
3Ha4yHblg npabnembl AN HaBy4YsHUAY, HacTayHikay i wkos. Mpausrnbl Hegaxon
iHBecCTbIUbIi ¥ Nniu6aBbis HaBbiki | HeEabX0AHbIsSI P3CYpPCbl A4JIS HacTayHikay i WKos
y HekaTopbix KpaiHax EC y cnanyuysHHi 3 npabnemami «niubaBara paspbiBy», MaropLbisii
HasyYHYIO HSpoYyHacub, 3BS3aHYK 3 AOCTynaM ga agykaubli HaBy4dsHuUay 3 60/blU Hi3KiM
caublsiibHa-3KaHaMiyHbIM CTaTyCcaM, 3MirpaHTay, BY4YHsly 3 acabniBbiMi agykaublAHbIMI
naTpsbami i abMerkaBaHbIMi MarysbiMacusaMi.?

Y BeHrpsbli, Hanpbiknag, nNpbikjliagHa naaoBa HaBy4ysHUay 6bina ratoBa MOyHacUlo
BblKapbICTOYBaLb JliybaBblg iHCTPYMeHTbl, a acTtaTHia 50% cyTblkHynica ca
LWMaTAIKIMI npabnemami.®?

HaCTaVHiKaM 6b110 LYsHXKKa npauysarsaub BbIKaprCTOVBaLI,b KaMNEeT3HTHACHbIA
naabixoAabl Aa HaBy4YaHHSA i audHbBaHHA

Y Yaxii naHasMmia naynabiBasa Ha MpakTblYHAe HaBy4YaHHe i audHbBaHHe Y
npadecinHbiM HaBYy4YaHHI i YCKnagHina pacnpauoyKy aa3iHbiX 3a4aHHAY.

Y  ®iHnaHAabli nepaxos Aa TpaHCBepCasibHbIX  KaMMeTaHUbIX  cTay
npabneMaTtbi4HbIM Y CyBS3i 3 3aKpbIULUéM LWIKOM i Mepaxoay iX Ha AblCTaHubliHae
HaByyaHHe. ACHOYHas TnpblYblHa 3aknw4anaca Yy TbiM, LWTO TpaHCcBepcasbHbI
nagbixon natpabye HasyHacui iHTIpakTblyHaW A3eMHacui, Takou K KaMaHAHas i
npaekTHas npaua, 4aro Henbra 6bI10 343ENCHIUb Yy KaHTIKCUe AblCTaHublliHara
HaBy4YaHHS.

HekaTopblis KpaiHbl CYTbIKHYJiCSA 3 CiTyaublik, Kani npauac nepaxoay Aa
KaMrneT3HTHaCHa-apbleHTaBaHara naabixoay 3aTpbiMaycs.

Y ®paHubli 6bi1i 3anaBosieHbl padopMbl Nepaxoay Aa 6akanaypbiaTy.

Y Ipnanpgbli ¥ yspBeHi 2020 roga 6bi1i aAMeHeHbI icnbiThl, i opMa 3ansaHaBaHbIX
HOBbIX cepTbiikaTay, $Kig apbleHTaBasica Ha BblHIKi KaMneTaHTHacHara
HaBy4YaHHS, 6bl1a 3aMeHeHa Ha iHLWYHo.

60 European Commission, Directorate-General for Education, Youth, Sport and Culture, Melstveit Roseme, M.,
Day, L., Fellows, T., et al., Enhancing learning through digital tools and practices : how digital technology in
compulsory education can help promote inclusion : final report : October 2021, Publications Office,
2021, https://data.europa.eu/doi/10.2766/365846

61 Report of the Hungarian State Audit Office on the state of digital education, 2021
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2. MepwanayaTtKkoBbIsl cnpaBa3sga4bl npa ynably COVID-19 Ha iHaBaybli

Akpams npabnem, 3 AKiMi CyTbIKHYICS A3spxaBbl-yneHbl EC, 6bini Takcama BbisTyNEHbI
nMpblKAaAbl NACMSX0BbIX iHABaLbIMHbIX KaMMNET3HTHACHbIX NaabixoAay, sKia Y3Hiki 9K
BbIHIK MaHA3Mii.

ALHbBIM 3 HalBaXKHENMLWbIX CTaHOY4bIX YNbliBay CTajla MackapaHHe pa3siuus niybaBbiX
T3XHAsOriN y eypanenckix cictamax agyKaubli.

Y Banrapbli 6bly p3anizaBaHbl NpaekT, A359KYl0Ubl SKOMY 6binia 3absacnedyaHa
naaTpbiMKa ANa yKapaHeHHs HeabxoaHal Ansa AblCTaHUblHara HaBy4YaHHs
niubasas iHbpacTpyKTypbl.

Y CnaBakii WwKonbl 6bI1i BbIMYyLL@Hbl MAcKopbILb MpaLsCc rnepaxoay Aa nidbaBbix
TIXHaNorin Ha yY3poyHi cBaix ycTaHoy agyKaubli.

Y Mapryranii A3sKyo4bl NaHgsMii agbblycs nnayHbl, ane KOMMJIEKCHbI nMepaxos Aa
paanizaubla BY4Ys6HbIX Nparpam, sikisa 6bi1i aganTaBaHbl Nag MSACLOBbIS NaTpa6bl.

MHorisi kpaiHbl neparneaseni npau3c HaBy4YaHHS | au3HbBaHHSA, Y BbIHiKY
aa6blycsa nepaxop Aa KaMNeTS3HTHAacHa-apbleHTaBaHara naabixoay.

Y JNMaTBii 6onbluas KonbKacub 3aHATKAYy npaxoasina Yy pabiMe aHAalH, WTo
nackopblia nepaxoa Aa niybaBblX i 3MeLWaHbIX TOXHAMOr N HaBy4YaHHSA. AgHak
BapTa aA3Haubllb, LUTO pa3pbly NaMix HacTayHikaMi, SKig ymeni KkapbicTauua
niybaBbIMi TaXHanNoOriaMi i TbiMi, XTO paHel HaBaT i He cnpabaBay ix
BblKapbICTOYBaLb, O6bly BiAaBOYHbI.

Y ITanii MiHicTapCcTBa agyKaubli yHecna 3MeHbl ¥ hapMaT npaBsA3eHHS BbIHIKOBbIX
O35pXXaYHbIX dK3aMeHay nacns 3akaH4YaHHSA CAP3AHSANM WKObl 3 yiikaM npabneM, 3
AKIMi MPbIALLNOCA CYTbIKHYLLA LWKOMNAM i BYYHSIM Y BbIHIKY naHA3Mii.

Y IpnaHgbli Haoryn 6bly aAMEHEHbI 3K3aMeH MNac/ig nayaTkoBam LWKOSbI i
3aMeHeHbl Ha aA3HaKki, [Kis BbICTaBifli HacTayHiKi Na BbIHIKax KaMMNeTaHTHacHara
AUSHbBAHHA.

Y cnpaBa3gaybl BeHrpbli HacTtynctBbl COVID-19 6bu1i Ha3BaHbIA «iHaBaLUbIAHbIM LyHaMi».
IHaBaubli yacTa cynpaBagXawuLa WOoKaBbIMi i KPbI3iCHbIMI CiTyaubiaMi, agHak COVID-19
rnacnpbify XyTKiM 3MeHaM Yy LIKOoNax i negarariyHbix Cyrnosikax, pasBiluto niybaBbix
T3XHaOoril, 3'ayNIeHHI0 HOBbIX T3XHanariyHbix npagykray, abmeHy Begami npa3 ceTkaBae
y3aemaasesiHHe i nacnabiy 6topakpaTblUYHbl KAHTPOb.

Y ctya3eni 2021 roga aabbinocs BbiByYsHHe acabniBacuen KpaiH i 6bi1i npaBea3eHsbl
TOMaTblYHbISA AacnefaBaHHi. Y BblHIKY Yaro HeKaTopblsd 3KCNEepThbl aA3Hauybli, WTO NaKysb
3aHaATa paHa KaMeHTaBaub Yn/bly NaHA3Mii. AAHaK y HACTYMHbIX abMepKaBaHHAX KpaiHbl
doKycHal rpynbl BbllyYblli iHWbIS YN/IbIBbI:

COVID-19 naynsibiBay Ha NaAabixoAbl Aa BbiKMaAaHHS, HaBYYaHHS i audHbBaHHS Ba
yCix kpaiHax. CnpaBa3gaybl NMa BblHiKaxX npaubl Ha ceMiHapax npaasMaHcTpaBani
AO0Ka3bl CyrnpauoyHiLTBa NaMixx HacTayHikaMi 3 M3Tah abMeHy focBenam,
yAacKaHaneHHs nivybaBblX KaMNeTaHLUbIN, Npaubl 3 agyKaublMHbIMiI nnaTdopMami i
nepaxoay Aa akTblyHara audHbBaHHS i 3BapoTHanm CyBA3i.

62 prof. Gabor Halasz at a presentation to the peer learning group in PLG Meeting 3, on 17 September, 2021.
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Yce naub KpaiH naBegaMini, WTO HaBy4YsHLAM TakcaMa HeabxoaHa nagTpbIMKa Y
HabbluLi HaBblKay HaBy4YaHHS NMpbl Nepaxoa3e Aa aHNaNH-TIXHANoriM i HOBbIX
nazbixofay Aa audHbBaHHS.

Yce KpaiHbl nara3sinica 3 TbiM, WTO Nepaxo4 Ha AbliCTaHUbIiHae HaBy4YaHHe
naynnbiBay Ha camMaag4yyBaHHe HaBy4usHLaAY, i siHbl @COHCOYBanNi CyBA3b NaMix
KaMyHiKaubIsii 3 iHWbIMI | BApTAaHHEM Yy KJacbkl Ca CBaiM ynacHbIM KaMmdopTaM.

HacTayHiki i KipayHiuTBa wkon Aaxii i IpnaHgbli ag3Haubli NnaBeniysHHe
CyMnpauoyHiLTBa YHYTPbI WWKOJbI i MAMiXK iHWbIMI WKOMaMi, @ TakcamMa naMmix LWKoaMmi i
MiHiCT3pCTBaMi.

Akpamsa ratara [aHia aa3Haubina, WTO Nacnasa BApTaHHSA Aa BOYHara HaBy4daHHS,
NpbiSpbIT3TaM Yy LWKOSAx CcTana caublssibHae y3aeMaa3esHHe namixk HaByuysHUaMI, a
He npabnema Bblpal3HHSA MardbiMbiX Hegaxonay y Begax. CtaHoy4blM MOMaHTaM
Takcama 3’aBinaca npakTbika 3aHATKay Ha aAKpPbITbIM NaBeTpPbl, WTO MOXa bbilb
nacnsxoBa npausrHyTa i y 6yayubliHi.

Y IpnaHabli MeEpKaBaHHi TbiX, XTO BbICTynay Cynpaub npauscy padopMaBaHHSa Aa
naHasMmii 6bini 3BeA3eHbl Aa MiHIMYMY, NMakosbKi CiTyaubla nakaayHa nacrnpbisna
AC3HCaBaHHIO KalUTOYHAcCLUi i BaXKHACLi K/o4YaBbliX KaMMeTaHUbIN i ia3i npauary
padapmMaBaHHS. Y cyBasi 3 COVID-19 MiHicTapcTBa agyKaubli nayano LecHa
cynpauoyHivaub 3 HacTayHikaMi 3 M3Tal nowykay WAsaxoy An5 BblpallaHHA npabnem.
A raTa y csal 4yapry nacnpbisia y3MaLHEHHIO AaBepy.

HipspnaHpabl, Maptyrania i CnaBakifa nagkpacnini BaxHacub NivbaBbix TaXHaNOrIN
nagdac naHgasmii. MapTyrania ag3Haybina, WTo «JliubaBbia TaXHaNOrii —rata He
6yAyublHS, raTa cyvyacHacub». BonbIT NaHA3Mii TakcaMa NpbIMyCiy nepaacaHcaBalb
CyTHaCUb K/HOYaBbIX KaMMNET3HLUbIN, SKid NaBiHHbI axonniBalub AWY3 i caubls/ibHbISA
KaMMneTaHUubli, i MarybiMacui Ans iHaBaubiv i r. 4. AKpaMs ratara siHbl 3acapoA3ini
yBary Ha poni cam'i i TeiM, Ak 6aubki 3Marni ganamarybl CBaiM A3eusM nagyac
AbICTaHUbIMHara HaBy4aHHs.
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3. Arnsp CictaMm aaykaubli y Bbl6paHbiX KpaiHaX 3 NYHKTY
rnep>xaHHA pa3Bilyus KaMNeT3HTHaCHa-apbleHTaBaHaM
aaykaubli

Janenwebl aHanis naui kpaid, Aadii, Ipnangbli, Higapnanpgay, Mapryranii i
CnaBakii ga3Bansge 6onbll A3Tanésa pasrnenselb Npbikaagbl pacnpauoyki i
paanizaubli Npawuscy pacdapMaBaHHS, 3aCHaBaHara Ha KaMneTaHTHACHbIM NaAbixoa3e Yy
raTbIX KpaiHax. Y raTbiM pa3asene npagcrayfeHbl arfisa pacnpauoyki iHaBalbliHara
nazbIXO4Y i CTPATarin, AKiMi Npbl r3TbIM 6bINi BbIKapbICTaHbI.

3.1 Maub kpaiH poKyCcHan rpynbis?

Oanis. MNa-nepwae, acHoyHas npbldbiHa padapMaBaHHA nadvaTkoBal aaykaubli ¥ [aHii y
2014 roase 6bina 3BA3aHa 3 XafaHHEM Bblpalbiub Wapar npabnem, AKis y3HiKAI Ha raTam
CTyneHi agykaubli. MNa-nepwae, nadyaTkoBbis knackl y [daHii (abaBsa3koBae HaBy4daHHe 3 0
rna 9 knacel) 6b1i He Yy CcTaHe 3abscnedbiub BYYHSY AacTaTKOBbIMi 6a3aBbiMi HaBblkaMi Y
napayHaHHi 3 iHWbIMi KpaiHami (nasoane BblHikay PISA i HaublsHanbHbIX Cnpasa3gad), y
npbiBaTHacUi nNa gaukaln MoBe i MaTaMaTbilbl.

Ma-apyroe, Konbkacub By4sbHa Harpy3ki 3HauyHa agpo3HiBanacsa y 3anexHacui ag mecua
npaxbiBaHHA. 3 raTtara 6bi1a 3pobneHa BbICHOBA, LWITO He Yce A3eli Meni aAHONbKaBbls
MarybiMacLi A58 HaBy4YaHHS Yy aanaBefHacLi ca CBaiMi 340/1bHacUsMI.

Ma-Tpausie, BbiHiKi PISA 3 2000 na 2009 ragbl npag3MaHCTpaBaini 3HiXK3HHe By4ds6Haw
MaTblBaLUbli, acabniBa y By4yHAY 3 CsAMeW 3MirpaHTay i TbiX cameln, aAse Yy 6aubKoy Hi3Ki
Y3pOBEHb aAyKaupbli.

Hapswue, pgacnenaBaHHi nakasani, WTO BYYHi 3 ypasniBbiX rpyn aTtpbiMaloub 3Ha4yHa
60nbll KapbICUi a4 pa3HacTaliHalk By4ysabHall A3enHacui Ha npausary WKosibHara AHS, aj
3pa3yMesnan se apraHisaubli i a4 npakTblKa-apbleHTaBaHara nagbixo4y Aa HaBYYaHHS.

Pachopma naynnbiBana i Ha wapar iHWbIX CYp'€3HbiX 3MSAHEHHSY Yy nadvaTKoBal LWKone,
CcApoA SIKiX HamBaXHeWwbIM cTay 3akoH ab iHKkw3ii, MaTal sakora 6bu1o0 3abecnsiysHHe
arysbHai navaTtkoBal agyKaubisn a3suer 3 abMme)aBaHbIMi MardbiMacusaMi i acabnisbiMi
aAyKkaublMHbIMi naTtpabami. Y panenwsbiM padopMa cynajna 3 npauoyHbIM KaH@NikTam
namipk HacTayHiuKiMi npadcatosami i MACUOBbIMI ynaaami, GKi ckoHublycsa y 2013 roase
yMswaHHeM 3 60Ky ypaga. Y BblHiIKYy 4aro 6bly MpbIHATbI 3aKOH, SKi aAMSHSY iCHYOUYbIS
HOpMbl abaBsA3KOBbIX raA3iH Ha MagpbIXTOYKYy JAa 3aHsATKay. 3aMecT raTara Ans
HacTayHikay 6bly yBeaseHbl abaBsa3ak 3Haxoasiuua 37 raasiH Ha TblA3€Hb Ha MPaLoyHbIM
Mecubl (y wkone). Ha raTel 3aKOH HacTayHiKi agpaaraBani HeraTblyHa.

IpnaHgbia

Camasa 3HayHasa padopma, 3BA3aHas 3 KaMMETA3HTHACHbIM MaAbixoAaM, AaTblybliacs
ManoAlbIX Kracay cAp3AHsan WKonbl.%* AHa 6bina yBea3eHa nasTtanHa, i y ae acHoBy 6bini
naknaa3eHbl BOCEM K/HOYaBbIX HaBblkay (KaMneTaHubl) i 24 NpblHUbINbI HABYYaHHS.

63 More detailed accounts of each country case study are provided in Annex E.
54 DES. A Framework for Junior Cycle (2015). Available from: https://www.education.ie/en/Publications/Policy-
reports/Framework-for-Junior-Cycle-2015.pdf
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>Ta 6blna nepcnekTblyHas pacnpauoyka, HakipaBaHas Ha 3MeHbl Y HaBy4asibHaw
nparpame (3acHaBaHaW Ha BbIHiIKax HaBy4YaHHS) i CiCTaMe audHbBaHHSA (Ma BbiHIKaxX Npaubl
Ha YpoKy). ApbleHTaBasiacs siHa Ha NaAabixXxoAbl, AKis CTaBsiUb BYYHS Yy LSHTP agyKaubliHara
npauacy. Pachopma cynpaBaaxanacsa 3Ha4HbIMi iHBECTbILbISIMI ¥ NpadeciliHae pa3Biyué
HacTayHikay i KipayHiuTBa LWKO/I.

Ha npauac padapmaBaHHs naynnbiBanii SK ipnaHACKiA, Tak i MidkHapoaHbla dakTapbl. Y
Eypone ycé vacuen kioyaBbls KaMneTaHUbli cTani pasrngagayua sk ranoyHbl dakrtap npbl
pacnpauoyubl HaBy4YanbHbIX MparpaM, a Tamy y3Hikna agdyyBaHHe, LWTO ipJlaHACKis
HaBy4YaslbHblS NMparpambl Ap3HHA aAnaBsAaloLb KAMNETIHTHACHBIM NaabixoaaM. Y TOM xa
yac y3Hik/sia NayHas He3a[aBoJsIeHacUb CiCTaMan A3sipXXayHbIX 3K3aMeHay, sKig npaxoasini
9KCTIPHAM y NMaYaTKOBbIX | CTAP3aNLLbIX Klacax CAP3AHAN WKOSbI | ThiM, K SHbI ynbiBani
Ha HaBy4anbHYl0 MparpamMy Ha HaCTYMHbIX Y3pOYHSAX aayKaubli. NagpbixToyka aa
9K3aMeHay He faBana skacHbiX Beaay. LLImaT 3aHenakoeHacui Bbik/ikana sikaclb afyKaLlbli
Ha CTap3MLWbIM Y3POYHi.

3Ta 6bina wWMaTy3poyHeBas i KOMMJiekcHas padopMa agykaubli, He nasbayneHas
wMaTnikix npabnem, agHak 3auikayneHbols 6aki aa3HavarLub e NacnsaxoBacLUb i KapbICHbISA
BbICHOBBbI, IKisi MOXHa 6bI10 3pabiub.

HigspnaHgbi

3 1998 roma V HigspnaHpgax aabblycs wapar padopM HaBy4asibHbIX Mparpam, sKia crani
BeNbMi BaXHbIMi ANna npadecigsHanbHa NaApbIXTOYKi HacTayHikay i KipayHiuTBa LWIKO.
Mpausc padapMaBaHHs ThlUblyCs CAP3AHAN aAyKalbli i NaybliHayca 3 yausépTara knaca. EH
AaBay MardbiMacub 60nbll IHT3HCIYHa 3acBoMBaub BeAbl He3aneXxHa af Byu4y36Han
nparpambl, | Yy BblHIKYy 3abscrneuBay nepaeMHacub MaMiK CAP3AHSAW | BbIW3KLWAN
aayKaublsin.

Y 2006 roase 6bini chapmynaBaHbl 58 kntodaBbiXx M3T Ma CAMi aCHOYHbIX MpagMeTax Aans
rMayaTKOBbIX Kjlacay i ManoAlblX Kiacay capaaHsai WKonbl. FanoyHas MaTa 3akyanacs y
TbiM, Kab gaub HacTtayHikaMm i wkonaMm 6onbw ceaboabl Npbl pacnpauoyubl HaByYaabHbIX
nparpam, He abmsxoyBauLa ToMbKi CBaiM NpagmMeTaM, a rapMaHivyHa 3Bsi3alb Na4vyaTKOBYIO i
CSAIP34HIOK agyKaLublto. [3Tbig aCHOYHbIS M3Thl Na-paHenwamy 3'aynstouua KpbiT3pbiaMi 4ns
pacnpavuoyki HaBy4danbHbIX Mnparpam. AgHak, nakonbKi iM 6bi10 Y0 amanb 15 ragoy, y
2013 rop3e MiHicTapcTBa ajykaubli pacnayano neparnsg By4yabHbIX nparpam. Y
KacTpbldHiky 2019 roga 6bina anybnikaBaHa cnpaBa3gada, najpbiXxTaBaHas HacTayHikami i
KipayHiuTBaM LWKOA 3 M3Tal neparnagy By4ysbHbIX nparpaMm na A3eBsui npagmetrax Ans
rmayaTkoBaml i capagHan wkonbl. Y 2020 roase 6bly CTBOpaHbl YacOBbl HAaBYKOBbI KaMiTaT
AN KaHCy/nbTaBaHHSA ypaga na padapmaBaHHi nparpam.

Y usnepawHi 4yac npauareaeuua npausc padapMaBaHHSA HaBy4asibHbIX Mparpam, ski
pasnidaHbl Ha TOpMiH ga 2032 roga. Y pacnpauoyubl npbiMani yasen wMaTt 3auikayfeHblX
b6akoy ca cdepbl aaykaubli. Mpausc cknagaycs 3 YaTblpox 3Tanay:

1) HaubIsSHaNbHbI MasraBbl WTYpPM;

2) cTtaabis abMepkaBaHHAY, AKas yKalo4dana y csibe aHnanH-cecii y caublsifibHbIX ceTKax i
pa3MOBbI 3 HAaBY4Y3HLAMi, HacTayHikaMmi, 6baubkaMmi, cneybignictami y cepbl agykaubli i
rnpaanpbiMasnbHikaMi;

3) aTan KaHcynbTaubin;

4) diHanbHbIg Napaasbl.

3TbiS KPOKi rapaHTaBasi CBOEYACOBbI i aKkTblyHbl YA3e KoXHara y npausce padapMaBaHHS.
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Maprtyrania

Y 2015 roaze y MapTyranii 6bly aa3iH 3 caMblxX BbICOKIX Makasublkay ¢ y Eypone na
KONbKacui By4HaY, siKis 3actaBanica Ha Apyri rod. bonbw Taro, icHaBana cyp'ésHas
npabnema 3 akacut Beaay i 3 BbICOKIM y3pOYHEM caublsfibHa-3KaHaMiYHaM HApOyHacui, AKi
3axoyBaycs Ha nNpausry MHorix ragoy. Tamy y3Hikna HeabxoaHacub NepaacaHcaBalb
naabiXoabl i CTBapbILb TaKis, SKig marni 6 npbiBecui Aa A3MakpaTbiYHAM i iHKO3iYHan
LIKOSIbI.

3a anowHsie gsecsauirogase y MapTtyranii 6bini npaBeaseHbl A43Be aCHOYHbIS padopMbl,
HaKipaBaHbIA Ha pa3BilULE KaMMeTaHUbIA Y aayKkaubli: y 2016 i 2017 r.r.

MsTan nepwan padopMbl 6bi10 3aaxBOYBaHHE LWKON ANs pacnpauoyki CTpaTarin Wasaxoy
nansnwaHHSA HaBy4YaHHS Ha acHOBE KaMMeT3HTHacHara naabixoAdy. AKUSHT 6bly 3pobneHbl
Ha HaBy4YaHHe Y pO3Hay3pOyHEBLIX Fpynax.

Opyras padopma 3aknt4vanaca Yy CTBAp3HHI Maglani  BbIMYCKHIKA Ma 3aKaHY3HHI
abaBaskoBan 6GaszaBanm apykaubli. ByusbHbls nnaHbl  pacnpauoyBanica 3 yikam
niaHaBaHHS, NPaeKTaBaHHS | audHbBAHHSA AACATHEHHAY HaBy4YsHUAY i HakipaBaHbl 6bini Ha
pa3BiULE HaBblkay Ma npaaMeTax, 4Kiga ©Obini ykaw4daHbl y cnic abaBsA3KOBbIX.
A6aBA3KOBbIMI KpbITapbIAMi 6b1710 pasBilUé KA4YaBbliX | TpaHCBEpPCAsbHbIX KaMMEeT3HUbIN.
Aben3Be padopMbl ganayHsni agHa agHy.

CnaBakis

Oa 1989 roma y CnaBakii ByusbHbis nparpambl 6bina aa3iHbig | pacnpauoysanics
U3HTpanizaBaHa. A KipayHiUTBa LKOM Yy Meplylo 4yapry apbleHTaBanacs Ha y3aemacyBs3b
rMamixk arysbHaHaublsiHaNbHbIMI  MOpbIHUbINAMI | iX NpaKTblYHbIM  MNPbIMAHEHHEM Y
aayKaublMHbIM npauasce. 3 1990 roga Ablp3KTapbl MA4YaTKOBbIX i CAP3AHIX LWKOMA aTpbiMani
rnpasa Ha KipaBaHHe CBaiMi ycTaHOBaMi agyKaubli i Ha pacrnpauoyKy rnparpam.

HoBas Mepa, nag Hasan “lpasinbl 10/30”, gasBansna wkonaMm 3MsaHAuUub ga 10 %
By4YsbHaM Harpyski Ha KapbiCub acobHbix npaametay i aa 30% 3MecTy nparpamsi,
npagyrneaxaHan UsHTpani3aBaHbiM By4Y36HbIM nnaHaM. [3Ta 6blia 4yacoBas Mepa, He
3aMalaBaHas 3akaHagayua.

Y cHexHi 2001 roga 6bina 3auBepa)xaHa HaubisHanbHas nparpama agykaubli Y CnaBaukam
Pacny6niubl TapMiHaM Ha 6nixanwbid 15-20 ragoy. AAHaAK Ha aXblUUSYNeHHe raTak
p3dopMbl HeraTblyHa naynnbiBani ABa dakTapbl: 1)yBara ypaga 6bina CKaHU3HTpaBaHa Ha

dickanbHan naniteiubl, 60 raTa 3’aynanaca agHon 3 raaoyHblX YMOy gany4dsHHs Cnasakii aa
EC, y BbIHiKY Yaro 3HayHa ckapauifics iHBeCTbiUbli Y agayKaublto; 2)ypaj NMpbiHAY palldHHe

He yA3enbHivaub y neplwbiM gacnegasaHHi PISA y 2000 roase.

[p3HHbIA BbIHIKI CnaBauKiX By4HAY y gacnegaBaHHi PISA-2003 nacns BblAaTHbIX BblHiKaY,
SKis  npagsMaHcTpaBani 14-ragoBblg  HaBy4dHUbl KpaiHbl Y pgacnegaBaHHi  TIMSS
(Mi>xHapoAHbl MaHITOPbIHI gacnefaBaHHA  sKacui MaTaMaTbiYHAWM | NpbipoAasHayyal
aaykaubli)y 1995 roase, crtani BanikiM wokam gnsa rpamagckacui. 'aTa, y ganayHeHHe ga
aAcyTHacui AgaMoyneHacui naMmipk naniTbl4HbIMi  NapTbiiMi @b aCHOYHbIX MpbIHLbINAX
padapMaBaHHS, MpbIBSAAO Aa CiTyaubli, Kani ypad 6bly BbiMylaHbl pacnpauaBalb HOBYHO
3aKkaHagaydyto 6asy ansa padapMmaBaHHS adyKalbli.

Y 2006 roase HoBbl Ypaa pabiy ycé marybiMae, Kab sik Mara XyTuysW MpblHALb HOBbl 3aKOH
ab agykaubli. bonbWw Taro, HOBbl MIHICTP adyKaubli YCTaHaBiy KpalHi T3pMiH — He nasHen
2008 ropma. ApHak He Obini 3annaHaBaHbl Hi 3HAYHbIS HBECTbIUbli Y agyKaubllo, Hi
nansnwaHHe YMOY A1 HaBYYaHHS, Hi CpoAKi Ha nepanaapbIXTOYKY HacTayHikay ans npaubl
Yy HOBbIX abcTaBiHax.

%5 In this context retention refers to students who do not qualify for promotion to the next year and are retained
at their current level.
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Taa padopma bbina BbiHECEHA Ha rpaMaackae abMepkaBaHHe Y KaHLbl CHexHsa 2007
roga. 22 maa 2008 roga napnaMeHT NpbIHAY 3aKOH, Y AKiM:

= 6bly abBelwyaHbl Nepaxos Aa pacnpauoyki HOBbIX By4abHbIX nparpam, skis 6yayupb
npauasaub Ha NpbiHLUbINE “He Ba)xHa Toe, LUTO BblK/ajae HacTayHiK, afe BaxHa Toe,
yaMy HaBy4blyCs By4aHb";

= Oblna NaagTpbiMaHa nparpama na pasBsiuli «KaMMeTaHLUbIA» By4YHAY i pacnpauasBaHbl
CTaHAapTbl 3MECTY | apeKTblyHacLUi HaByYaHHS, 3Bs3aHbls 3 NMPagMETHbIMI
KaMneTaHUbIAMI;

*  Obly YBeA3eHbl NpbIHLbIN A3LU3HTpanizaubli By4Us6HbIX nparpam,  sKia acHoysanics
Ha arynbHaHaublHaAbHbIX NparpamMax, agHak Marni 6bilub CKapaKTaBaHbl Na
HeabxoaHacui.%”

Pacdopma ctapTtaBana y 2008 ropse, i 6buia ctaHoy4da yCnpblHATA rpamMagckaculo, sikoe
abmsapkoyBana se acabniBacui i yMOBbl Ans p3anizaupbli. Harneassubl Ha Toe, WTO
padopMa abMsipkoyBanacs Ha 3akaHafayuybiM y3poyHi i 6blna cTaHoy4ya MnpbiHATA, He yce
3auikayneHbls 6aki gsTanésa 3pasyMmeni fde rasioyHbls npblHUbINbI. MarybiMa, raTa
aabbinocsa na npbldblHE KapoTKara 4yacy, aaBeA3eHara Ha 3anyck padapmaBaHHS. A4Hak,
HeKaTopbls YrbIBOBbIS rpamMaAckisa ab’agHaHHi akTblyHa naaTpbiMasi iHaBaubli. MNpblyubiHa
6bina y passiyui nivybaBalk nicbMeHHacui i npbluArHeHHs IT-6i3Hecy Ans nNaaTpbIMKI
niybasanm TpaHcdapmaubli KpaiHbl. MacTtynoBa i iHWbIA 3auikayneHbls 6aki, rpamMaackis
ab’agHaHHi, | 6aubKi Mayani akTblyHa yka4yauua Yy abmepkaBaHHe padopMbl.

Harneassaubl Ha UuUsXKacui axbluusyneHHe p3dopMbl CTasa nepasioMHbIM MOMaHTaM.
LWkonbl aTpbiMani ceaboay Y KapaKuipoyLbl HaBy4danbHbIX Mparpam i XyTka 3pasymeni yce
nepasari ratara. AgHak 6osnbwacub WkKon 6bini 343iyneHbl Takon cBabopan, 60 He Meni
[ocBefy Y pacnpauoyubl HaBy4asbHbIX nparpaM. Yacta HactayHiki 6apyub iHiUbIATbIBY Y
Kflace y cBae pykKi 3 M3Tal ganamori BYYHSIM i He AyMatoub Npa CTBapaHHe/nowykK 6onbLu
3(eKTblyHbIX CpoAKay ANs HaBy4daHHs. ABMeH nparpaciyHbIM BOMbITaM HE 3HaWwoy
WbIpOKaM NaATpbIMKi, MNakosbKi He ObiAi NpadyMaHbl CiCT3MHbIS Mepbl (Hanpbikiag,
cneubisnbHae ¢iHaHcaBaHHe). AHaK, TbIM He MeHW écub npblkaagbl WKOA, A3e
iHaBaUbIMHbI Npausc 6bly NACNSXOBbIM.

MaybiHatoubl 3 1990-x ragoy i ga axbluusayneHHsa padopmbl 2008 roga cictama agykaubli
He Mena pob6pan diHaHcasan naaTpbiMKi. [JloyraTaspMiHOBbI Hegaxon cpoakay npbiBEYy aa
6auHbIX npabnem: cacrapanae wWkonbHae abcTansaBaHHe | aACYTHacCUb $SIKaCHbIX
HaBy4YasibHbIX MaTapbisnay, HeabxogHbix Ana 3abecnsuysHHA naTpab By4yHsy. Harneassaubl
Ha TOe, LWTO A3fpXaBa CTpora naTpabye BbiCOKaW kBanidikaubliHaW NaapbIXTOYKi
HacTayHikay, CpoaKi Ha rata He Bblg3sansiouua. bonblw 3a Toe, aacyTHacub neparoray-
HaBaTapay i 3HiK3HHEe Mp3CTbiKy npadecii MoXa nepawkoasiub MpaBsA3eHHI0 6yayubix

padopM.

66 State Educational Programmes
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3.2 Po3HbifA NaabixoAbl Aa aayKaubli

MamncTap-Knachl i ceMiHapbl y rpynax na ysaemMHbIM HaBy4aHHi nauBepA3ini cknagaHacub
p3asnisaubli KaMNeTaHTHaAcHara naabixoay. Padopmbl, sikia abMsapkoyBanics Y naui KpaiHax,
Mesli WMaTCiCTOMHbI XapaKTap, i Ans ix gacsarHeHHsa yacTta naTtpabaBaycs wapar
CKaapZAblHaBaHbIX Mep. SHbl agpo3HiBanica naabixoAami Aa TpaablLblMHbIX padopM,
HaKipaBaHbIX Ha pacnpaloyKy HaBy4asibHbIX Nparpam Ui Ha abHayneHHe aayKaublMHbIX
CcTaHaapTay.

1. PaghopmMbl mesti pa3HacTaliHbiss M3Tbl i 6bI/1i HakipaBaHbl Ha 3abecnsiy3HHe
KaHKp3THbIX NaTtp36

AbrpyHTaBaHHe pa3dopM, 3acHaBaHbIX Ha KaMNeT3HTHACHbIM Naabixoa3e, 6b110 PO3HbIM Y
KOXXHaM 3 nsaui KpaiH.

Y DaHii ranoyHelM abrpyHTaBaHHeM O6blna HeabxoaHacub padapMaBaHHS
nayaTkoBal apykKaubli, BblpalldHHe HekaTopbix se npabneMm, y TbIM JliKy
nansnwsHHe 6a3aBbiX HaBblikay, acabsiBa Na gaukan MoBe, 3abecnsiusaHHE POYHbIMI
MarybiMacuUsaMi A35U€eN 3 pO3HbIMI 340N1bHACUSM | MaBblW3HHE By4Y36HaM MaTbiBaLbli.

Y Bbinagky HigapnaHpay psdopmbl 6bini MaTbiBaBaHblg TbhiM, LWTO CTapbls
HaBy4anbHblsS NparpamMbl Oblfi Neparpy)aHbis. AKpaMs Taro, HegacTaTKoBa yBari
HajaBanacs aApoO3HEeHHSIM MaMidk HaBy4ysHuaMi (y pAadvblHEHHI ga npadecinHa-
T3XHIYHAM afayKkaubli i iHWbIX anbTapHaTbly adyKaubli), a LWkKosaMm He 6bui1o
AacTaTKoBa NpacTopbl ANAS NPbIHALLS palsHHSY.

Y NapTyranii ya3ensHiki ceMiHapay naraasinics 3 TbiM, WTO padopMa agnassaana
Cy4YacHbIM  aayKaublMHbIM  T3HA3HUbIAM, AKiga  pacnadanica Yy nansapagHis
Asecsuirogasi i WTo se HeabxoaHa npausreaub.

Y IpnaHpabli akusHT 6bly 3pobaeHbl Ha pa3BilLi KHYaBbliX KAMNETIHUbIN Y BYYHSY
navaTkoBal LWKOSbl, HA acobacHa-apbleHTaBaHbIM HaBy4YaHHi i Ha nepaeMHacui Yy
nagbixogax JAa 3K3aMeHaublMHbIX iCMblTay Ha pPO3HbIX CTYMeHAX LWKOoNAbHau
agykaubli.

Y CnaBakii npbiSpbITHbIMI HanpaMkaMmi npbl padapMaBaHHi CTani pacnpauoyki
HOBbIX HaBYy4asibHbIX rnparpaMm, apbleHTaBaHbiX Ha pa3BilyUé BY4YHEYCKIX
KaMMNeT3HLbIN, HOBbIS CTaHAApTbl 3MecTy i adeKTblyHacLli HaBy4YaHHSs, 3Bs3aHblA 3
npagMeTHbIMi  KaMMneTaHubiAMi, a Takcama ©Obly  yBea3eHbl  MNpbIHLUbIN
O3UsSHTpanisaubli nparpam.

2. CneybihiyHbIA ANA KpaiH paKTapbl, Takisa sik nepaeMHacyb cicTamMbl (abo sie
aAgcyTHacyb) i nagTpbiIMKa, @ TaKcaMa pPpo3Hasi CTYyneHb 3aaHra)kaBaHcyi
3ayikayneHbix 6akoy

Ba)kHbIM (hakTapaM ANns YKapaHeHHs KaMneTaHTHacHara nagbixo4y 3'aynseuua sro
naaTpbIMKa Ha 3aKkaHagay4biM Yy3pOVYHi.

Y 1Ol 4vac, K ypaa IpnaHabli pawyda naaTpbiMaiBay ia3t0 3MeHay Ha Y3poyHSaX
navyaTtkoBaun i CAp3AHAN aaykaubli, HacTayHiKi YCNpblHAMI f€, AK paAblKanbHYo
3MeHy HaBy4asnbHbIX MparpamM i CiCTaMbl audHbBaHHA. AZHAK HOBbl ypaa MpbiHAY
palsHHe pacnayaub padopmy.
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Y Naprtyranii A35Kytoubl pacopMe BApHYacs NaHsauLe «KaMneTaHTHacCLb», SKoe
3Hanwno ycebakoByto naaTpbiMKy 3 60Ky Ypada i MiHicTapcTBa agykaupbli.

Xoub pacdopma Yy CnaBakii i 6bina pacnadata y 2008 roase macns BbiSyNeHbIX
wmaTnikix npabnem, aHa 6bLia 3amaBosieHa Ma npbidblHE HecTabisibHara cknaay
ypaaa, ski 6 cictamaTbluHa KaHTpansiBay npausc padapMaBaHHs, a TakcamMa na
MpblYyblHE HELACTAaTKOBbIX iHBECTbILUbIM Y NpadeciiHae HaBy4YaHHE HacTayHikay.

IHWbIA dakTapbl, SKia naynnbiBani Ha npausc pa3asi3aubli, 6bisli 3BA3aHbl 3 HasYHbIMi
pacypcami i MarybiMacusmi gna plaanisaubli, HeabxoaHbIMi AN YKapaHEeHHS HOBbIX
naabiXo4ay Aa BblKNaAaHHS, HaBY4YaHHS i audHbBaHHS.

Y CnaBakii Ha npausc padapmaBaHHSA 6bi10 BblgaTkaBaHa Tonbki 14,8% aa
aryfnbHara agykaupbliiHara 6104X3Ty, Yy BbIHiIKY 4aro MSACLOBbIM yfajaM He xanana
CpoAKay Ha nansmnwsHHe YMOY AN HaBYyYaHHS.

LLITo ThiublLLa Y3aeMaagHOCIH 3 3auikayneHbiMi 6akami i ix 3aaHraxasaHacLi Y npausc Ha
Me3ay3poYyHi, AacnenaBaHHi ¥ KpaiHax oKycHal rpynbl NpagaMaHCcTpaBasi po3Hyto
CTyMeHb iX yaseny.

Y Ipnanpgbli i Maprtyranii, npblubiHA CTaHOYYbIX aAHOCIH A4a npauscy
pacdapMaBaHHa 6blna BigaBoYHal i 3aktovanacs Y 3auikayneHacui y iHaBaubiax,
rMayblHalOYbl 3 MepllanayYyaTkoBbIX CTaabln e pacnpauoyki 3 60Ky yCix yasenbHikay
agyKaublMHara npauscy: HacTaYHikay, 6aubkoy i HaBy4dsHuUay npa3 aHnauH
KaHCy/bTaubli i acabicTbist CyCcTpaybl.

Y CnaBakii cknanacs 3ycCiMm iHwas ciTyaubls. AguyBaycs Hegaxon y njaHaBaHHI i
CynpauoyHiuTBe naMix 3auikayneHbiMi 6akami.

Y HipspnaHgax cBoevyacoBae | CKaapablHaBaHae CynpauoyHiuTBa naMmix
3auikayneHbiMi 6akami, y npblBaTHACLi 3 HacTayHikaMi, akasanacs afHou 3
Kto4aBbIxX npabnem.

Yce naub KpaiH aa3Haublfi, WTo AN nenwara cynpauoyHiuTBa namixx 3auikayneHblMi
6akaMi MoXkHa npblkiacui 6onbll HaMaraHHAY i nikeBigaBaub Nt0b6oe Henapa3yMeHHe.

Y IpnaHgbli HacTayHiuKig npadcato3bl akasani MOUHbI YMbly Ha pacnpauoyky i
paanisaublto paopMbl, ane acobHbIsA WKOMbI | HAacTayHiKi Bbipallblai 3acTauua
ybaky.

Y CnaBakii HacTayHiKi Hecni agka3Hacub 3a p3anisaublto i431, a He 3a NpbIHaLLUe
paLUsHHSAY.

WTo Thiublyua yA3eny HaByuysHuay i 6aubkoy, Ipnanabis, Higspnanabl, MapTtyrania i
CnaBakiss naakpacnini Hea6xogHacub pacrnpauoyki wWnaxoy p[sa canpaygHan i
MaTbiBaBaHaM iHTarpaubli ix y npausc pacdapMaBaHHS.
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Yce naub KpaiH naBegaMini, WTO HaBy4YsHLAM TakcaMa HeabxoaHa nagTpbIMKa Y
HabbluLi HaBblkay HaBy4YaHHS Mpbl Nepaxoa3e Aa aHNaNH-TIXHANoriM i HOBbIX
nazbixofay Aa audHbBaHHS.

Yce KpaiHbl nara3sinica 3 TbiM, WTO Nepaxo4 Ha AblCTaHUbIiHae HaBy4YaHHe
naynnbiBay Ha camMaag4yyBaHHe HaBy4dsdHLaAY, i SSHbl @COHCOYBanNi CyBA3b NaMix
KaMyHiKaubIsi 3 iHWbIMi | BApTAaHHEM Yy KJacbkl ca CBaiM ynacHbIM KaMdopTaM.

HacTayHiki i KipayHiuTBa wkon Aaxii i IpnaHgbli ag3Haubli NnaBeniysHHe
CyMnpauoyHiLTBa YHYTPbI LWWKOJbI i NAaMiX iHWbIMI WKOaMi, @ TakcamMa naMmix LKosami
i MiHiCTapCcTBaMi.

Akpamsa ratara [laHisa ag3Haubina, WTO Nacnasa BApTaHHSA Aa BOYHara HaBy4vaHHS,
NpbiSpbIT3TaM Yy LWKOJAx CTana caubissibHae y3aeMaa3esHHe namixk HaByuysHUaMI, a
He npabnema Bblpal3HHA MardbiMbiX Hegaxonay y Begax. CtaHoy4blM MOMaHTaM
Takcama 3’aBinaca npakTbika 3aHATKay Ha aAKpbITbIM NaBeTpPbl, WTO MOXa bbilb
nacnsxoBa npausrHyTa i y 6yayubim.

Y IpnaHabli MeEpKaBaHHi TbiX, XTO BbICTynay cynpalub npauscy padapMaBaHHs aa
naHasMmii 6bini 3BeA3eHbl Aa MiHIMYMY, MakosbKi CiTyaubla nakaayHa nacrnpbisna
AC3HCaBaHHIO KalUTOYHACLUi i BaXKHACLi K/o4YaBbiX KaMMeTaHUbIM i ia3i npauary
padapMaBaHHS. Y cyBasi 3 COVID-19 MiHicTapcTBa agyKaubli nayano LecHa
cynpauoyHivaub 3 HacTayHikaMi 3 M3Tal nowykay WASaxXoy AMS BblpalludHHS
npabneM. A rata y cBato Yapry nacrnpbisina y3MaLUHEeHH0 AaBepy.

HinspnaHpabl, Maptyrania i CnaBakifa nagkpacnini BaxHacub NnivbaBbix TaXHaNOrIN
nagdac naHgsmii. MapTyrania ag3Haudbina, wWTo «JliyubaBbia TaXHaNOrii —rata He
6yaydae, rata cyyacHacub». BonbIT naHA3Mii Takcama nNpbIMycCiy nepaacaHcaBaub
CyTHaCUb K/HOYaBbIX KaMMNET3HLUbIN, SKid NaBiHHbI axonniBalub AWY3 i caublsfbHbISA
KaMneTaHUubli, i MarybiMacui Ans iHaeBaubiv i r. 4. AKpaMs ratara siHbl 3acapoa3ini
yBary Ha poni cam'i i TeiM, Ak 6aubki 3Marni ganamarybl CBaiM A3eusM nagyac
ObICTaHUbIMHara HaBy4aHHs.
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4. BblHiKi: aHani3 cycTpay rpyn na y3aeMHbIM HaBY4YaHHi i
ceMiHapay

Y raTbiM pasasene npaacrayieHbl BbiHiKi ceMiHapay y rpymnax na y3aeMHbIM HaBY4aHHi i
MancTap-Kknacay, npaBeA3€eHbIX Y paMKax ratara gacnefaBaHHs. SHbl TbivauLla
npausCy 3MeH Ha NayaTKOBbIX 3Tanax pacnpauoyki i paanizaubli papapMaBaHHS,
pasBiLLUs | yaacKaHaNeHHS KaMneTs3HTHacHa-apbleHTaBaHara naabixoay, paanisaubli i
aL2HbBAHHSA HAaBY4YaHHS, 3aCHaBaHara Ha CiCTaMHbIM i Nay3poyHeBbIM Naabixoa3e, a
TakcaMa WASaXoy ANS BbIPALUdHHA CyYacHbIX i MardbIMbIX npabnem.

KaHuanTyanbHas Majasnb ratara gacnefaBaHHs, sKas pasrnsganacs y neplbsiM pasjasene,
nagkpacniBae ckKnagaHacub 3MeH Yy LMaTy3poyHeBal CiCcTaMe ajykaubli 3  BsAnikan
KoNbKacul pa3HacTalHbix yA3enbHikay. Ha Vy3poyHi padapmaBaHHs, nepaxoad Aa
KaMneTsHTHacHa-apbleHTaBaHam ajykaubli MOXa YKato4yalb CKaAaHbl KOMMSEKC HOBbIX
iHiubIATBIY (260 afHy arynbHYyl iHIUbIATbIBY 3 MHOCTBaAM 3MeH),Ha YKapaHeHHe $KiX
naTpa3bHbl 4yac. Ha MACUOBbIM | LWKOMbHBLIM Y3pPOYHSAX Mepaxo Aa KaMMeT3HTHacHa-
apbleHTaBaHal agykaubli natpabye yaseny i ratoyHacui KipayHiuTBa LWKO/bI i HAacTayHikay
BbIKapbICTOYBaLb HOBbIS MaAbiX0Abl Aa BblKNaAaHHS, HaBYYaHHS i audHbBaHHS.

Y KaHT3KCT 3MeH jajarouua AafaTKOBbIS 3/eMeHTbl CKnajdaHacui, Ha 4Kis HeabxogHa
3BAPHYyUb YyBary. BaxHa aa3sHaublub, WTO npabneMHae none Ans gacriefaBaHHA aocseny
KpaiH 6bI10 cdapMipaBaHa nag ynabiBam diHaHcaBara kpbisicy 2008 roga. COVID-19 y
CBal 4apry Takcama naynsbiBay Ha nepaxo4 Aa KaMneTsHTHacHa-apbleHTaBaHam
aaykaupbli.

Hixkal pgaeuua arngj ToM CyCTpad rpyn na y3aeMHbIM HaBy4YaHHi i Mancrtap-knacay, y sKix
npbiMani yazen adiublnHblia A3es4bl i NpaacTayHiKi 3auikayneHbix 6akoy. Ya3enbHiKi raTbix
MepanpbleMCTBay A35/i1ica gocBedaMm i CTpaTariaMi yKapaHeHHS KOMMAEKCHbIX 3MEeH Ha
nayvyaTkoBbIX 3Tanax pacnpauoyki i pa3anisaubli npauscy padapMaBaHHA, passiuusa i
yAacKaHaneHHs KaMneTaHTHaCHa-apbleHTaBaHara naabixo4y, paanisaubli i au3HbBaHHSA
HaBy4YaHHS, 3aCHaBaHara Ha CICT3MHbIM | Nay3poyHeBbIM NaAbiXoA3e.

4.1 NMapatpbiMKa 3(peKTblYHbIX NpaeKTay ANA pacnpauoyki i ykapaHeHHNA

Ha cambix paHHiX 3Tanax pacnpauoyki i p3anisaubli npauscy padapmaBaHHA 6bini
BbI3Ha4yaHbl arysibHbls M3Tbl i CTPATariuHbISA KipyHKi ANS HOBbIX aAyKaublIAHbIX iHILbIATbIY.
Bbi chapmynsaBaHbl agyKaublMHbIS KalToyHacui i ig3anbl, i 6bly makiag3eHbl navaTak
«T30pPbli 3MEH>».

AKTbIYHbI YyA3en 3auikayneHbix 6akoy y pacnpauoyubl aCHOYHbIX ManaX>3HHAY, aakpbiTas
KaMyHiKaublsi i 3MeHbl, $Kia acHOYBasiCs Ha KalToyHacusX i [AoKasax, a Takcama
naaTpbiMKa i43M | iHWbIX aayKaublMHbIX (HILUbISATEIY Aanamarani CcTBapbllub TpbiBanyto
aCHOBY /19 3MEH.

4.1.1 Y3aemapg3esHHe 3alyikayneHbix 6akoy

JacnepaBaHHe Nakasasa, WwWTo 3¢peKTblyHae y3aeMaa3esaHHe 3alikayneHbix 6akoy
cnpbisie agka3sHacui, adekTblyHacui i fo6paMy KipaBaHHI0. %

%8 Yetano, A., Royo, S., and Acerete, B. (2010). What Is Driving the Increasing Presence of Citizen Participation
Initiatives? Environment and Planning, Government and Policy, Vol. 28, N. 5, pp. 783 - 802.



European
Commission

VEygoaca Fesgnbg ndrga ¥EsteFnagbge gFeon EQEgIZq33E sFEdg, eFat n cdE3ydie
adrqacbtzE¥3c dorbgy rE3tenagbgy ¢fet, eFat N3¢ bEQFEq33F noE3FIEbby (E3gde, t
efat 3gbteodgy dEacybbt, sdgbysgy bE ndte ardonbye, jdobsa¥33F bE cdgb3gcke
ydbEdst t+ cdErdgdsfdst.?® EERbgon cFeFragefp Jay ysqesgnbEjE nrEqoEdrqubby
riunayqasf oFjzgpkdsc edgsgs3bEjf csEdgeode (F dEFrIEREDDByn gFeon.” AedEpy sEjo,
d3oqzkdodg t deZEdQgbiE3Ebg ndrqa bEdsEnbteln o yekdat rEsteFnagbge ¢Feon sFedEok
Jqacnt IFRbg deak(bte.

Ogyaoj ¥ adhy aeoacbRy docoacbRdsy cEHMHbgb ¢g3c csKEdsEybbgop, E bq
FEoyRon3IE33E Fdboy dadady3Fy. Sb cEHbgb 3gefdgdsondfsc gE3ceondety t Jazbhndety
aodebg, E sFedEnl nrEqoEdroybtzE3c ¥ dE3gyacbf trFaydZbgot dgo'yot. dFeto 3gbEo,
adq eBsyjodgt ¥E3teEnagbge ¢gFeon cEHbbg nQrqacbt3F¥y3c a dyFakrEsgt dyaodp t
EQ3-a3f¥3c EQeFrbEd3c ¥E te.

ndg seaqdieoqrq JE eEpeqsybsbEdbE-EdgabsE3EbEy EdseEagt n 3dagbdgt t p
nEZdsajfatt ¢gao EdjiEbrEIEDE n¥rEqpEdrqubbg cEotR ¥E3teEnagbgnt gFefnt, yety
neayafat n dygq edFqdsZnbteon etdénbt3zsIfE ceoa, cdEa-dE¥¥En bEdsEnbtefn,
cdEZ3EqEN3EN + gE3ceon cF cgsfbbye pysEn + cEdgeoQ¥n QF ¥EsalbEIEbge ¥ob.
3daEbdgy Fes3ybsEIZaf nIFjo bE IEZRDEA3t pqdefIZbbuyn bEIozyb3Fn. O jyoky
pysEy ¢gn EdjEbtrEIEbg edFqes ceoaFd bFEIazyb3Fe,”” yet nasay bEIazyb3Fp 3Ed,
cdFdsoda t Endgeadgy day JIgelrdEbby d3Fte opgdeR3Ebbuyn. ¢ nFdssjFah
bEJoeodgy dasdFEzonbtet nbtdqddisysEn t pgsEdgdsg ndrqacbtzfZat bE cF3Fseodge
yoFcke dEdedF3onet dys-odpng.

bFet ocFqgeo(q (qyoEbdsdaq baFgeo(bEd3c ¢@Fafbda cFntR  pqdef3Ebbyot
rE3teEnagbge éFeon. @ 3daFbdgt, bFEedgeal(, sqdaFEsK3Fseodgy cedFeEbodg,
yety ¢gat Ejoszfbg pibtdsdép o 2012 jFoQrq, ¢€gat decydyszatigot, t sEpe
bEdsEnbtzety ecdfedé¥¥g dy¥el bajZsgnbE bE te FQdyFjZ3FZat, bEIEs ¥ cEjdorFy
rEgFdoonet. agao 3gekrEbE nqdeFIEbbg, @92 cdg3-gbFE sFete E(bodtb ¥Feax3FEaFdy
n yeEbEotabgp wedgridgq. dgo bgq pgba Yibtdoyddsdf FEdeeEsgt t+ cdFedE¥¥g
bEdsEnbteln dEdeksFat FeegFeodgy sqdEnoldg. @ Igbtes cdFadE¥¥rbgy atdédg
(Edtatdy o+bEbdEIFy cE(adgoet Jay bEdsEnbtefn, a sgp atea dydaddEn day
csF3gaybby elfatetef3gt. bFetn 3gbEp, bEdsEnbizety dE¥rg pqat ¥bE3bE goacag
neagn, 3gon tbagy cdEddséEnbtet rEstefnagbge @Feon (bEedgeald, etdénbtzgy
odjEbg ceoq), yety ggat cF-fE nqREDt dissagt

OFat n¥EgoEdrqubbq cEotR fEs3tefnagbgot ¢Felpt gadrq JonjEsydotbodgo ¢ ysFco
cE3Foeddfy dEdedEsonet dya-odog t QE yq neEdEbabby, jysk, 3qdEjodbE, edgdydrq qE
#oacakjf dE3qds t goaca adsoyatdge ¥opgb.

viQydaZbQg t jJaF3Fety deE3zfoes edgpybyat cF(qgeod( fArdqdea nbtrdo (JF
dFdedF3onet t+ neFdEbgbby eFpecqsybsbEdbE-FdgabsFIEbE{E cFEQgeoda. @ fysge
edFtbFe tba-EFdpE3gy edf bodgy tbtagysgdg t atbEbdEIoy cE(adgoes bEdsEnbteln
tdbFE3Zal soacet bE cFEsqdg t bq ngaf neagds bE ceoag.

YUQENBbE jaF3fety t+ yiQydoEbdg sdgeakat ¥bEzbgy DbEoEjEbbBt Qay sEjo, eFé
cdg3yjbaze ¥E3teZnaqbgy ¢fet QF FéoqdeZdEbby cqdfeode (QF eFpcqsybsbEdbE-
EdgobsF3EbFy FEdJeoeFsgt. @ JaZ3fett, bEcdgeaf(, aeoag, uyety cFEdsyeddf
cqdfyacat (F eFocqoybsbFdbFjf cF(geo(s, pE¥36c ¢oaca ecFIFjt + JQEIqds n
cEdENDEDbDt ¥ tbagnt geoaknt.

5 European Commission (2019). Stakeholder Engagement in Quality Assurance Processes: Interim Report by
the Education and Training 2020 Working Group Schools (April). http://www.schooleducationgateway.eu

70 Gregory, A.J., Atkins, J.P., Midgley, G., Hodgson, A.M. (2020). Stakeholder identification and engagement in
problem structuring interventions. European Journal of Operational Research. Vol. 283, No. 1, pp. 321 T 340.
https://doi.org/10.1016/j.ejor.2019.10.044

7L Flynn, P. (2017). The Learner Voice Research Study. Dublin: NCCA. Retrieved from:
https://ncca.ie/media/3442/16539-ncca-the-learner-voice-research-study-v2.pdf
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pdrqacbtet QEdaqqE3IZbby ¥fEnIERE¥3G, @90 jysgy DEDEjEDDt pOjo3c #g3c
cFEQDE3FIEDbg GaycsEn @o00cGEFE dosdFE3onbizsdE ¢  VYibtdoyddsdFZo FEdoeEsgt,
abt3dqddisysEpt, ¢@F3ceondetnt EdE3gyagyot t osdE(qdsEnbtefnt boaeFpqdagybge
EQoesgybge adsEbon. AedEpy jysEiE baEgsodbE nat>3¢3c nqdefIEbbt bEIosyb3En
F¢ FesaFacbEd3t bodge bEIazFacbge sdFjdEn Qay cdyFacbFjZ Rg33ye t ¢ ¥pgbke
9 cFodEgrIEDbbyE.

¢ VviQydaoEb(QFe FEcoabty 1ibtagysgdg cF noE3f3IEbbt eEpcqoybsbFdbE-
EdgqbsF3FbEy E(QoeFsgt dEdedE3on3Z¥33F QaycskEp docdF3onbt3zsdfE  cEntR
bEdsEnbteEpt-bEIZsEdEDt t EQoeEagybgpt EdiEbtrEagypt. pdrqacbtet dogotbEdEn
cdFcEbE3Zat fibtQydaEbddet csEqgeodo, yet ¥rEdbEIEDg DBE (guaojo t dgdeadiye cF
dEnge edFgagnbge egsEbbye, o yeFdst yeqesgnbEy bpEQyat dEdedFs3onet t
COEDEIEDbDbY cdE3yda dya-EdpnE3IEDbDbY bE cE3fseodge ysFeFe yq dyFEatrEagt.”?

tyefoqbQZzgt, didedZ3f3Zbgy ondiekotdiyy, sEQedydatdZ¥y3c IERDEJI36 efpnablefagt t
NoE3E3IEDbby Z3gde day ye-qesgnbEjf n¥EqoEdrqubby rE3teZnaqbge ¢gfeon (deqol 2).
bFedZpnf EQrbE3Fq33F baFgeo(bFd3ec dFrH33y dedgyacbge a-FesEdEn bE cdF3yja ndyjo
cdE3yds.

Cxema 2: YMOBbI 47151 3(peKTblyHara y3aemaa3esiHHs 3aLlikayieHbix 6akoy

Ogyaoj + nrEqpEqQrqubbq bEygoaca ya-qesgnbgy, efat:

3dbag 3gdF¥bFy pysE n sEaycaybbt bE3azEbby ndte Qry3qy + noakdrt t te
E¢dEg¢gss.

3dbaqg ydbEq t EjoacbEq dErangbbq yeFdst EQaeF3gt.

(patz-3F¥33E ndg ngdeIZbbt.

3dba¥3c ydbgy aFelbbt, yety sag3¥33F doat t E€F3yreln rE3teEnagbge gFeon.
LorbEjFaoddt 3IgdEcE¥33E eEbdadarsgnbE.

3dbaq pEjzgpkd3c day dErH3y dedgyacbge a-FesEdEn day ya-qesgnbFjE
¥EqoFEdrqubby.

3dbaq sdErdgdag edF3yd IggFds edFddsEnbteon F( ¥fE3teEnaqbge gFeon tte
n¥EqoEdrqubby.

8. tEdedZ3FIEDbg nqdg eF nrEqoEdrqubbt t 3gefdgdaondZ¥33f dErbEdsEybgy
pqsEdFaoitt Qay ¥gods dyedyragbsFagnbge qFQrqbge.

9. EgQrqaqbg Edek3qdbg 3#d, 3FaF3qzgy t atbEbdE3gy dydaddg.

10. ndg3ydg E3ybcIF¥33F t nQEdeFbFEacIF¥33F 3yjEn 3-Fda.

- e =

SiERac

KpbiHiya: Eypanevickasi kamicis 73
4.1.2 jsd¥syjtt eEpabtefagt

VE cF3Foeadge yoFcFe dFEdcdE3onet t+ dyFatrE3gt edEsyde dye-EdpF3Ebby baEgeo(bE
cdFCepnk3c evonecagedbgy t eFdayqonbgy dsdFsyjtt eFpabtefagt ¥ pysEy cFdsdgoet
qguaojén + QygrsEn t ¢oaca yeRdbEiE tbo-EdpR3IZbby F¢ dosbEdat cdEayda. OFpabtefagy
cEHDDE ¢g3c F(QFeoFIFPE (QF odEqdsEnbteon dorbge jdec ¥E3teEnagbge ¢Feon.
YEedgeal(d, oRgJ3I¥bbg dad3¢ cdya-odoFe poRE €g3c bajfsgnbfE ndsdgbysk
bEdsEnbteFnt, ¢o dEbqy jysF eEbyszq bq pqaf sodsqes. nFEdga sdf 900, @90 bodgy
cf(qgeo(g EqeFIyQqF¥3c cFadygFp FdEoFJdadE t+ ¥iynay¥x3s3f bgFgeo(dbgnt, gadrq agea
adedgpE33E.

72 Donaldson, G. (2021). Experience of policy development and implementation in Wales. Peer Learning Group,
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ficHa cdapmynsBaHbld M3Tbl MOryub Aanamarybl nasberHyub HeagHasHauHbIX
iHTOpnpaTaublin  (AKk BepbanbHbIX, Tak i HeBepbanbHbiX). Hanpbiknag, HdaHia
naakpacina, WTo Ha Na4vyaTKOBbIX 3Tanax MiaHaBaHHSA Nepaxoj Aa KaMreTaHTHAaCHa-
apbleHTaBaHan agykKaubli He CyagHOCiycs 3 p3asbHbIMi YMOBaMi mMpaubl HacTayHikay i
natpabaBaHHSMI Aa MNaBeniysHHSA iX MNpauoyHara 4yacy, a Takcama 3 irHapaBaHHeM
natpab y cneubiasibHal agykaubli @CobHbIX KaTaropblii HaByuysHUAY. HactayHiki
cTamifniica ag Bsiflikal Konbkacui padopM. 3auikayneHblss 6aki Ha WKOAbHbIM Y3POYHi
Takcama Obini 3auikayneHbl y npaspbiCTacui HOBbIX naabixopay. Y Maptyranii
aZ3HaublNi BAMIKYO KO/bKacub p3dopMm i ix HenacnsaoyHacub. AKpams ratara 6bina
nagkpacieHa aAcyTHacub pacnpauaBaHal CiCTaMbl  audHbBAHHSA  KaMMeT3HUbIN
BY4YHAY (@ He ToNnbKi Bepay).

BaxkHa apanTaBaub CTpaTarii KaMmyHikaubli ga cneubldiki YCiX npaactayHikoy
3auikayneHbix 6akoy. Hanpbiknaa, HekaTopbls 6aubki Moryub agdysaub npabnemol 3
pasyMeHHeM HekaTopbiXx abpasiaTyp i npadecinHan nekciki, wTo 3'aynseuyua
Heaa'eMHal 4acTkah adiublMHa  gakyMmeHTaubli. [lMpaactayHiki IpnaHabii
naakpacnini BaxHacub iHdapmaBaHHSA 6aubkoy Ha 3pasymesnan ans ix moBe. A
npaactayHiki Maprtyranii ag3Haudbli, wrto 6aubkam HeabxogHa paub 4Yac A4ns
aCc3HCaBaHHS Taro, LWTO 3aMecCT MaApbIXTOYKi Aa HaublsHanbHara sK3aMeHy (ski
MOXa naynnbiBaub Aa MardbiMacui 4S5 aTpbIMaHHSA BbIWAKMLWANK agykaubli), iX aseui
6yayub pasBiBalb K/KOYaBbis KaMMeTIHLUbII.

YozenvHiki ca Cnasakii gagani, wTto i ANns HacTayHikay MoOBa KaMyHikaubli
3'aynseuua agHbiM 3 rasoyHbiX gaktapay nacnaxosacui padapMaBaHHA. Onsa Tbix,
XTO 6yA3e YyKkapaHsub 3MeHbl, BaXHa ysiyBaub, WTO CTpaTarii KaMyHikaubli 6yayub
BblKapbICTOyBaLLa SIK iIHCTPYMEHT y3aeMaA3esiHHS NaMidXX HacTayHiUKiMi cyronkami, i
rata 6yase ynnbiBaub Ha atMacdepy Y WwkKose i naBoa3iHbl Ha ypoKax.

4.1.3 Jlorika pacnpayoyki pa¢ghopm

SdekTblyHasa pacnpauoyka padopMm ab'sgHoyBae agykaublMHblg M3Tbl  3auikayieHblX
6akoy i cTpaTarii, 3acHaBaHblf Ha dakTax. Yce KpaiHbl aAa3Hauyblni, WTO siHbl Criacblianics
Ha MiXXHapoAHbl AOCBeA, Yy TbiM JliKy Ha BbIHiKi MiXKHapogHara anbiTaHHS HaBy4YsHUAYy ab
HeabxoaHacui 3MeH i pacnpauoyKi HOBbIX NaAbixoAay Aa aaykaubli. Y IpnaHabli JoKa3Has
6asa acHoyBanacs TakcaMa Ha MiXXHapoAHbIX i HaublSHaNbHbIX AacneAaBaHHSX.

«Ta0pbld 3MeH», abo norika padapmaBaHHs NasiHHa ObiUb SiICHaN, nNacnsgoyHam i noyHam,
ane pactaTkoBa rHyTKaW, Kab yniubllub 3BaApOTHYK CyBS3b. 3MeHbl Y HaBy4aslbHbIX
nparpamMax, HOBblsi MaAbIX0Abl Aa BblK/aAaHHS | audHbBaHHSA, npadeciiHas nagpbIXToyka i
naBbll3HHe KBanidikaubli HacTayHikay, wWkKonbHas IiH@pacTpykTypa, napTHEpCTBa 3
rpaMaAckimi apraHisaubisiMi — yCé raTa CKNaAHiKi arynbHan noriki pagapMaBaHHs, §Kis He
mMoryub 6bilub paanizaBaHa BbibapayHa.”

HactayHiki nmaBiHHbI MoOYHacul ycBedamnsaub, WTO M3Ta Ba YCiX agHa, i ansa se
p3anisaubli natpabHa naaTpbiIMKa Ha Mecuax. YasenoHiki 3 Maprtyranii 3BapHyni
yBary Ha TOe, LTO Kaji HOBbIA iHIUbISTbIBbl YyBOA3sUUA (parMeHTapHa i BblHiKi
padopMbl 3anexaub aj Mnakasdbikay TaCcTay, TO Taki nagblxo4d Moxa acnabiub
9HTY3iS3M HacTayHikay Aa 3MeH y LiKosax.
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Orbty 3gelrFakdy ¥F Fesgnbg t efbdadeesgnbg ndrqa ¥EsteFnagqbge ¢@feon o
EépnqdeZ3IZbbye cd¥3yda dya-FdpEIEbDY.

Egbtet QFdaqQF3Zbby cE33qddrtat IZRbEA3c ¢FaEbds cEpntR bEIaeadgnt EQrgbgnt
t tQyyot, edFddsEnagbgnt etdZnbitzsdép ceoa, bEdsEnbtelot, éF3celnt, EcqeabEot 1
bEJozyb3Fnt. agranonbf, bEdsEnbtet, eos3yy ¥E ndh, ¢aCa3c tbEJEIE3G 900, @90
dosydy3g3c dy3FtdbEd3t n geoaq. pdrqacbtet ¥ ytQydaEbdEn 3gekrfat cdEckEboda
B¢ ogpn, eF¢ bpasEdgdasg cF ocdE(posFe ¢@oaca FesgnbF edgoFat ndrqa o
dEdedfson3g dyaodp, @0 ybg eEdgdsE¥yasE (E3qdEo dydo( bEdsEnbrefn.
Oyaqgj#ag ¥ 3dabqgt efQedydatat IZRDEd36 adrqas sdFddsEnbteon abtdqddisysEn
Jay E¢ngde3Zbby dya-odpg bE cE3Foeadge ysEcFe.

3daEbqgy 1 nFdssjFaty FesybsEIFat n3¥je bE dyFatrEsgt ctaosbge edFEjdEo
cqdFQ dye-EdpF3Zbbgp adhy dtdaypg, €0 $ysF (ErIoatac cdFFEbFatrFIE36 disaE3gy
crbtro n3gdeé + poEskEIEsce QE3qd. Ooddqq nEdsejBat diqdsgsc E¢ sgp, @90 n
2016 joQrq bpibtdoyddsdZ E(oeE3gt edFtbg rFEcad3taf ctaosbg cdFqes a 130
aceoale. nf dgbtefe uyjo €gn sdFIqdrqbg pEbtsodgbi ¥ pysky Egpgba Qod3qdFEn
cFQ3Fd  JygtbFEdEn ( s9sgp atea EQggaody pgdFedgaqpds3f  ceoald
bF3o3zyb3Fn-2016e). Bkdeqdsg E3Ebtat cdFqes t sdEsFbEIFat 3Edgybsg day yjo
(FedF3onet. @ 3daEbdgt ¢gaf dsJod¢EbE decoael ¥ 48 @eoa DE  ysFeq
cdFqesFIEbby dysodpg cF3Foeodfy ceoag. torbgy yagogbsg, o sgp ates
eax3E3gy bE3get (eFpeqsybagt), cdEyaat EcdFgE3gy cEQ3Fd jysFiF ctadsbEjE
cdFqesE. Aeaybs ¢gn ¥dogagbg bE dorbge EdeqesEe dysodong ¥ DysEy conbEjE
JgJazybby dedgyacbge oFesEd¥En t te bEdssscdsdZn day aeoag, E sEedEol
dEZ¥bEdalybFy cE(Qadgpet, yefy noRE deadygta3f (ay yg dyEatrEagt.

4.2 nEqgeoqg QF dEr3t33y + nQEdeZbFagbby

Ba-qeagnbgy dadFayitt ye bE didsypbgpo, sFe t bE geoaacbgp ardonbye T IERbg yagogbs
dErH33y t nQqFdeEbFagbby eEpcosybsbEdbE-EdgobsEIEZbEy E(QoeFagt. YE didsypbgn
ardonbt boFgeo(bE dEdedEsonel pqd day eFEdJgbEsgt ¥poqb bE ndte ardonbye, @ sgo
atea pydsodgn t aceoacbgp. nFsdygbF ¥FeF3IZ3c ¢FaFbd t cErgyjf3c ye JIJgdoete
cEodF¢FIEbbYN, sFe t+ boQEdsEseodfy cKE(dsdgopet etdEnbtasdf. AedEoy jysEjf IERDBE
natz3¢3c6 pEjzgpkdat t deqagetzbgy EdEgat3Zdst nyd3oIgdst + geoag.

bFedFpf bqEgceo(bE natz3f3c 3Fd bE dyFatrE3gy. nFysEebg t cFdaydonbg sFdgeo(
J#¥3Zayq didsypg/aceoaq bEagRbgo 3gbEp dyFatrond¥sc t nQEdefbFac3IZ36 dadFayjtt.

4.2.1 £F¥bEdofybFEd36 pnad: gEalbd cEptR Roddsetot + pyeetnt mepami

Od#tbg ndh sFd3qy JgeFdgdsondfxac eFpgbEagy Roddsete + pyeete pqd Jay
dya-FEdoE3Ebby didsypng E(QaeEagt.

Ooddsety pqdg ¢oaca dsdojty + sdfdetdFacbgy (rEeEbEQEndsdg, sdfdtag, dEbesgt,
3ybadFatrEIEDEq 3geEbEbbq).

Yuyeety nqdg (Er3Fay¥3c geodfn t tbagn pydaodgp deg'qesEon JrqybitsEsc, aatzdf¥sg
naédbay degsgates sdg IgdEaybbt deaZq¥bge disalsgy.
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eyoF eFb3ys3gt, dyefnqb(F3gt, dagpaag, pEagI¥3gy bE dFrH33h geoag, aFeFacbE
FdjEbHEIEDEQ neFdEbgbbq, sFdadgnef ceoachbEjF t bEdsEnbt3el# nrEqoEdrqubby t
cdFe-qdiybge degoafe.”

Ooddsety bpadg QFr3Fay¥sc 3ybsdfacbgo odjEbEo oaFdg etdE3¥3c sdE3ydEp
dya-FdpoE3Ebby, t+ ybg bFetdEdEbg bE fEgqdeysybbq dedZ3yqotdfdst + FdboacelRdge
cFodFgFIEbbyn (F ndte odosfEbon FEQeeFsagt. Yuyeety pgdg D2§Je36 ¢€g3G #od6a
ya-qeagnbgot Qay noks3f3Ebby JE3gde t ¥Egqdeyzybby ndsoyatdfdat, sFe ye a sdfsayd
dZdedE3onet t dyFatrE3gt dyaEdpF3Ebby ¥EQrqybtzEbg apBsatety edFddsEnbtet derqdg
FQoeEagt. AedFoy jysFjE, ubg nats3f¥3c thsEdydg + eFasonbEdst, dydeddg + dgsFjt
nagqg.”s 77

J99cqbe gFZaEbda Roddsete t pyeete pqd rEagRE36 EJQ deqage-tet edEtbg, a agp
ates te jtdoEdgabg t cFatagabg eEbsyeds.”®

OdEtbED, o yete dEdeEnd¥v(qREbg 3ybsdFatrE3Ebg eEbsdoas, baFgeo(dbg #o06a pyeety
nqdg. YEsdgeald, ¢ga(énbtasIZ QEIqde t eaacsadg dacdE3onbtzsIZ cEntR adrqacbtelot.
LErH33h cahbbge ofFqpEFdbodtb cFpntR  3ybsdFacbgo +t pydaodgo ardonbgo
(3qdsgefacbgy FEdbodtbg), E sFedEpE cFJadgpef qeoa t bEdsEnbtsete dasoake
(#¥dgrEbsfacbgy E(bodtbg) sFedépE pE¥3c Jyatelq ¥bEsybbq. odq ndrqacbtet
FQbEjZaodbF EQrbFsgat IFRDEJI3c docdE3onbt3sd¥, ye Edboy ¥ jFaonbge fioyeeted pqd,
cE(akd cdiayde dyoEdpoE3Ebby, ske uye jysE dEQraybtafq (E3dqds, eEdsdgpoag t
cZ3Igaybby cdfa-qdhybEjZ nrdonby. AQJbFe eoasety t dEQgeFacbgy ¥pgbg bDoja36
cEaeo(rtsc EIqds t QrqybEdst bEdsEnbteZn cF(3Ed cdE3yds.

@ yeFd3t edgealde jjalIFety cFdedydatal bogEgeo(bEd3c dodEdybby bo3Ry
bFJozFacbFy cdFjdFng, yely gadrq (FEdsseod¥ dadeesadfIZDFy t ¥royasEsc adq
cFadygbgy pEsydgyag. @ tbagop JgcFdea bEdsEnbtet ¢ga(o3c deFdgaF33F DE
dEdoFdyaay bpEQyac edFjdFpg Fg¢o edgeaFdg ¥ thoydbyss, @90 bqg edgbydq
edgdat bE edFesg3g. 3 ske 3FEdsF FQggIZaldy n bgeFsodge adsEbodfe E(aeE3gt
cdg sqdFeodrq (¢ eEpncqsybsbFdbE-FdgabsEIEbEFE DEIazEbby.

viQydaZbqg EQqrbEzgat, @90, evFat EQdesbtzfZq ydbEdsc o dErapqbbt nys dydod
bFE3azyb3Fn, 90 ybg toebassF (F ¢oacaky fEagRBEd3t F( cE(dazbtefn, yety bq
¥Endhdg EQek3ydE¥3e bodgp pyskEop bE3azEbby.

Oay bRygoaca ya-qesgnbFif dyaFdoE3IEbby edFtbEp boEgso(bE dEotp 3gg@tdEsc cEpiR
Roddsetont + pyeetnt pqdFnt ¥ bysky cF(adgoet dEpFEdsoybEd3t geoa..

4.2.2 6pgbg bE geoacbgp s¥donbt

nkEdsdgoef aeoa ye EQeeFagybge adsEbon bEsgdaq te QF ¥ogb. A jysE n d3gx sfdje
JFZq oEjzgoFd3c ceoalp t bEdsEnbtelpn (QrqybtzE3c dEpnFdsoybE n nqREe adhy didsypng.
eysEpo dEQrqybtaFq dasdfdybbg sdFe-qdtybge docoale, dosdElaonbtasdi, QEdaqQFIEbbt t
cF3gaybbq elFatedefzgt, a Jgbtes 3Fjo dErHIEQ33F oF3033h cdgbFagqRbEd3t (JF
cdF3yda ¥pgb.”?

75> Wilkoszewski, H. and E. Sundby (2014). Steering from the Centre: New Modes of Governance in Multi-level
Education Systems. OECD Education Working Papers, No. 109. Paris, OECD Publishing,
https://doi.org/10.1787/5jxswcfs4s5g-en.

76 1bid.

77 European Commission (2018). Study on supporting school innovation across Europe. Luxembourg:
Publications Office of the European Union, DOI: 10.2766/466312

78 Hal8sz, G. (2019), op cit.

7% European Commission (2018). European Ideas for Better Learning: The governance of school education
systems. Produced by the Education and Training 2020 Working Group Schools. Brussels European
Commission. http://www.schooleducationgateway.eu.
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MasTanHbla nNagbiXoAbl Ha LWKOMbHBIM Y3POYHi VyaiyBawoub acabniBacui i natpabbl
KaHKp3THan WKoAbl Yy npadeciMHbIM HaBy4YaHHI i HapowW4BaHHI MaTaHUbIANY Ha 64ryudbl
nepbisg i Y goyratapMiHoBal nepcrnekTbiBe.

[blpaKTap LWKOAbl aAbirpblBae K/YaBY Posto Y KipaBaHHi 3MeHaMi Ha LWKOMbHbIM
Y3pOVHi. YasenbHiki 3 IpnaHabli ag3Haubini, WTO KipayHIUTBY wWKoN 6biBae
CKnlagaHa Bblpawaub raTty npabnemy, 60 ix ratamy He Byu4buli. 3 rataii mMaTam 6bly
CcTBOpaHbl L3HTp wWKoNbHara nigapcrea,® ski aka3Bay NaaTpbIMKY MNa MavaTKoBbIX
3Tanax padapMaBaHHs i ANa aka3aHHS iHWaM KaHCynbTaubliHaM AanaMori.

Y AaHii agkasHacub 3a YkapaHeHHe padopM pacnayctogkBaeula SK Ha KipayHikoy
MYHiLubINanbHara Y3poyHto, Tak i Ha AblpakTapay wkon. KipayHiuTBa KO BbICTyMnae
Yy sKacui npbIXifibHIKAY HOBbIX MaAbixoAay i rapaHTay Taro, LWTO iX HaCTaYHiKi
rnasbllWawLb  Yy/laCHblIA  KaMNeTaHUbli  Npbl  BblKAadaHHI i au3HbBaHHI. Ha
HaublHaNbHbIM Y3pOYHi Takcama Obifi CTBOpaHbl KaHCYNbTaTblyHbIA L3HTPbl A4S
aKasaHHS Aanamori HacTayHikaM i KipayHiuTBy LIKO/I.

Yce KpaiHbl, Y SKiX NpaBoA3inica gacnegaBaHHi, 3acBefubljli CTaHOY4bls 3pyXi MNpbl
nepaxogse na KaMneTsHTHaCHa-apbleHTaBaHara HaBydaHHs. Y sgKacui npblkiagay
Takix 3pyxay, npaactayHik 3 IpsaHpgbli nepaniybly iCTOTHbIA 3MeHbl Y LWKOMbHbIM
acsponasi, CyrnpauoyHiuTBa, y3aeMHae HaBy4yaHHe, yA3en HacTaYHikay y KipaBaHHi
WwKonan. Baniky ponto agbirpana npadeciiHae cynpauoyHiuTea, abMeH HaBblkaMi/
igoaMi/Begami  capos ManagblX crieublssiictay i BOMbITHbIX negaroray. IHWbIA
yA3enbHiKi nagkpacnini gymky a6 TbiM, WTO HeabxogHa MeHW yBari HajaBaub
nagpydHikam, wTto 6bl10 pacnayciog)XaHa npbl nansapagHiX nagbixodax, Tak sK Yy
HacTayHikay 3'aynseyua 6onblw ynayHeHacui y HeabxogHacui pacnpauoyki yaacHbIX
nagbixogay i pacypcay Ans passiuus agnaBefHblX KaMMNeTaHUbIM. Y BbIHiIKY raTara
afHOCiHblI MaMmiX rmeparoraMmi i HaBy4dsHUaMi cTani 6onbw  nNasiTblyHbIMI, i
y3aeMagsesiHHe namixk By4YHsMi nanenuwbiaacs.

YazenoHiki 3 Maptyranii nagkpacnini KpbiTapbii cTabinbHacui Yy AadblHEHHI Aa
padapMaBaHHA. Harneassuel Ha T0e, wWTo y 2012 roase TA3pMiH «KaMMeTaHTHacLb»
6bly BbIKpac/iieHbl 3 HaBy4aslbHbIX Mparpam, LWKONAbl He aaAMoBifica aa aro i
npausreani ykapaHeHHe KamneTsHTHacHara naAabiXoAy y naycsaa3éHHam npakTbiubl. I
npausirHyni npauaBaub TakKiM a 4blHaM Yy 4ac nayTopHara padapMaBaHHA VY
2016/2017 r.r. Y BblHiIKY WKOAblI aTtpbiMani 6osbll caMacToMHacui i MarybiMacuemn
ONs 3alaBanbHEHHS iHAbIBiAYaNibHbIX NAaTP36 HaBy43HUAY.

Y CnaBakii WKOAbl 3 MparpaciyHbIM KipayHiuTBaM 3Marni xyTka nepancui na
KaMMeTaHTHACHara HaBy4YaHHs, y TOW 4ac, SIK iHLWbISA WKOJbl 3axaBasi TpaablLblAHYO
cictamy. He Tak gayHo ©Obly npblHATbI HaublgHanbHbl nfaaH  ycrtonniBacui i
afHayneHHs, sKi YHOCiy mpanaHoBy Aa padapMaBaHHS HaBy4allbHbIX MNparpaMm 3
M3Tal pasBiyLs BYYHEYCKIX KaMMNET3HUbIN.

80 https://www.cslireland.ie/
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4.3 A3ybc3IEbbq dya-EdpREIEbbY didsypng ceoacbly EdaeEagt + yq
ya-qesgnbEdat

Bolc E3ybcIEbby cdE3yda dya-EdpEIEbby 3-EdsF ¥EdsFq33F barEnIEREbgD. eysk
EQég3Zq33F cF edg3gbq 9Fjo, @90 dadEdFacbtet dyaodp tHbEdawsc tb(geFsEdg
pDEbtsodgbjoe dyFatrEagt tbtagysgn t eoaceld3c F(deeFagybge ¥dackn Jqacpt deaf(EbE
JgoqdEse, ¢o ybg ¥3gsEybE ¥'ynay¥3ssk sEdsefy EjaacbRy didsyng.8? dFpns boEgsodbR
rIydbasc a3fjo PE d¥p eEboyeds t bE nrEqoFFdbodibg cFpntR ¥E3teEnagbgot gFeFot +
tbagpnt ndrqochbteEpt F(oeE3gybFjF cdEsyds, E sFedFpF fFgydeqzg3c barFagRbay +t
Ediqeagnbay E3ybes.s38

EyateFy n3EjE DE ysEeq QEdaqQqE3gbby bBEQE3EaEdy cEaysaybby pasEJQEn
E3ybc3Ebby t a+tediEzagt bqzFeEbge, bqatbgybge JgbteEn. A3ybc3Ebbq, bysEy
yeof riynay¥ssf dyFacbgy roaqbg, E bq eakbg bE eFeqdg, poRE (JEsEpFjsg
rdFropq3c, ye didsypg t ®eoag EQFcsa¥33F (F dysodpng. 0 bEIoeddFif ocobess
jaqdREDbDY, ¥pngbg bE sdFesgag ¥Endhdg deafdEbgy, 3EdsE sEFsgabgy t+ baatbgybgy.°
yqocif t§bEdEIE3G6 t ncagn ¥baabte e-FesEdEn (dE3gyacbge, yekEbEntabge, cFatags-bge),
orqpEF(bodtbg cFptR adrqachbtelnt cdfayde t te doaw n dyFatrEagt dyaodo ye bE
Eat3gybgo ardonbt (E(badibg ¥ ptbtdasyddsaIfo E(aek3gt), se t bga-EdpFacbgy Edbodibg
(cEpiR  DbEdsEnbteFot + ¢Fscefot).8758  OogdE odFQepEbg eFEdgeoq JF FesgnbEjE
E3ybc3Ebby, uyet natz3fq IERDEJ3G jysge dErbEdsEybge yagqoqbsin, eFdsdgoatdfq
toydE3gybay dyFatrE3gy t eFEdyestdones tbtagysgn.

qpeldEbgbbg ¥fogb bE didsypbgo t+ @&eoacbgob afdonbys fEagqRgsaec EQ
yo-qesgnbly ¥IEdosbBy dodyrt BE ysFsq Jgbteln t cdEjbErE3IEDDY (pEax¥bFe 9)
cEpiR adrqacbtefnt FQoeE3gybFif cdF3yda bE nrdonbt geoag t etdénbtssd¥, a sgo ates t
EQ tbGEFE nrEqnEdraubby. YysE sFeoy ¥r3EdosbRy dadyrt bq n E3ybe3Ebbt, E n cEdsdgnag
rE3teEnagbge ¢Feon Qay yeqesgnbBy dyFatrE3gt n EQeF3qdbEd3t ¥ eEbedysbgp
efbsyedsFp. YE nrdonbt geeoag sqdFjojt t tbagy rEsteEnagbgy gFet nojesc Ig¥bE3E3c
d3#q nadbgy edgydgsysg Qay dErH33y tbEIZ3gy, F oFedEpE dyjaaydblE F3ybecdE3c te
cdFjdyd t sdg baFgeo(bFd3t nbodisc eEdyesgdg.

0 jyoF}¥ sebess jaqQREDDY E3ybc3Ebbq ¥ nysky cEaysaybby cEdsdgoatdZq nrEqobay,
EdybdZ3IEbay cd¥3a bE cdF3uje ndujo ed¥l3yde dya-EdpEIEbby.*

81 Viennet, R. and B. Pont (2017), Education policy implementation: A literature review and proposed
framework, OECD Education Working Papers, No. 162, OECD Publishing, Paris,
https://doi.org/10.1787/fc467a64-en.

82 pont, B. (2021). Effective monitoring and evaluation of education reforms. Peer Learning Group, 17
September

83 Halgsz, G. (2019). Op cit.

84 Koh, G.A. and Askell-Williams, H. (2020). Sustainable school-improvement in complex adaptive systems: A
scoping review. Review of Education, Vol. 9, No. 1, February 2021, pp. 28171314 DOI: 10.1002/rev3.3246

85 Bucknall, T., Hitch, E. (2018). Connections, Communication and Collaboration in Healthcareis Complex
Adaptive Systems. International Journal of Health Policy and Management. Vol. 7, No. 6, pp. 556 T 559. doi:
10.15171/ijhpm.2017.138

86 Ibid.

87 Hal8sz, G. (2019). Designing and implementing teacher policies using competence frameworks as an
integrative policy tool, European Journal of Education. Vol. 54, No. 3, pp. 323 T 336.

88 Koh, G.A. and Askell-Williams, H. (2020). Sustainable school-improvement in complex adaptive systems: A
scoping review. Review of Education, Vol. 9, No. 1, February 2021, pp. 2817T314. DOI: 10.1002/rev3.3246

89 Datnow, A., & Park, V. (2009). Conceptualizing policy implementation: Large-scale reform in an era of
complexity. In G. Sykes, B. Schneider, & D. N. Plank (Eds.), Handbook of education policy research (pp. 3487
361). New York, NY: Routledge.
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ManwoHak 9: [BaviHbis UbIK/bl (pausCbl) pa3sBillsl Ha LWKOJIbHbIM | CICTOMHbLIM Y3POYHi)
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P ey3t edétbEe a-oeadbFy jdacg sdgpybyatdy dorbgy sEqgeoadg JF E3ybecIEbby
efpncqaybsbFEdbEjF bEIazFbby bE cdF3uje baeFacete Ecoabte F(on. Abg EQdoz3Fat bq
goacet gayet, ¥ QFsEpojly yete dyFatron3Zafdy dya-odpF, Faq t nqsEdg E3ybec3Ebby,
¥IFdosbFy dadyrt t deodFgg sFaysaybby ygq ya-qesgnbEdat.

OaxaE3gy edgsydgt sdg Eaybc3Ebbt ya-qesgnbEdat dya-EdpE3Ebby ¢gat
bEdsacbguy:

o ndErdgdofd3c cFelr3geln F3ybcIEbby bFE cF3Foeodge ysEcFe dEdsdE3onet
dyaodng t yq dyFatrEagt. nFekrsget cEHbbg FQeFIydE3c aojtag Fjaachiy
didsypng.

o EFRDEdJ36 cFdoFybbFiF nrEqoEdrqubby ¥EsteEnaqbge ¢gFeon bE ndte ardonbye
EQoek3gybRiy didsyng. Be-qeagnblEdsc ¥bqabuyjil t nbasdEbEiZ ceoacbijf
N¥EqpEqrqubby cF sgskbbye E3ybcIEbby cdZ3yds sFedEnf IZRDEY.

o nEdsFybbEq sFayeaybbq. YqEgeo(bE dFdedE3FI¥36¢ aayet Jay ye-qesgnbiy
dyFatrZ3gt ¥ aateFp efdyeagt bE FQeF3qdbge ysEcke t n FQeFIqdbFEd3t ¥ aojtefy
EjoacbEy didayng. o baeFsodge Igckdele bEIFs noRE deFady@t33F eqdFjaqdrq3c
Ejaacba¥ aojtes.

o yoF¢geo(bEd3c cFaycaybby t EgbFEnagbby cFelr3-geln t nqokEdEn F3ybcIEbby cF
padg dyFatrZagt dye-EdpE3Ebby.

¢ bEdoscbge dEr(QrqaFe $yagy yagngbsg ¢ala3e dErjaqdREbg goaca (QysFah3E.
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4.3.1 Eg¥rbEzybbq

¢ tQyFaq E3ybcIEbbq 3gbteln dys-FdpEIEbby ¥'ynayg3sE 3Edsely FjaacbEjfE cFdgea(ds,
yet edF(ejaqdR3IFq n¥EaqoFdrqubbg cFntR dErbEdsEybgpnt deaZdbteFnt. 3baEdpE3guy,
yely rétdFq33F cF(3Ed E3ybcIEbby cEHDDBE nea¥3fsc o dygq ye eoaceEdbgy, ske t
yeFdbgy qEQrqbgy t Qoekrg, yety pnojo3e dedgysc ya-qesgnblEoa neEdEbgbby ¥ogb bE
pFedE- t bE otedEn¥donbt. %

Eqacot 3JIERDE J3grbEzg3c edgsydgt F3ybc3Ebby bDE cF3Fseddge ysEcFe
dEdedE3onet cdE3yde dye-EdpF3Ebby t bE ysFeq dyFatrE3gt t ¢g3c asynbgbgo a
agn, @90 ybg bq desydy3¥36 ad§t3g dya-odpg t yq faonbgp pysFn.?!

pdrqacbtet dqotbEdEn o 3daEbdgt FEdrbEzxgat, @90 yekdbEps FE3ybecIEbby
dedgy¥3c Fesslacbgy t sconbgy qEQrgbgy, yety Eeocatdf¥3ce adqde sd¥3yd, a sgn
atea psagn ¥bgabte a-FesEdfEn, sete ye COVID-19.

p OFEBH ¢ggao FEQrbEsEbE, @90 sqdaFsKEsFseosdfq QEdaqdE3Ebbq cEdsdgyal
cdFayds dEdedFsonet dyaodng. 6 jysEy pysEy ¢gn dadodiEbg bEJoeodg efptoys,?
yet decdEZ3onbtzEn ¥ Edaqdzgeklot ¥ abtdqddisysEn t eEagqdREN t rétdEn baEgeodbgy
eoacefdbgy t+ yefdbgy QEQrabgy ¥E eqdgud ¥ 2014 ocf 2018 jEQg. AQbFe o
Edbonbgo Q¥Edrgbgy (Esgzgatdy eoacedbge edgsydgyn E3ybc3Ebby bEJazyb3En
cf (FE3eFy po3q t pEsypFsg3g, t bEaf nIZyt bEAQEIFaEdy eEoeqsybsbFEdbgp
cFJgeod¥p (F FgealZQqEbby t E3ybc3Ebby, @90 bqg eonbFd3y EQaydadfEIZaf ndie
¥oqgb, yety ayREat n Edbodq dys-odpg.

¢ nFdosjFatt sFedEpl cdFIoCrindy oFbtsodgbi t E3ybcIEbbg eFEpcqoybsbEdbFEjF
cFqgeoda DE ysFeq dFdedEsonet. YEbteodgbj bpon bBE n3Erq dyjaaydbgy
dedF3Zr(F3g DbF ysEcq dyFatrEagt ¥ EctdEbbgo eEbedysbge cdFgagqn. O pysBy
rEel3¥Dbby tQyy dysEdoE3Ebby, bFEI¥s sdg ¥pgble aaldg, ¥FeFbEQEN3Fy ¢ErE
#gof dEdecdZ3FIEDE bE cFd3tiEdo3g sydpib.

¢ JaF3Fel Eetsgybgy odiEbg edF3yat E3ybec3IEbbq ¥ogb o bEJeszFacbge
cdZjd¥pFe. Abg ¥3ydsiat nIZjo bE te FAeFIqdbFdsc, £ sEedEpl bE cEqgeodg QF
JgealQ¥Ebby t E3ybc3Ebby Jozbyn fjodbE ¥ bqEgeo(bgpnt eawszE3igot
eEpesgayb3gynt.

viQydaZbQg ¥bEeo(Qry3sf rEd¥r DEFE yoFeq tboybdinbFjf eqdFeoda (F
efpcqoybsbFdbE-EdgqboEIEbEy E(aeEagt t IgeFdgdsondé¥y3c sdgeak( jaF3fZet,
yet fEeavsfq33f n eqdéjaydrq bEJeszEacbge cdEjdEp cf eoRbgp edE(oasq.
OFdagdzget 3grbEsF¥3c sgy deqdg FEdseEsgt, Qrq ¥ogbg ¢oacae *E ndh
bgFgeo(dbg.

pdrqacbhtet dgptbFEdEn sFedEpk cF(edydatat baEgeo(bEd3c dEdedFEs3onet edgaydgun
E3ybc3Ebby, @90 (Er3oatsc sonbFd3¥ dFrjaqdrq3c ditssF3gy. eysgy edgsydgt
¥0ojo36 (¥3G E3ybea jFsonbEdat bEdsEnbteZn QF ¥oqb, edf3qdgsec, 3t ¥EqEIZacbyq
te edF3I¥ DbE dEpEdsoybay dFdecdFEs3ones bodge Jaszygbge cdFjdEp, t E3Fbisc
yekdae nrEqpEqrqubby bEdsEnbteln o edFe-qdtybge decoaeke.

%Maxwell, B. and Staring, F. (2018). Better learning for Europe’s young people: developing coherent quality
assurance strategies for school education. Luxembourg: Publications Office of the European Union

%1 pont, B. (2021), Ibid.

92 VIVE is a Danish knowledge-providing organisation that contributes to the development of the welfare society
and the public sector, working in the fields of society, health, governance, education, children and young
people, employment, integration, elderly care, economics and public sector management.
https://www.vive.dk/en/about-vive/
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6bgabyg E3ybcIEbbg bEIasyb3En f'ynayqssk IERDbEy edgbtsfy cdEdqdet ya-qesgnbEdst
rogb o FQoeEagt. AQbFe ¥r3geagy pEasEgbgy sydsg bE sdEdqdes bEIgeEn, ¥IyrEbge
dZacybbogp cdEgaqp, 3gg¢kd EQbEjo cdFHacbEjf F(eFrs ¥ baelacete cdFcEbFEIEbge
JZdgybsEn, F(qelr fisFeo 3t fibqd bq poja36 sdFIqdgsc yekd3ae ardonby pgdagbby
Jozbyp, te ¥QoacbFd3ec (¥ FfjdabsEIEbby t eFpabteFagnbgy eEpesqsyb3agt. pdrqacbtet ¥
baelsodge editb EQrbEzgat, @9o dealq¥Ebgy sydsg at>E33F ¢oaca bEQrqybgnt, EJbFe
ybg bq docKFdE¥3c ¥ bEIozFacbly cdFjdEply, fEdDEIZDFYy DE eEocqsybsbEdbgn
cf(qgeo(rg, @90 DORE cFnecagd¥sc bE REQEDbq bEdsEnbtef rEeE3IFE3c sdF(dg3gybg
cEdgeo( Q¥ 3geakqEbby, yet ¥EdbE3IEbg bE JqdFe.”?

@ 90y 3fd ye E3ybc3IEbbq cF JgbteFe QrqybEd3t (cEdsa-oata, Jadbgy edyrqbsfsgt,
QypFbdadZsgy dopqdbEjf dEcybby cdF€agn) f'ynayglsf ¢oaca ye-qesgnbgo edg
eonsagedbgn  E3ybc3Ebbt, tdbe¥3c bgeFsodgy edEgaqpg FE(JbodbE bEQrgybEd3t
edgsydgun, FdFgatdg, efat ybo JIgeobdZqa3z3F aw(reot.® O jJysEy DysEy ¢gat
cdZQypEbdsdFIEbg sdgeafdg dFEcsdE3onet goaca bEQrqybge edgsydguyn E3ybc3IZbby.®®
NAbg (FeFrEat dIZ¥ ya-qeagnbFdsc bEIEs cE(3FEd COVID-19 (ay sEqdgesonet Faz-byn Q¢
¥Q#3g deaqEbge eopcaqedbge sydsén.

yarEagRbE EQ ssagds basdE(eFsEDEjE (QdsEbagybFEjE DEJezEbby DE 3gbtet
Ja3bun, o nkdsajatt bE QrydREnbgo ardonbt EQégndy sadéeoq Q¥ E3ybedEbby
Jozbyn bE Fdbodq eFpcqsybsbEdbEjE cFdgeo(a, F bg bBE Jq(QFe. AedFEpy jyoFjF
roybindy @caye 1baEdpEIEbby @eoa YibtdoyddsdFo E(eeFsgt E¢ 3gbiefe
yerEpgbEn. AdEgatdZy nIZjE bEQEQ33F sgo Geoakn, o yete Jozbt cFefrEat jodagy
Jgbtet, eF¢ ybg ¥bEyacai ¢oaca yaqesagnbgy eFdgeodg JF JgeaZ(Ebby.
YFEdoacbgp JERbgp edoelp dsEbg sqdFjoyd edEHa cEdsasagbby np Eyop, o yete
cFeaac Fesybs dogtasF bE 3qdg, £ bo bE eEpsqsyb3gt.

4.3.2 nEQadgpnel nbasdg- t ntRardonbqlZj¥ bEIazEbby

Jtdoypf E3ybc3Ebby n Fdeekagt ¥3ga3BybFE neaxsEq n dygq ye Roddsety, ske t afyacbgy
pgddg. 3dbaq 3qdsgelfacbiy t §Edg¥EbsEacbly deqpl ceoacbly decdEIFr(F3bEd3t, cdg3gn
cf( sqdaFy ng d¥ranqqp 3ybadFacbiq etdE3IEbbqg, E ddajfy edF(ajaqdRIEZq eEbsdoac bE
aeroacbgp ardonbt ¥ adrqalp pbojte FE3teEnagbge ¢gFeon.%

pdh 3Ed3gy cEQedydat3Fq3sE IZRDEJ3G6 EdgFrEDosZacbly, E¢o apnkadadarsadbliy
aceoacbly decdZIZr(QE3-bEd3t ¥ oQrqalp gF3ceon, Jazbyn, cqdEjofEn + 3agqbEn
FdEpEqdete EgiygbEbbyn qay 3g¥bEszybby edgydgsysEn bE ceoacbgp ardonbt,
Qay Eqdoz3Ebby sdZjdyds + dEdedZ3onet dadEsyjt Qay sEaysaybby. 6bqabty
bE¥rtdZacbtet sFedEZpk dsEbonzF ncagdfé¥sc bE geoaqg, yety ybg bEIqJQIE¥ 36,
cF edg3gbq sFjo, @90 ybg Qrqayssk d3Zto qod3qdEp.®”

93 Examinations which determine whether students may move to the next level of school or graduate, or which
are necessary for university admission, are considered as having high stakes. With these examinations, it is
important to ensure that results are stable over time and across schools (i.e., that they are reliable). However,
large-scale external assessments may rely on multiple choice or short answer formats, which do not effectively
measure studentsi higher-order thinking.

%4 Looney, J. (2011). Alignment in Complex Education Systems: Achieving Balance and Coherence. OECD
Education Working Papers, No. 64, OECD Publishing, Paris, https://doi.org/10.1787/5kg3vg5Ix8r8-en.

9 Caldwell, C., C.G. Thornton and L.M. Gruys (2003). Ten Classic Assessment Center Errors: Challenges to
Selection Validity, Public Personnel Management, Vol. 32, pp. 737188.

% Hooge, E., T. Burns and H. Wilkoszewski (2012), Looking Beyond the Numbers: Stakeholders and Multiple
School Accountability, OECD Education Working Papers, No. 85, OECD Publishing, Paris,
https://doi.org/10.1787/5k91dl7ct6g6-en.

97 Maxwell, B. and Staring, F. (2018), op cit.

97 Mobility Scoreboard https://www.cedefop.europa.eu/en/events-and-projects/projects/mobility-scoreboard
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Nefd3ec E(bodib cEpntR ¥bqabtot bErtdEacbteFnt t ¥E3teEnaqbgpnt ¢gfefpt sEedEoF pEq
Jyatefq ¥bE3ybbg. 6bqabt eEbsdoac (bErtdEbDbt, sdE3qdet) noRE dsEbonszE sEncagdfsc
bE dEoEE3ybes aceoag. Osacsadf docdE3onbizsldf, ¢EdbEIEDEY bE JF3qdg sEoiR
¥baabiot bErtdFacbtelpt + ¥rE3teEnagbgnt ¢gfefpt dE ceoag, Rg33h3df baEgeo(bE day
ya-qeagnbge cdfsonbge Edbodtb. EFRDBE sFedEpE ndsFahnpdZse (qguaoi t cEdsFEybbay
efpabtef3gy, eF¢ cqdFelbFE33F n sagp, @90 d¥ranqbbq pys yekFdbFy F(seFEsgt IF ndie
agrqacbteln qguaojo desEdFEq.%®

Xeoacbly dEZpEE3ybel bEygoaca ys-qeagnbE sE(g, eFat ndq rE3tefnaqbgy ¢Fet nE¥3c
Fjoacblq dErapqbbq pys t bE¥3c Qodoas (F 3ybodFatrEIEDE dEdcdE3FIEDEFE bEIazEbby,
tbdadapqgbskdgto + QEdrgbge. YE nrdonbt geoag sqdFjojt + tbagy ¥EsteEnagbgy gFet
(2E3cet, 3aqbg dacoacbEd3at) pojasc IgrbEzE3c aaldbgy edguydgsysg day dEr3H33y t
tbEIE3gy, £ sFedEnk dyjoaydbl E3ybecIE3c te ya-qesgnbEd3e, t sdg boFgeo(bEd3t nybysec
dodFoyjtt. @ 90y RE 3fd ceoag ¥Ig3FybE pF¥3c pgba Jocgss n E3ybcIEbbt dtsaFzgt,
sEpa efbdaacsEagt barfaqRbge bErtdFacbteZn Jqacpnt IERbgy JQay goaca EgiqesgnbFiF
#Z3Ebby cdE3yda.”

@ JaE3fett nQrqocbtet daotbFEdE EQrbEsgat bqdEdsFseoday cF(sdgoes ¥ ¢@oea
grydRE3g edFzyde dEpEE3ybet ceod. yE3gybFacbPy cdFjdFEoE cF sE(dsdgpnsg
aceod, Ueky ¢€ga dsdodEbE bE Edbodq oiRDbEJo(bEFE Joddqds, bq €gaf
dyFEatrEIEZDE bE cdFesgag. AQbFe o J3gbteodge dedRIEr(FaFe cEQedydatdZq3sk yq
JERDbFq ¥bE3ybbq t Fe3ybsaq3sk nIZjE bE depqdbgp sdFqe3q Erasmus+, ye nF(dyat
cF(Qadgpet dFr3t3sy EQeelagt n jak3dfed. 3bagy ndrqocbtet sFedEpF JgeFrEat
padef3Ebbq F¢ baEgeo(bEd3t ¢aydgsEdgyacbgee tbdeqesgy/bErtdEbbyn ¥ pysEy
cdF3qdet bEYynbFdat dedgyacbge anon, yety daIEdE¥33F oydaodgpnt naFdEot, day
dyZokrZ3gy Joszygbge cdFjd¥p o ceoake. 3 sFeFy ecdfgaqof (FEdsEseod¥ agdoel
dFdeEnd¥QREDE.

pdrqacbhtet ¥ y1QydaEZbqFEn sEQedydatat JZRbEJ36 pEbtsodgbje cFdrgy bg soacet n
aroake, Faq t p gaeoacbge dacoaele t n dgseFe. goadoaesadf etdEIEbby FdaeF3gyy o
viQydaZbQFe bodtzc QyaybsdZatrEIEbg cEdFesEd, t jysg oFes oaatz3Zndy, eFat
bErtdFacbtet gcqdFeawsgat d3E¥y nIFjo DbE (JEcKEpojo aeoacbgo dEQFED o
JgedF3on3g etdabeln Jay fE€qdeyszybby pydaodge sdgydgoysén t cFadyg. bFeto
>gbFEp, bErtdFacbtet + geoag dsFat cEdsbhdEnt n edFsydq E3ybcIEbby t dEfEp
deZbaybsdFIZatdy bE IgdEéacybbt geoacbge cdEgagn.

¢ 3daEbdgt yYE3gybFacbhg eEptays cf Jozygbgn cafbq t eEbsdoat (NCCA) edF3hn
cqdGEcE3Foesdgy QRdaqqEIEbbt cqdEq sdFIyQrgbbap dysodpg. AedEpy jysEjF
égat déédEbgy Jo(jaet bEdsEnbteln E¢ roybgbbye o deqagateagt Jazygbge
cdZ$dEp. nEdaqRabbt dE3qsk FQ¢gIZatdy baeFacet dEron bE §o( ¥ adrqalp
rE3teEnagbge gFeon t ¥ rEgqdeysybbao ¥IZdosbly dodyrt.

Eqacpnt JZRDE ¢gao EQIqdst boFgeo(bg 3FEd bFE caZbFIEbbq t bE dacdF3onbt3s3F
cEntR DFEdsEnbteFnt, @ sgo atea bE FKEébpqdeFIEbbg sFEjo, 3t cFadygbg tbagy
cEcdénet t dyeZogbdE3gt. LdjiEbg ceoacbFjf etdE3Zbby t decoaet gdyesEdEn
EqQgjdEat ¥bEzbay doay n ed¥ésydq dye-FdoE3Ebby: pgbEdtsE ybg ¥Eéydeqzgat
cdFe-qdtybay cqdEcFddgesones t EQEesk3gy bEdsEnbtefn QF bodge apon edF3g t
FjEDHEIEat edFIyQrabbq eEbaqdybagy t dgotbEdEn. AdbonbRy bpysEy #gao
cF3gaybbq sdfe-qdiybEy pEsgdfagt + QypEbdsdE3gy dedgyacbge aFesEdEn day
dyFatrZ3gt tbEIE3gy. YqEgeo(bF ¢€gao cFdsacddF t+ cBysFebF nJ3odrtsc bodgy
poekbtrog E3ybcIEbby t ¥EEydeqzg3c bEdsEnbteFp eFpaodsbgy npodg cdFE3g.)

98 ET2020 Working Group Schools (2019). Stakeholder engagement in quality assurance processes: Interim
Report. Available online, schooleducationgateway.eu
99 Maxwell, B. and Staring, F. (2018), op. cit.




European
Commission

@ 3ysqdFabt Fd abt3dqddtesT oOtpydgel sdFdoQrtac (ysFahdg FEjaydq dya-odog +
Jgbteln dya-EdpE3IEbby cK3Foeodfy E(oelagt, yet Eeocatdfq eqdgyd ¥ 2020 cF
2024 j#4g. @ (RdagqQR3Ebbt ¢@aCde3c edgpFsc adrqa 12 ceoa. OEcaEbEIEDE
Ebalyb-FcgoFbbg bEdsEnbteln, ¥3IFdosbFy dadyre FE(J etd¢Enbitszsdf aceoa t §. Q.
AedFoy jysEjE, oaQrqachtet sypFsgabge QEdaqdE3IZbbyn EQ¥bEsgat, gso bq sEskq
¥IEdosbly dadyrt EQ Jozbyn, €E3ceon t cdZ(qdsEnbteon nyd3o3Zif dEoFetdZIEbby.
bZpna yq bqEgeo(bE neaw3gac o ¢gadazgy EaybcIEbbt 3gbteln. nEsdEgaq33k
sFedEpk t QFdaqqE3IEbbq eqdFapbEdat cEotR dydydbuy + dsEdyyacEy EJoeEaguy.
pdgq cFEacef(qEIZat F¢ sgpn, @90 skety cdFcskEbolg cF E3ybc3Ebby bqg nrbteat bE
yoFeq dEdedF3onet.

JtdasypEagzbFy n3ZjE QF q3¥ybge agealn ¥IEdosbRy dodyrt noRE (EcsEpFijzg
rEdydegsg3c dIoqzFdoIE¥ cF(dadgnes cdEgaqpbge da-qd, abqdat baEgeodbgy
efdyesgdg, sE(adgpksc teydF3gybg sFE(dgeo( ¢ dyFaotrE3gt, t rEEydeq3g3c
cZdoFybbgy bobEjzgpFkdat Jay nbesdg- t otRardonbqdljZ bEIazEbby. YE
pFedEnrdonbt ¥3ZdosbFy dadyrc poRE ¢g3c JgekdgdsEbF Jay eFdyestdonet etda¥szge
cdgbageln, J3grbFsybby deoqd, uyety cFadégax¥3c tb3dqdag3gy (bEesdgeald, day
cfQadgpet etdEnbtzsdf @eoa, cKFigaybby cdFeqdtybEjf nrdonby bEdsEnbteln,
tb3gdagsgy o bodgy bEIezFacbgy pEsydgyag, sqdEdErpqdef3Fbby atbEbdEIEbby Qay
c(Qadgpet cdigaqobge ceoa t §.4.). Y¥ ptedEnrdonbt geoag pojos3c dEnt IgrbE3E3c
ebedysbgy sdFgaqog edg eqdFeodrq QF eEosqoybsbEdbE-EdgabsZIEbEy EJoeEagt +
calbFIF36c edguydgsysg Jay QEaqycEif dErdt33y. YE parZnrdonbt E¢ogb cqdZjfjtabgn
Jocgskn cdf¥ bEdsEnbtaety decoaet cEdeFdEq cdFe-qdiybEq bEIa3zFEbbq, bEedgeakld, edg
ds3Fdybbt EQeeF3gybge calsaodo (ay rE3teEnaqbge gfeon, ¥ sFedEpl cdiZr DErtdEbbQ t
depqdbEq sdgby3saq dEgaybbyn.??

4.3.3 nFdoFybbFq sFaysaybbq

Be-qeagnbld3c a¥gojf E3ybecIEbby n eEb3Foeadgn dEeabes rEIDEIZDE BE yo-qesgnbEdat
Jgedénagbge sEongake 97 qpdrqacbtet sypEagzbge QEdaqQEIZbbyn E¢nqdefIZat, yety
nqdg ¢gat edgbysg ptbtdayddad¥nt n EQelr bE Igbtet E3ybc3Ebby.

@ nEZdessjZatt n Jgbtes ¥3IEdosbRy dodyrt EQ rfE3teEnagbge ¢Feon t bE Edbodq
tbege (JEQrgqbge ¢gn dEdedE3F3Zbg ctaosbg cdFqes, DysEy yeojE dofn
DEbtoodgbj, oeFdEbabbq +t QFdoqdE3¥bbg FE3ybec3dZbby. Sb deFdbodindy ¥
efpgcqoybsbfdbgn  cF(geo(Fp, pFEagIZIZNn  DEdsEnbteFn (QF  dFEoFdsoybRy
dEdedF3onet bEJezZacbge sdEjdEp + ggn bEetdE3Ebg bE E3ybedEbbg QEdyibgbbyn
Joz-byn.

A3ybc3Ebbq dEpojF cdFqesE ¢gao bFetdE3IEbE bE cEdgeodg JF JgeafdEbby, te
JgbEptea, cF(sdgpesa, pEbtsodgbj t bErtdEbbq ¥E nQrqocbtefont E(aeEagybFjF
cdf3yda. Sb QEcEnbyn dyaodoa t Fqdosz3En, ye otbtdasyddsdf dyFjoq bE ¥3Zdosboy
dodyrc, o (EQrgbgn 3JgcF(dea, bE cayet cFayeaybby pgsodge 3JgeaFdEbby t
Z3ybc3EZbby.

100 Njelsen, S., K rkk inen, O., Varcin, R. and Vos, A. (2008). Policy learning T the experience of impact
analysis in Turkey in B. Chakroun and P, Sahlberg (eds). ETF Yearbook 2008: Policy learning in action. Torino.
European Training Foundation

101 Black and Wiliam specify that, in regard to formative assessment of student learning, othe general term
assessment [is used] to refer to all those activities undertaken by teachersd and by their students in assessing
themselvesd that provide information to be used as feedback to modify teaching and learning activities. Such
assessment becomes formative assessment when the evidence is actually used to adapt the teaching to meet
student needs.0 A parallel definition for formative evaluation of policy initiatives may specify that evaluation is
formative when the information is used to modify implementation. See Black, P. and Wiliam, D. (2010). Inside
the Black Box: Raising Standards Through Classroom Assessment. Phi Delta Kappan 80(2)
DOI:10.1177/003172171009200119
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YasenbHiki 3 [aHii npanaHaBani akusHTaBaub yBary Ha wapary dakrtapay, sKis
ynabiBaloub Ha BbIHIKi HaBy4dsHUay. Hanpbiknazg, npbldbiHa Ap3HHAM nacnsxoBacui
Moxa 6blub He HeJacTaTKoBas KOJSbKaclb ypokKay na MartaMaTbiubl i AalkKan MOBe, a
3yCiM iHWae, He 3BsA3aHae 3 pacdopman — 16% HacTayHikay nadaTkoBaw LUKOJbl He
Maloub HeabxoaHan kBanidikaubli. AGHaK KpbITapbli ANS audHbBaHHS 3deKTblyHacLi
npauscy pagapMaBaHHS He yniuBani ynably 3HeWwHix dakTtapay

OkcnepTbl ca CnaBakii ag3HaubUli, WTO anbiTaHHe adiublMHbIX NpaacTayHiKoy i
npanaHoBbl HacTayHikay naynnabiBani Ha 3MeHbl Y HaublsHasbHbIX  MAparpaMax.
AfHak 6b110 ag3HavaHa, wTo padopMbl He agnaBsjalroub CTaHAapTaMm, i Tamy ix
HeabxoaHa neparneaseub i AanpauaBaub. bonbll 3a Toe, Ma4YaTKOBbIS WKObI aa4vysii
NaaTpbIMKY 3 BANIKIM CMIa3HEHHEM, | raTa AanaMarsio YHecCLi KapaKTbiBbl TOMIbKi Y YO
iCHYIOUbIS HaBy4YasibHbl Mparpambl, SKis 6bi1i NagpbiXTaBaHbl 3a BeJSibMi KapoOTKi
yac, nagyac sieTHiX KaHikyn. ICTOTHbI neparnsag HaublHaAbHbIX BYUY36HbIX nparpam y
2015 rop3e pasrnsgaycsa s$K KamnpaMmic, 3 $KiM Hi HacCTayHiKi-MpakTbiKi, Hi
CTBapalibHiki nparpamM He 6biii 3rogHbl. [anoyHas npabnema 3aknaw4yanacs y
TapMiHax nparpam (ix npanaHoyBani MsHSAUb LWTOroA4, Ui pacnpauoyBaub Ha
WMaTragoBbl UbIK/), Y iX CTPYKTYpbl ¥ MapayHaHHi 3 aCHOYHan By4sbHal nparpaMan
i Y aaykaubIMHbIX cpepax y napayHaHHi 3 acobHbIMi TpaablUbIMHbIMI MpagMeTaMi.

OpraHam  kKaHTponto  cnatpabiuyua  AdaknagHas  AblarHOCTbika — dakTapay,  sakKis
rnepawkagxamoub 3deKkTblyHacli padapMaBaHHS | MparHa3aBaHblX BblHiKay 3 M3aTaw
audHbBAHHSA NOriKi pacnpayoyki Npauscy i aHani3y iHWbIX MardybIMbIX APblYbiH MepaLIKoA.
Ta acabniBa BaxHa A/ auU3HbBaAHHSA iHIUbISTBIY, 3aCHaBaHbIX Ha KaMMET3HTHACHbIM
nagbixoase, sKia 3akKpaHawub HaBy4danbHbIS nparpambl, Nefaroriky, au3HbBaHHeE,
nMaBblW3HHE NpadeciriHara y3poyHi HacTayHikay, agHOCiHbI 3 3auikayseHbiMi 6akami i r.A4.
I gk 6bIN0 nagkpacneHa, caMi HasipanbHiKi TakcaMa naBiHHbI Oblub raToBbIMi Aa
He4yaKaHbIX CiTyaublil i Aa Y3aeMaadHOCIH 3 yA3efibHiKaMi agykaubliHara npauscy Ha
npausry ycsiro yacy.02 103

4.3.4 MansanwsHHe i yaackaHasieHHe CiCTaMbl ay3HbBaHHS

Ha naacraBe BblHiKay audHbBaHHS Mmpauscy padapmaBaHHs i iHdapMaubli, aTpbiMaHawn
npas 3BapoOTHYK CyBsA3b, MOXHa 3pabiub BbICHOBY, LWTO MacnsaxoBas paanisaublg
KOMMMIEKCHbIX Mep naTpabye nacrasHHara yaackaHaneHHs. Sk nagkpacniBanacs BbiIldW,
nasTanHbl i NacnaaoyHbl NaAbIXoA Cnpbise 3dekTblyHaMy pasBiuuto. MasTanHbl Nagbixoa
MOXHa BbIKapbICTOYBaLlb i Ha Y3POYHIi LWKOSbI, Kani SCHa akp3Chiub KapOTKaT3PMIiHOBbIS i

[OYraTapMiHOBbIA M3Tbl, @ Takcama naTpabbl Y HApPOLYBAHHI MAT3HUbIANY Ha KOXHbIM
3Tane.104

Y HipgspnaHpax ausHbBaHHe padapMaBaHHSA YneplbiHlO 6bl10 npaBeaseHa Yy
nayaTtky i csapagsiHe 2000-x ragoy i AaTbldbliaca pacnpauoyki HaBy4vasbHbIX
rnparpamMm na KOXHbIM npaaMele. HoBbiS mpaekTbl, fKia 3apa3 pacnpauoyBsatouua,
6yayub yKao4dalub nfaHbl Na He3aneXHbIM MaHITOPbIHTY | audHbBaHHIO, skoe byase
npaBoA3iula HaublsiHaIbHLIM HaBYKOBa-AacneaublM iHCTbITyTaM.

Ya3enbHiKi 3 po3HbIX KpaiH aA3Haublfi, WTO 3 usraMm yacy HeabxoaHa ckapakTaBalb
KPbITOPbli au3HbBaHHSA 3 M3Tam agntoCcTpaBaHHSA 3MeH y nparpamax. Hampeiknag, y
OaHii  apbbinocs  HekanbKi  ganpauoBak  BYY36HbIX  niaHay,  akia  6blai
neplanavaTtkoBa yBeaseHbl y 2014 roase.

102 Haldsz, G. (2019). Designing and implementing teacher policies using competence frameworks as an
integrative policy tool, European Journal of Education. Vol. 54, No. 3, pp. 323 - 336.

103 Koh and Askell-Williams. (2020), op. cit.

104 Haldsz, G. (2019). Op cit.
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MTbia ganpauoyki npaBoa3inica nastanHa. Akpamsa raTara, 6bi10 ag3HayaHa, WTO
yCe HaCTynHbIS au3HbBaHHI MaBiHHbI rPyHTaBaLLla Ha T20pbli 3MeH, | r3Ta Takcama
naesiHHa abMmspkoyBauua 3 LWbIPOKIM KoNaM 3auikayneHbix 6akoy 3 MaTau
OACSATHEeHHS naragHeHHs i nMpaBepKi pasyMeHHs npauscy npaacTayHikami iHLWwbIX
3auikayneHbiX rpyn. BenbMi BaxHbIM 3'aynsdeuua i npaysc camapadnekcii npbl yiky
Y343€e59HHSA 3HELWHIX pakTapay Ha nocnexi By4Hsy.

4.4 lNepcneKTbiBbl

AK paHer ag3Hadanacsa, npaudc padapMaBaHHA Y CKNadaHblX, LWMaTy3pOYyHEBbIX
afyKaublMHbIX cicTaMax HeabxoAHa nidblub iT3paubliHbIM, @ He JiHelHbIM. KpaiHbl
dokycHal rpynbl nepaniybini HekanbKi KipyHkay, HaA s$KiMi fHbl npauyloub 3 M3Tal
pasBiLUs KaMneTsHTHacHaW aaykaubli. Y HeKaTopbiX BblMagKax SHbl «nepasarpyxatoub»
npauscbl, a VY IHWbIX - nMawbipatoub axon iHiublaTbiBaMi, 3acHaBaHbIMi Ha
KaMMNeT3HTHaCHbIM naabixonse

Bbuli aryyaHbl HaCcTyMHbIA acneKTbl:

= HoBbls MaruybiMacui Ans y3aeMaalessHHS 3auikayieHbix 6akoy
= [leparnsa nagbixoaay Aa BblkNafAaHHS i audHbBaHHS

= [laaTpbIMKY 3MEH Ha Y3pOVYHi LWKON

* YMauaBaHHe LKOo/MbHara y3aeMaa3esHHS

KoxHbl 3 Jag3eHblX acnekTtay npagyrieaxsay nabygosy abo apgHayneHHe pasepy i
nansnwaHHe BepTbiKanbHbIX | rapbi3aHTajAbHbIX CyBA3eW. AMOLUHISA Tpbl 3 nepaniyaHblX
BbILU3M MYHKTAy aKuUdHTyloUb yBary Ha ynnbly COVID-19 Ha npausc padapMaBaHHS.
BesyMmoyHa, Ha p3anisaublio  iHaBaubli naynnbiBana HeyakaHae AblCTaHubliHae
HaBy4YaHHe, siKoe BblsiBina Hanbonblw ypasniBbisa i YycTOMNiBbIA cdepbl agykaubli. AAHaK EH
aAKpbly MarybiMacui Ans CynpauoyHiuTBa i yKapaHeHHS iHaBaublli. Bbyayybls HamaraHHi
6yayub rpyHTaBaula Ha Cy4YacCHbIM KaHTIKCLLE.

4.4.1 HoBbiss MarybiMacyi Ansa y3aemag3essHHs 3ayikaysieHbix 6akoy

TonbKi HAZayHa WbIPOKiA rpynbl 3auikayneHblx 6akoy navani akTblyHa Aanydauua na
npauscy pacnpauoyki i paanizaubli pacpapmaBaHHs. Csapoa KpaiH OKyCHal rpyrbl TOMbKi
Ipnanabia i MapTtyrania 3 camara navaTtky npaBoA3ini KaHcCynbTaubli. YA3enbHiKi
pacnefaBaHHaY 3 Aanii, Higapnanpay i CnaBakii 3ayBaxbini, WTO aacyTHacub ya3eny
3auikayneHbix 6akoy 3 camara madaTKy y npausce padapMaBaHHS y Crany4ysHHi ca
CKMlagaHbIMi NaniTblYHbIMI | 3KaHaMiYHbIMI CiTyaublaMi HeraTblyHa Yn/blBalOLb Ha $Aro
paanisaublto.

He Tak payHo Yy HipgsapnaHpax i CnaBakii y3Hasiyca npausc (nayTtopHara)
npblUSrHEHHS 3auikayneHbix 6akoy. YasenbHiki gacnegaBaHHsAY 3 HipgapnaHaay
aA3Hauybli, wTo iHiubIATLEIBEI 2010 roga, sKiga npaBoA3inica 3Bepxy VYHI3 i
y3HaudanbBanicsa akcrneptami, He 6bini adekTblyHbIMI. Y 2016 roase 6bly 3anyLlivaHsbl
npauac “3Hi3y yBepx” Ans NpbiUSrHEHHS LWblpoKara Kona 3auikayneHbix 6akoy ans
CyMecCcHara rmjiaHaBaHHA 3MeH. YgasenbHiki ca CnaBakii naragsinica 3 ratam
npanaHoBal i pagani iHiUbIATbIBY ab nagayX3HHi TapMiHay Ans pacnpauoyki i
p3anisaubli padapMaBaHHs, a Takcama ab iHBecTbiubiIX Yy MpadecigHanbHae
pa3BiuULé HacTayHikay i Y HaBy4YasibHbIS MaTapbIsbl.

Y 2014 roa3e y OaHii 3'aBinics HOBbIS HaBy4asibHbIS Mparpambl ¥ BbiHiKY A36aTtay
naMmipk HacTayHikami i MgacuoBbIMi ynagami. AQHaK Hi HacTayHiKi, Hi BYy4YHi He
npbiMani yasen y aTane pacrnpauoyki padapMaBaHHsS. 3apa3 3auikayneHbls 6aki
MOryub chacbulauua Ha HAgayHi npaekT MiHicTapcTBa “Paszam 3a wkony” nagdac
aKTblyHara ypaseny Yy abMepkaBaHHAX, $Kis Tblyauua agykaubli. Aro MaTa
3ak/ovaeulla y arysbHbiM naragHeHHi ab TbiM, WTO WKOJE i 3auikayneHbiM bakam
He naTpabHa vaprosas padopmMa, a HeabxogHa nMacTtasHHae CynpauoyHiuTea.
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nEqsEd Jyatete bEpEjEDDYN, yety ¢gat sdgeakdrgbg n 3dagbdgt 1 nEdssjFatt
bE edE3yje Qqrqdyst jFFdon day edgsyjbgbby rE3teFnagbge ¢Feon (day
dEdedEsonet t dyFatrzagt edisyde dyaEdoEIEDDY, ggat IgrbEsfEbg Edogbgy
darqdg, yety poRDBE ¢gao ¢ sFagqeagsc. OdFtbg FEQrtbEjZaodbi cFjEdrtatdy n
baEgeo(bEd3t cFaysaybby docdE3onbtzsdZ dE aeoakpt, éF3cefnt 1 tbaegot
rEsteEnagbgot gfefot cf cgsEbbys Edbopbge 3ERbge rogb. AedEpy jysEjE ybg
cFZQedydatat IERbEd36 IgedgdsEbby dZagyacbge nqdgy Jay cEdsdgpet ¥bodtb ¥
bE3ozyb3Ent.

VEDEEDDt edFtb cF cFaysaybbt nrEqoBEdrqubby ¥ ¥E3teEpnagbgont gFeFot
Jqacot IERbgy Jay noEsf3gbby qF3qde + qguaojs. OF3qd poRbBE E(bEIH3c
cdg (FcKEporq cdFrdgdsly eFpabteFagt t 1bsydFesgnbge ocdE3ydEn F
FES’rEEanbgD’r ¢EE’ED+.105‘106'107’108

¢ yeldst edgealds poRbBE cdgiqdat 3qdbEq docdf3onbt3zsIZ cF(d3Ed cEb(Jyot
cEntR rE3tefnaqbgot éFefopt t EQoeEagybgnt ndsEbodEpt, pydsodgot pnaZdéot +
ptbtdayddsIZo ¥ oysky IgdEaybby deaZ(EbRy dtsafagt n IgeaZ(qEbbt + bEJasz-Ebbt
n OEbH. eysky disafagy QEcEpFEjal noEs3FEIE3c + cEgaqFI¥3c QE3qd BE pydsadgop
t bE3gybFacbgn a¥rdonbt t cE(edydataf eFcsonbEd3c 3qdbEjE decdE3onbitzsE.

4.4.2 nqdFjayd pgskEQEn bEIasEbby t E3ybcIEbby Jasbyn

pdrqacbtet sypFsgabge QqEdaqqF3EZbbyn dErIEREat FE¢ baEgeo(bEd3t QREaqyaEjE
cqdFjayde opooEdEn bEIazEbby t Esybc3dgbby Jezbyn. @ rbE3bEy dsocqbt DBE te
dErIEREDDt cFnecagdfn COVID-19 t bqgzfefbEy boFgeo(bFEd3ec o (qgdsEbagybgn
bEJa3Ebbt.

YarZcaEbFEIEDEq (qQgdsEb3agyblq bEJIazEbbq cEIyat>xgal oFes IERDBEJ3t noon
Rg33y Jozby (@ sagp atea t bEdsEnbteF), orFqoEFdbodtb a ceoaq, F sFedFoE
dZ3gyacbE-yoE3gybEif dealFdbtel bEIozEbby. @ Jaf3fed OrydRENbEY
acroaGhly tbdegeagy sdiIyof Fegs¥bbg F¢ scagdq COVID-19 bE aeoachay
E(Qeek3gy. Egbtet EcgsEbby ¢ggat bqE(bErbE3bgy ¥ cabesa jaqdREDBDbY E(aekEagt
n dyRgoq dgdsEb3gyblif bEIazFEbby, £ sFedEnk IgekbEbby sd¢Ha dE3gyacbEjf
qgdsEb3gydbby. yFedgeafd, bEdsEnbtet FEJrbEzgat, @90 dE3gyacbgy
efpeqoyb3gt Jaszbyn eFjodagatdy (bEcdgeal(, ¥(JoacbFEd3c cdF3EIF36 o
efpkbdrq, ¥(JoacbFd3c (F desdE3onbtzsd¥, opqbbq JIgd¥acE3c eEba-atesbgy
dioaF3gt t eFpabtelgqacbEd36) e sdg3gbq sEjo, @90 Fa3bt pqat EFgpnqREIEZbgy
pEjzgokdat Qay dEr H33Yy eEpabtesgnbge eEpncqsyb3agy o thsydby3q.

AedFoy jysFEi¥E, dEsgyacbE-yeEbEptzbgy t+ atzgf3gy bydonbEdst cEptR Jozbyot
dsFat goaca HQEIozbgot. OFszet tbdsgses (qREdaqdE3IEbbyn odsEbEIHp, a&so
qgdsEb3gybFq bEIazEbbq bg cEncagdfal bajZsgnbf bE pnosbge Jazbyn, FJbFe
a¥pE3btatdy d¢sgyacbgy sdfderyskdst. Agoabty Jgbtet PISA (2021) o
ytQydaEbQie edEdypEbdadEdfat cEjEdaybba nrdopby @ErE3ge DEIgeln 15-
$£Qodge Jozbypn.

105 Jonker., C, J. Schalken J. Theeuwes and J. Treur (2004), iHuman experiments in trust dynamicso, Lecture
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[a cTaHoOYubIX 3pyXay MOXHa aJHecui nepaacaHcaBaHHe HaBy4asibHai nparpambl 3
nepaBaran 6osbll HeabxoaHbIX NMpagMeTay HaBaT Mpbl CKapa4ysHHI KosbKacli ypokay
Ha TblA3EeHb, @ TakcaMa ANs iHaBaublMHbIX NaAbixoAay Aa BblKaaAaHHS i pacnpauoyki
HeabxoAHbIX MaTapbisfay A/ BblKapblCTaHHSA ¥ CETKaBbIM acsapoansi.

AnbiTaHHe Yy Cnasakii nakazana, WTO AbICTalHUbIMHAe HaBy4YaHHe mnacKkopblia
3MeHbl Y nagbixodaxX JAa BblkJaAaHHSA | audHbBaHHS, Hanpbiknag, 3abscnedbina
HacTayHikay 3BapoTHal CyBs33l0 3 M3Tall aACOYBAHHSA BblHIKAay HaBY4aHHS.
HactayHiki, 6aubkKi i iHWbIS 3auikayneHbis 6aki aguyni HeabxogHacub y 3MeHax He
TONbKi Y 3Mecue BblKfadaHHSA, ane i ¥ nagbixodax Aa BblKAagaHHA, y HeabxogHacui
pa3Biuus niybaBbiX HaBblkay HacCTayHikay i HaByuysHUAY, a Takcama 3pasymeni
BaXXHacCUb iX YMOY XblLLS.

IHWbIA yA3enbHiKi nagkpacnini, WTO cTaHOyuybla 6aki aHnarH-HaBy4YaHHa HeabxoaHa
pa3BiBaub ganer. Hanpbiknag, y [laHii AbiCTaHUbIMHae HaBy4YaHHe pa3srnaganacs sk
MardbiMacub agyKaubli 3 yaikaM iHAbIBigyanbHbiX NaTtpab (y TbIM NiKy ANS BYYHAY 3
acabnieBbIiMi agykaubliHbIMi naTpabami). HaByuysHewl, ya3enbHik ceMiHapa, aa3Haubly
MarybiMacLb MpaBsA3eHHS BipTyaslbHbIX CYCTpP34 3 MONAAA310 Ca YCAro CBETY Mpbl
JarnaMose  iHTIpHIT-iHCTpyMeHTay. Y IpnaHAabli  AblCTaHUbIHAae HaBy4yaHHe
nanenuwsiyia gkacub niv4baBbiX KaMMNET3HUbIA | KaMMeT3HUbIW ANs caMacToMHara
HaBy4YaHHS.

3MeHbl Yy audHbBaHHI BYYHSly Yy KaHT3KCUe AblCTaHublHara HaBy4YaHHsA Takcama
pasrnsgatouua sk ctaHoydybl MoMmaHT. Canpaydbl, T3CTbl BbiCOKara Y3pOYHIO, SKig He
aAnaBsaloLb KaMMNeTsHTHACHbIM MaAbixogaM cyp'é3Ha abmexaBani MarybiMacui ons 3MeH
Yy HaBy4anbHbIX NparpamMax.

Takas ciTyaubls aabbinacs npbl NepaxoA3e By4YHSY 3 Manoawan WKOonbl Y
ctapanwyto ¥ IpnaHabli i Nnpbl NacTynaeHHi Ba YHiBepciTaT y MapTyranii. 3MeHbl y
CTPYKTYPbl T3CTay BblCOKara Y3poyHo nacnpbisii TaMy, WTO SHbl CTasi agnassgalb
HaBy4yasibHbIM NMparpamMam, 3acHaBaHbIM Ha KaMMNeT3HTHaCHbIM NMaabixon3e, a Takcama
3MSAHIMI Naabixoa Aa au3HbBaHHS naadyac naHasMii.

Y IpnaHpgbli na npbiybiHE NaHAdMii Obli aAMeHeHbl A358pXayHbls 3K3aMeHbl VY

Manolwar CAp34HANM LWKOJie, | LWKOJSbl pacnpauasasni YyiacHbls nagbixogbl Aa
au3HbBAHHA. Y BbIHIKY raTara 3KCrepTbl NpblAWAi 4@ BbICHOBbI, WTO 601blW HAMa
HeabxogHacui Y 3K3aMeHax nacnas ManoAwan LWKOMAbl, i WTO SHbl MOryub Obiub

3aMeHeHbl becnepanbiHHalK MNpaMexkaBan npaBepkan Bepday. KipaYyHiki LwwWKon
naesefamini ab naBbIWAHHI JaBepy HacTayHikay JAa audHbBaHHSA BYYHAY Yy
navaTtkoBal wWwkose. A yasenbHik 3 Higapnangay akusHTaBay yBary Ha npaspbicTacui
BblKJla4aHHSA | ausHbBaHHA nagyac COVID-19, wTto Yy cBat 4apry npbiBS/O Aa
NaBbILIdHHSA AaBepy Aa HacTayHikay.

4.4.3 NMagTpbiMKa 3MeH Ha Y3pPOYHI LUKOJ

HenpagbauyaHae fbiCTaHubIiHae HaByYaHHe TakcaMa MaAKpaciina BaXHYK POt
KipaYHiuTBa LWKOJ i MACLOBbIX Ynaa He TOoJbKi Nagyac naHAsMii, ane i yBoryne.

Ya3enbHiki ca Cnasakii ag3Haublli, WTO BsJliKae 3HauY3HHE Hajaeuua
KalWwToyHacusM LWKOMbl i MarybiMacusaMm ans camaaudHki. Y Ipnanabli COVID-19
MpbIBEY [a NawWbIp3HHS CynpauoyHiUuTBa MaMiXX adyKaublMHbIMi nNapTHEpaMi i
6onblian 3roabl HAKOHT 6yAyubliX CTaabl pacdapMaBaHHS.

TakiM 4blHaM, BaXHa CKapbiCTauua VYciMi MardbiMacuami Ansa  nagTpbiIMaHHS
MasiTblYHbIX 3MEH, Yy TbIM /iKYy A/ NaBbIWIHHA AaBepy i Npa3pbicTacui i NananwaHHS
3HOCIH. ¥ Tol yac gk COVID-19 BbiMycCiy HacTayHikay 6paub agkasHacub Ha csbe i
nay im 6osnblw mayHamouTBay, iM yCé€ X Taki HeabxogHa AadaTkoBas naaTpbiMka. [a
raTkix BbiCHOBay npbiiwni y Higspnanpgax i y IpnaHpabli. Akpams raTara,
npaactayHiki 3 IpnaHapli gagani AyMKy npa BAMiKia MardbiMacui ANS BbIKapbICTaHHS
TOXHasOrN y wKonax, agHak raTy iHaBaublto Takcama HeabxoaHa naaTpbiMAiBaLb.
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4.4.4 YMayaBaHHe WKOJIbHara cetkaBara y3aeMag3esiHHS

YA3enbHiKi 3 yCix KpaiH naragsinicsa 3 TbiM, WTO CynpauoyHiuTBa HacTayHikay nagyac
He3ansaHaBaHara AblCTaHubliHara HaBy4YaHHe 3HayHa nanenwsblaacs.

Hanpblknag, Sk naBepamini yasenvHiki 3 IpnaHpgbli, Tam 6bly p3anbHbl abmeH
Aymkami ab TbiM, sIK aganTtaBaub NaAbiXoAbl Ad BblKNaAaHHS | HaBYYaHHS Aa HOBbIX
yMoYy. HacTayHiKi BbiKkapbICTOYBasli TAXHAMOrii Npbl Aanamo3e HOBbIX, pa3HACTaMHbIX i
nepgarariyHa 6aratbiX MarybiMacuen. SHbl 3MAHINI CBae NagbixoAbl Aa BbIKAagaHHS i
[a Taro, K sHbl au3HbBaNi cBak A3elhHacub. LlikaBa, WTO nacnsa Taro, SK LWKOJbI
BAPHYNIiCA Aa 3BblYalHbIX Yypokay Yy BepacHi 2020 roga, 4ausBépa 3 A3ecsui
HacTayHikay (37%) naBedaMini, WTO SHbI aadyBakoLlb 60Mbl YyN3yHeHacUi Ba
ynacHbIM nejarariyHbiM MaWCT3PCTBE Mac/is HeKanbKiX Mecsduay AblCTaHubliHara
HaBy4yaHHs. Awu4ys 36% ckasani, WTo iX ynayHeHacub He 3MsgHinacs, a 27% anbbo
agdvysani cabe MeHW ynayHeHbiMi, anbbo He apkasani. [3Be Tpaui HacTayHikay
(63%) ckazani, wTto nacna COVID aHbl niaHyloub i Aanen BblKapbICTOYBaLb Y CBaél
NpakTbilubl 2N1E€MEHTbI AblCTaHLUbIMHAra i 3MewaHara HaBy4aHHs. Akpams ratara, 6bini
[0Ka3bl Taro, WTO HacTayHiKi ctani 6onbll LecHa cynpauoyHivaub 3 6aubkami.

Y HipapnaHaax HaubisHanbHasa agykaubliHas nparpama fana LWKosiaM mMardbiMacui
ONs gagaTtkoBara (iHaHcaBaHHS 3 M3Tan 6apaubbbl 3 aACTaBaHHEM Yy HaBy4aHHI i
nansnwsHHEM caublsfibHa-aMaubliHara CcrtaHy By4dHAY. [O349Kkytoubl  én, 6blni
BblNpaLlaBaHbl NaabiXoAbl Aa 3KaHaMiyHa 3deKTblyHbIX iHaBaLbIN.

CTaHoyubl BOMbIT CynpauoyHiUTBa MaMiX Makpa- i Mikpay3poyHaMi Yy paukix
WIKoJ1ax JlivbiyLa npblkiagamMm ymauaBaHHsA AaBepy. Ha nadyaTkoBbIX 3Tanax naHasMii
LWKONbl 3BspTanics 3a ganamoram i pakameHzaubigMi Aa MiHICT3pCTBa, ase y CBato
yapry aTtpbiMani nNpaBa Ha pacnpauoyKy MsCUOBbIX CTpaTtarii. 3auikayneHbia 6aki
LecHa cynpauoyHiyani 3 MsACUOBbIMI Yynagami i MiHiCTapcTBaM Ans Taro, kab
nasberHyub HeraTblyHara ynabiBy NaHA3Mii Ha BbIKNaAaHHe i HaBy4YaHHe.

3acTaeuua HSBbICBET/IEHbIM MbITaHHe, Ui NpausrHeuua ynably naHasMii Ha nagsei vy
6yayuyblHi. beaymMoyHa, HekaTopblsl iHaBaLbli CTaHyLUb HenaTp36HbIMi. AgHaK yce yA3eNbHiKi
agyKaublMHara npauscy 3MOoryub cCKapbiCTauula 3HayHbIM AocBefaM, siKi 6bly HabbiTbl
nagdac cknagaHboix abcrasiH.

4.5 ACHOYHbISI BbiBaAbl

Y pasasenax 3 nepliara na 4yauBépTbl BblK/aA3eHbl M3Thl | NaAbIXo Aa AacnefaBaHHS
(pazagsen 1), pasrnagatrouua nagbixogbl Aa YKapaHEHHST KaMNeTaHTHacHa-apbleHTaBaHam
afaykaubli y 27 kpaiHax-uneHax EC i Tnymaubiuua Bblibap nsui KpaiH oKycHaw rpynbl
(pasazen 2), npbiBOA35ULA NpPbIYbiHbI 3MEH, iX CyTHacCUb i NaabIXoAbl Aa KaMMNET3HTHAaCHa-
apbleHTaBaHbIX iHILbIATLIY Y KOXHaM 3 naui KpaiH (pa3asen 3), a Takcama
naacyMmoyBatouLa BbIHIKI Npauscy padapMaBaHHsa ¥ Mexax naui kpaiH (pasasen 4).

ACHOVHbIﬂ MOMaHTbI npa6neMHara nona ,Cl,aCJ'IED,aBaHHFIV i npauacay”/ y3aeMHara
HaBYy4YaHHA !
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e BaqeagnbFy dFdedFZsonel t dyFatrEagy dya-EdpF3IEbby F(oekagt, FEdbEIZDEYy DF
efpcqaybsbFdbge cFJgeo(Fe (@92 t ¥iynayqaskE oysky $ysEZ QEdaqdE3IEbby)
rZagRg3c EQ dEpEFEQJEDbEd3t ndte adrqacbteln EQoekagybEjE sdEsyds t EQ
dedgyacbge a-Feskd¥n. OFat dEpEEQAEbEI3G + dedgyacbgy aFesiEdg dgdoety, 90 +
pFj>gpkd3t Qqay sodeqea IgdoekdqdEjodbgy. pdq edétbg (t @eaag) poja3e
dFdedF3F3I¥36 baFgeodbgy dadisyitt, eF¢ ankE3FIF36 $yagy dea(dbtet codegea ¥
3yj¥o Eds.

o nqdfeoq Q¢ eFpnsqsybsbEdbE-FdgqbsFIEbEy F(oeE3agt cFadEgaq
acgdoekpiaskEgbge ¥ogb. ndE3yd dye-EdpEIEZbby neaxaEq n dygq ds3Zdybbq
bodge bE3IazFacbge edFjdFEp t cFQgeo(F¥n QF IgeaFdEbby t E3ybec3Ebby, bodge
sFeEbbyn EJ etdEnbt3sI¥ ceoa t eEpcgsyb3gy bEdsEnbteln, bodge sEdsbhddete
EQbodtb cEptR ceoalpt t nbtigddisysEnt, tb3qdsgagy @ bodEq pFsydgyacbiq
rEgqdeyzybbg t N geoacbay tha-dFdadaesada. YaEgeo(bF dFrangbbq sF§o, 92
cdE3yd dya-EdpFEIEbby eonscagedbg, FA¢gIFq33F BbE gpnFsatete ardonbye didsypng
¥ Jyately eoacekd3y ndrqacbteln, t yagy edE3ydg bodysc bg atbqybg, E
toydE3gybg cFEdFeskEd.

e JcFaazybbg pqd sF nefdEbgbbt eEpncgsybsbFdbge sEQgeodEn o edFtbEe
EQdorbtIEq33E. YE¥33F bE n3Frq rEefbEQENdsdg, sdiHag, aybsdFarE3Ebgy
dadEsyjtt, £ osfedEZpF t goaca jbasety cEqgeodg, sFety ye nEQyat, dyeZogb(dEagt t
dsgpaag Jay sEQadgoet nydsadge tbtagysgn t bEIazEbby cdf¥ dqseZIiq
n¥EqpEQrqubbq. JEoFq yerqesgnblq deFaszybbq ngd fEaqRg3c6 E(Q EdEgatIZd3qy
edFtbg, @ sagp atea E(Q yq EQeekEagybly nEQyat etdE3EZbby t EQ a¥EqoEE(bodtb
cEntR a(drqacbtefpt EQaelagyblif cdF3ydsa bE pgrf- + ntedZnrdonbye t te
¥(oacbEdat QF dEZpFdsoybEd3t.

o Asybc3Ebbq pEq Jyatelq ¥bEsybbq qay ye-qesgnbijif cdEsyds dyaEdpE3Ebby +
cEHDDE ¢g3c ¥rEcaEbEIEDE bE cE3foeodge ysEcke dyFatrEagt. AesgnbEq +
cF(QdapEBanbHae F3ybcIEbbq, yeoq deFbaybsdEIFbE bE dyFacbgn cdE3ydq ¥ogb,
# bg b¥ calbFe bE cFcqdg, noRFE FcEnFizg rdFrang3e, ye cdfeadrtac sdE3yd
EQEecsE3gt t 3t gadrq hb dsEgtacbgn.

o Ongbg n Edseksagt sEadEga¥3c th3qdsgagy o aeoacbEq etdEnbt3sIE + n
cdZe-qdtybEq dErIH33h DESENbteZn, fEdbEIEDEQ bE eEnsasybsbEdbgn sEJgeodrq.
Egdryagbbq abEbdZIEDDY bE ceoag noRE jEJEDsEIE36 bEdsEnbteFn pE§zgnEdat
Jay s#3gaybby e3fatetelagt n axgg 3¢d t docdE3onbitzsIf ¥ eFaqjéopt cdE¥
daselIEq nrEqoEdrqybbg. nFdsdgoel bEIezEacbge adsEbon dedguyq
NQEdeEbEagbby cqQEjEjtabEFE + EAFEDIFE3gYDEFE nEydoyddadE cdfr da3Rdybbq
desoale, depnqdbgy FdaqdE3IEbbt t nrEqobEq bE3o3zEbbq. YEdsEnbtet t etdEnbt3s3f
arod Fadgpkiat goaca pEjzgpid3qy qay dEZpEdsoybEd3at.

o OF3qd t eEpebtefagy pExac Jyatelq ¥bEsybba sEJ3Fd sdEsyde dya-EdpE3IEbby.
OF3qd poRbE ¥EIFYIZ3G, 3t EQbEH36. BarqesgnbFy eFpabteEagy t nfEgpEdrqubbq
¥ rE3teFnaqbgnt gFefnt bE dorbge yosFcke dye-FdpEIEZbby noRE npE3F3I¥3c E3qd.

o YyFdsasdadg COVID-19 t barEcsaEbEIZbEq gdsEb3agybFq bEIozEbbq sEdedgyat
NAEdeZbEagbby tbea¥¥inbly t dedEIyqatdfy FdeeFsgt, @ agp ates (ay sFga(odg
JF3qdes sFntR rE3tefnaqbgot gFefnt, Qay daIfdybby g¢oaca agdoelif daseFIZiE
n¥EqpEQrquybby dydoad bEdsEnbteln, £ sEedEpF Jay cE(dsdgpet tbEIE3gy o
Jgea(Fbbt, bEIa3zFbbt t E3ybc3Ebbt.

o JocdFZ3onbizsdf n nqREe d3Zhy edftbg t cEptR dorbgot edFtbEnt QErIoatal
cFjag@task n cdf3yd EQeekagybge ¥pgb t ¥dEranq3c pFjgokdat Qay eqddeqesgn
bE goQozgby. OdEtbg a-oradbly jdosg sEdryatatdy dErbEdsEybgot 3qQEpt +
dEdeE3yat sd¥ d3oy (od3dqq + 3gdbadg.

YEdsasbg dErdrqa dedfIFrQ¥3g (dErdrqa 5) edgd3qzEbg Igbtepn QEdaqdE3IEbbyn a
edFtbFe t edFddsFnaqbg n 3gjaydrq dirbFEdsybge tbdadaesgy t dyeFpnqbdE3gy ¥
pysky cF(adgoet edétb a dEr3Ha33t t nQEdeEbFaqbbt EQaekagt, FEdbEIEDEYy bE
elpgqoybsbEdbgn cFEdgeorq.
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5. tyefpqbqEZ3gt s calZbE3IZbbt + cdFesg3bgy sEdEdg
day deaZqEacbteEn cdEfdED

eysg dErdrqa sdgd3qzbg dyeFpngbdF3gynp t edFesgabgn csEdFEdFED, yety
Jgbtef¥3c ¥ QEdaqqF3IEbby edF3yds dye-FdpEIEbby n cy3t edFtbEe a-oeadbFy
jdeeg, E sfedZpk cdg 3gdazybbt EdEgatdZd3qy 27 edFtb-aaqbén 0§ o bgREe
sypFagabge QFdagqqF3IEbbyn. tyeFngb(F3gt noja3c ¢g3c EqFesFEIEbg QF noon
eoRbEy edFtbg, barFaqRbFE EQ sFjo, bE yeto ysFeq edF3yda dye-FdpE3IEbby,
rEdbEIEDEFE BE eEpncqoybsbFdbgp cE(geadrq, ybg ¥bEeo(ry3sk.

5.1 p3doQrtbg t Efayq

pdq dyeFoqbdEagt riydHatdy n Jgbtea eFagesgnbEjZ (dJguaoje t (gdeadhy cFpiR
adrqacbtelnt ¥ atea Fartsgybge cdE(dsEnbteon, rEsteEnaqbge gFeon, etdEnbteon aeoa,
bEdsEnbteln, (qFdagqdzgeln edg eF(dsdgn3g yedeqdsEn, yety sdEdqdsEnayat aFesg +
JgdsacFat n doat eEbdaacsfbsfn edg qFdaqqEIEbbye a cyst editbFe a-ovadbFy jdoacg.
JeafqZacbtet cdFjdFEn cf dya-EdpE3Ebby nojos3c deEdgaF33F bE jysgy dyeFpgbdZsgt t
cdfesgsbgy sEdFdg n eFbsyed3q difte sakdbge edFtb, d3fte E(QoeFE3gybge vaacsad, E
siedEpkE oEQyaqy etdg3dEbby, EQQEDEd3t dedEdq ndrqacbtefn E(QoeksgybEjE cdEsyds t
pEjzgpEd3gy ay dyFatrEsgt bE dorbge ardonbyes. OdEtbg nojosc dEdedE3onIEsc
aadbgy dadFsyitt Qay dyFatrZ3gt dye-odog, EgEetdE¥3gdy bE d3Zq no3bgy ¢Ffet edg
JgdEacybbt cdEgagp.

yujagdryzg bE 92q, @90 }yagy dyeFpngb(¥3gt sg3E33F agdoekiF veoaf ysEckn
dFdedF3onet + dyFatrE3gt edE3yds dys-FEdpF3Ebby, ybg bq dErjayqE¥3sF, ye atbqybFy
pEQyac. nFdeyeodgy didsypg pojo3c F(AFcoFIE3G dodFsoyitt cF padg baEgeoa(bFEdst.
Ba-qeagnbFy eFEpabteZagy ¥iynaygasE bgfFdiqpbgo deak(dbteFp cFdcycoIfy dyFatrEagt.

5.2 syeEpgbdF3gt t cdresgsbgy sFdFqg cF dEdecdF3on3g t dyFatrEagt
cdZjdFp bE cF3Foeoa3dgp ysFcq

1. 8EEe3o33EDbbq ¥rE3teEnagbge gFeon Q¥ dEdsdE3onet dya-odo

VE cE3Foedadge ysFcFe t DE yosEoq dyFatrE3gt cdFsyde, ¥EdbEIZDE}E DE eawsFdge
efpeqoyb3gye, IERDBE fEgydeqag3c EQQFEbEd3c dedFdq narqacbtefn FEJoelagybFiF
cdF3yds t JgecdF3F3I¥3c rdErapqaay DpE(Qyac dys-FdoE3Ebby, rEIDEIEZDEFE DE
efpnsqoybsbEdbF-FdgqbsEIEbgn cEJgeadrq.

pdq dEdedFsonet cFItbbg FE(QeFIydE3c eFasonbEd3yo t cEoebqbbyon fE3teEnagbge
@gFeon o do-qdg FQoeFEsgt, E sEedEoF jdobsEIE33F bE (oekrFe. AjoacbFq cEjEdbabbq
¢ pyoFe t bqEgeo(bEd3t cqdFeo(a JF eFpcqoybsbEdbly E(oeEagt noRE (QFcEnFEizg
ndsFaydZac qguaoj cEptR dorbgpt jdacknt ¥E3teEnagbge ¢éFeon.

pdrqa dEsgyacbge cFdsbhdfn t jdEpEdrybdely docoacbEdst bE dEbbte ysEcFe pORE
rFcF3Ioatac edf3yd qguaojes t cqdEpon, E(bFe ¢o(drq dEQrgybtzE3c dyFatrEagt,
EQQEDbEd3t t+ ndsoyatdZpe sEdFeskEds bE JonjEsydotbodey sqddeqesgds. 6doacbEdac JF
ebdadaesgnbFjZ dguaojo t Jgdeadhty, pysEy yete ¥iynayqasE EQrtbEq dEropngbbq
efpcqoybobFdbE-FdgqbosEIEbFEy FEdoeF3gt n edFtbgq, poRE cdgyd3t ¥ 3yjéo 3Fds.
Ba-qesagnblq n¥EqoFdrqubbq ¥Estefnaqbge gFeon dépo of dEg€q ¥iynayqssg IERbgon
efpckEbgbslp o cEga(odq nrEqobFjE QF3Iqde t edErdgdsFdat.
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tyeFoqb(FE3gt cF dyFatrEagt

o @dsEbEH3q EponagbFd3c cEptR eax3FE3gnt jdackpt ¥E3teEnagbge gFeon, yety
#a(a36 ara¥3Ebg n ed¥3yd t FEgydeqs3q te sEdoFybbg ndrqa IE ndte yoFcke
dFEdedE3onet t dyFatrE3gt sdE3yds dya-EdpEIEbby.

e naqdFeEbEy3qdy n sagp, @90 sdE3yd 3ggFds rE3teEnagbge gFeon ¥iynaygl3sg
cdFrdgdagn. nFdanky3q, ye nFedioFacbf ya-qesgnbF te ¥rEEe303t36.

o AdjEbtroysq nrEqoEdrqubbg ¥E3teFnagbge ¢Feon 3Feoa EjoachFjE ¢EsEbby
baFgeo(bFd3t t bysEn eEpcqoybsbEdbE-EdgabsFIEbEy EQaeFagt.

e pea¥3g3q n edé3yd dya-EdpFE3Ebby ptbtdoyddadg EQaeF3gt edFtb, ¥ pysEy
QysFatag¥rE3gt EQaekagt t qay sEdadgpet barFagqRbge, QonjFaydntbadge tbtagysgn.

e qatz3Fy3q dEsdEndbgy eaockag rE3teEnagbge gFeon + Fefr3Ey3q, G99 te
pqdeF3Ebbt nE¥3c IERDEqQ ¥bE3ybbq t ncag3Z¥3c bE dEdedFE3ones t dyFEatrE3gy
cd¥3ydsa dya-EdpE3IZbby t sFeto 3gbEp, 3g rEgadeqzg3q te Z3qd.

e nadFeEbEy3qdy n sgp, @92 pqdeFIEbbt bE3azyb3Fn aatz>IE¥33F DE yoFsq
dEdedFz3onet t E3ybc3Ebby cdZ3yds dya-EZdpE3Zbby, t @90 Ja3bt bE¥3c cdFIEZ foakds
bE nrdonbt etdZ3Zbby n geoaq.

e nagbayaq dIoqaFdodfq t deFEqgbEIEDEq ¥EEe303-3EDDg ¥E3teEnagbge Feon, t n
cdgJdFsbFdst, etdZnbt3sIZ ceoa t bEdsEnbtefn QF nefdEbgbby eFnecqsybsbEdbE-
EdgabskE3Ebge sEqgea(Fn QF 3geakdiEbby, bEJasEbby t Eaybe3Ebby.

o tHFdedF3ay3q edFrdgdsay deqoa day nrEqpEdrqubby, aat:3fy3q dorbgy pqsEdFaojt
¥ Dysly rEgedeazybby FesgnbEjF + ya-qesgnbFiE nbhdey sdEqdsEnbteon.
LFEdedE3ay3g ’ayet Qay efbdadsesgnbFjf dEa’ybby dacydys-atdge egsfbbyn.

o nagdFebFy3qdy n sgo, @92 doat t EgEIyret jdac FE3teEnagbge gFeon ¥dErapqagy.

o JFFe3o33Fy3q t cE(adgpatdfy3q rE3teEnagbgy ¢fet ¥ pysky dsdfdybby bodge
pFj3gnkd3qy ay eFpabtef3gt t Egngby Janefnt cF(3Fd cd¥3yda dys-FdoE3IZbby.

o tFdecdF3ey3q sdFesgsbgy sEdEdg F¢ sgp, ye bEaFdrt3c a¥FapFdrquybbq ¥
¥E3teEZnagbgot gFefot, FdEgatdZ sEqg, eFat jyag Qod3qq ¥'ynayqssk boadgp day
bE3ozyb3En, bEdsEnbteln Ego gE3ceon, EEo dEbay bq ¢gn sEetn bEacsEgbgp.

o nFeafcEstaqdy E¢ otbEbdEIEDDt, bgEgeodbgn day nrEgoEdrqubby gE3ceon t Jazbyp.

2. tya-odpng ckItbbg F¢'ydbondFsc cFoebgbbt t 3gbtet QEdaqdZIEbbyn ¥ pysky
dZdedE3onet syEdysg3-bEjE E€jdabsEIEDbDbY 1t IgdE¥bFy aojtet dyFatrEZagt

tyaodng cEHbbg rgeo(rtac ¥ F(oeF3gybge cEpebqgbbun ¥EsteEpaqbge ¢Feon +
jdobsE3E33F DE J3IgbteFs QFEdagdE3Ebbyn. Egbtet QEdaqdB3gbbuyn sE3bbg 036
bEJoeodlq FKE¢jdabsEIEbbg t natzxd¥sc podeZIZbbt etdEZnbtzsIZ aceoa, bEdsEnbteln,
@gFZ3ceon, rEeobbge cdE(dsFnbteon t Jaz-byn.
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tEdedF3onel dya-odpng cEHDDE ¢g3c aljtzbBy t cdErdgdsly, ¥ sFedEpE nat>3¥3c ¥ogqbg
N eopecaqedblfy t aoBsardonbgdfy didsypq E(Qeelagt. yoldgy tbtagysgdg skdtbbg
EéfctdF33F bE tdbay3gy cEqgeodg t bg decydy3gs3c Fjaacbly didoypq etdZ3Zbby
E(QeeF3guy edftbg. EFRDBE rEgydeqzgsc ediHacbg gFZaFbd cFptR 3gdoetn ardonbgp
cFadFEgEIEDDYN 1 btreto ardonbgp sEdadgpet edg dadfdybbt dedgyacbge a-FesFEd#En bE
yokeq dEdedE3onet t dyFatrEagt cdE3yda dya-EdpE3IEbby. noagae dedgyacbge aFesEdEn
DORE ¢g36 sFysFecbgn bE cd¥3yjs ndyjo 3Eds.

YaFgeo(bE natz3¥3c t tbhagy a-FesEdg cF(3Ed cdE3yds dya-FdpEIEbby. ppodg edF3g
bEdsEnbteln, a¥rdodqbc e+tbEbdEIEy cF(adgoet geoa, FQQEbBEd36 dedFdq ¥E3teEnagbge
@feon, ardadqbe (F3qda, T adh jysF ¥iynayqask IERbgpt e-FesEdEpt cEdeyeoIFd3t
tbtagysgn.

ndg eqdFeo(drq (F eEnsqaybsbFdbF-EdgabsfEIFbRy EF(oeFE3gt baFEgeo(bE nat>3¥3c
DEsgIE3gY¥ etdénbt3s3f ceoa t bEdsEnbteln, E sFedEpk te ya-qeagnbFd3c cdg FAQEcsFE3gt
bodge sEqQgeadén.

tyeEpqbdE3gt cF dyFatrEsgt

o tFdedF3on3fy3q ajtzbg calb ¥ogb cdg dya-EdpEIEbbt. pata3Ey3q ysEe Jay
efpabtef3gt ¥ bEsgIE3gybgpt nyskpt, bodgy eEasonbEdat + scEqgeadg (F
JgealJ¥bby, bE3azEbby t E3ybcIEbby n aeoaq t EgongdeZ3Ebbq te ¥
etdEnbt3s3fn, bEdsEnbtent, gE3celnt, ¥Eeobbgpt cdFddsEnbteFpt t 3a3-bynt.

o OFnon3qdy FE¢ EQrtbFy dadsesadg, yeky gadrg EQeE3yqEsc bE3gybFacbgn
edgydgsysEp Jay dFE¥3t33y Jazbhndete eEnecqayb3gy t gadrq ¥iynay3sk
Edbo3Fy (ay ¥ogb o Jazygbge cakble, E sFed¥nk n cEqgeo(fe Q¥
JgeadEbby, bE3azEbby t E3ybcIEbDY.

o nFealck3taqdy F¢ edFe-qdhybgn dErIt33t bEdsEnbte#n ¥ dEpE{E cE3Foea
dya-FdpE3EZbby.

o nqdFeZbEy3qdy n sago, @90 n bEdsEnbtefn hd3e 3Ed bE cdFe-qdhybEq
dEr3t33h, @ sgo ates bE nFjzgpkdst ay gqdeqdEegbbijf cEIgaybby
eJfZatateF3gybEFE nrdonby t Qay dacd¥3onbt3s3E ¥ eFagjEnt N aeoaaq.

o ORyaq bEdsEnbtelo aFd ay nefdebabby eEpesqsybagy o dorbge
EQeel3gybge derqdfe ¥ Dysky cqdFea(s bE didaypa, eFat Ja3Ebe ¥iynayg3sg
jFaonbly Qrq¥3-Fy Edoghy o EQaeFE3gybgp cdF3ydq t Fesybs dogt3sF bE
FesagnbFEq (3.¥b. a-EdpEsgnbkq) E3ybec3Ebbq, £ sFedEpk bE cE(Fjaacby¥aEq
E3ybec3Ebbq bEdsEnbtefn.

3. EdedE3on3IEy3q staosbgy tbtagysgdg, rétdEy3q ¥fIEdosbax dadyrc t eEdyesay3q

caklbg

ntaosbgy edZfdEng, yety Feocatdé¥3ac pEagy E¢o Jyatety jdecg n aeoake, QErIZay¥3c
EadgpF3c ¥IFdosbay dadyrc F¢ sgn, @90 sd¥3aq (ogdF t+ @90 baFgeo(bF sFagsagse.
OFjtabFq nQEdeEbFaqbbg sdFE3yds dyZatrEagt sFedEpnl FQEgIEq33F DE jysgo ysEeq. eysE
J#¥3Zayq ¥EEe3ostazc agdorlq eoal etdénbt3zsdf ceoa t bEdsEnbtefEn QF Jgdeadiy FEé
¥ogbFe.
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tyeFoqb(FE3gt cF dyFatrEagt

e nqdZebFy3qdy n sgn, @923 geoag bE¥3c cq(Fjfjtebgy dydaddg t
cF(Jadgpes yedeqds?n sdg dyFatrE3gt ctaosbge cdFqesEn cF bodge
cFJgeo(Fe QF 3geakfdFbby, bE3azEbby t E3ybc3Ebby. pbtdqddisysg,
ptbtdsyddadg EQaek3gt, dasoaet bEdsEnbteln, eEbdaacskbsag,
deg3gyatrEIEbgy ndsEbodg nojazec FeFrIE3c cE(adgpes geoakp t
dFdedFE3ond¥3c bodgy pEsydgyag n EdsE3qdbEd3t dE d3Ftot deqagetsbgnt
pFEjzgpEd3yot.

o OFyaq 3Fd staosbgp geoalp day sEdssco3FjFE + cEdayqonbEjE neEdEbabby
bodge cEdgeod¥n QF 3geakdEbby, bEIesEbby t E3ybcIEbDY.

e AQdoz3Fy3q yo-qesgnbEdsc sefdEbgbby ctaosbEjE sdEqess.

o OR3Py3q DEjagpkd3c bEdsENbtefp desdE3onbtafsc ¥ eFaqjfot n bqREs
d3fte geoa t ¥ tbagnt geaaknt.

o p(FdefbFac3fy3q t nQFeakdbuyy3aq sd¥3ydg + sqdEjE§3bgy dydaddg ¥
pysky cF(adgpet eFnecqsybsbFdbge cFdgeodFn t ¥ aatepn Jod3qds t
efasonbEd3qy etdEZnbt3sIf ceoaa t bEdsEnbteFn.

e nqdFeZbEy3qdy n sagp, @90 bEdsEnbtet nE¥36 3Ed bE FQEssE3g¥ bodge
cFqgeodEn QF bEIezEbby t EaybedZbby n rEaqRbEd3t EQ d3@y§o sdFdonqsk.

e nqdZeZbFy3qdy n sgn, @90 pgdek3Ebbt Ja3byn t gE3ceon gofa3e
aat3J¥33F bE cF3Foeddge ysFcke cd¥F3yde dEdcdE3onet, dyFatrE3gt t
E3ybcIEbby dya-EdoEIEbDY.

o nqdFebEy3qdy n sgo, @90 gE3cet (EIydE¥3c E3ybeIEbby, t @90 ybo nkq
Jyatekq ¥bE3ybbq day Jazbyn.

e nakbaysq agdoet dEdsEnd¥( t EQFssE3gy tbt3agysgn t sqdEeEbFy3qdy n
sgn, @90 aeaag fEEydsqzbg bafgeo(bFy cFE(adgpely o rEagRbBEJ3t EQ
aakdbFj# nrdonby cEqdgeskEIZbEd3t JZ ¥ogb t dedgyacbge a-FesEdEn Jay
te dyFatrE3gt.

4. LEFr HIEy3q eEbEag yo-qeasgnbly eEpabtefagt T jEdg¥rEbsEacbgy t

Jgdsgekacbgy
ndgrdgdsfy t cEdayQqonblZy eFpsbtefagy K¢ oyske t cdEaydée ¥pgb pbEq Jyatelq
rbF3ybbg bq 9oocet DE cF3Foeodge yoFcFe dEdedf3onet cdFEsyds dyaEdpF3IZbby +t
rEFe3o3z3Ebby rE3tefnaqbge ¢Feon, Fagq t bE edE3uyje ndyjo edElyds nekdEbgbby t
EQFcoFagt. YEQ33E DE n3Erq 3dqdsgeFacbFy daldyrc cEntR Eaizgybgpt EQeeEagybgot
n¥donbypot t jEdgrEbsFacbly dadyrc sEntR nydaodgpnt ndEédEnt + geoakpt, cFptR ceoakpt
t @eoacbgpt degoaekpt.

tyeZpqbdF3gt cF dyFatrE3gt

o JaHFdpaa¥y3q rdfrapnqagy sE3qdEnagbbt t ndsEa¥y3q ya-qesgnbgy eEbFEag
dadyrt. 6EEydeqsaq sdErdgdsiEdac bE ndte ysEcke dEdedEsonet, dyFatrEsgt +
E3ybc3Ebby.
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o qatz3Fy3q 3Ed bE eFpnabtef3gy ¥ ¥E3tefEnagbgot gfefot, rgZaEbdEIEncg
baFEgeo(bEd36 o te adrqaq bE cF3Fseodge ysFcke dEdedF3onet cdF3yda
dya-EdpE3Ebby t bEUnbEd3c QoekrEn, fEdbEIEbge bE QEdaqdE3Ebbyce +
cdFesgefe, yety sE33adqRE¥36 ya-qesgnbEd3c cdEZcEbEIEbge ¥ogb.

o nFealckF3taqdy E¢ ¥bodibFe ¥ dorbgnt jdacknt rE3teEnagbge gFeon ok
cgsbbye dys-EdpE3Ebby, sdg jysgp cFréuify3q deaF(EbFy t deq3gavabFy
sydptbEZaojt.

e (hasnKF33q dybd t bafgeo(bFEd36 ¥ogb a Ja3ygbge cdEjd¥nFe t+ cEqgeo(die QF
bEJazEbby.

o LErHIFy3q ¥(oacbEd3c ya-qeagnbEif 3gefdgdsEbby dEsgyacbge doske.

o OFFe3oz3Fy3q t sFQadgoatdfyaq dedyrc sEotR QrydRENbgont nafqgént/
dadeesadEpt, geoakpt t bydaodgot naZqEnt.

o OFFedosz3dfy3q t sEQadgpatdfyaq rbodtbg n gaeoacbge dacoaeke, sEniR
ceoakpt t nbtdgddisysEpt, cEdsbhdEnt, # sFedZpl cEptR geaalnt t pydaodgot
cdFdedgqnds3fot t EdjEbirE3gynt.

o rEopEQrqybtzEyaq ¥ sdEdg3gybgnt § V3.

5. CnnaHysiye akTblyHae i nagarysibHsao4Yae ay3HbBaHHe KaMNeT3HTHacHa-
apbleHTaBaHbIX iHIUbIATbIY 1K 4aCTKi Npaus3cy pacnpaloyki pajpapmaBaHHS.

natbg cf EQdoz3Ebby ye-qesgnbFdat dyaFdpE3Ebby cFHbbg ¢€g3c dEdsdF3EIEbg DE
cF3Foeodge ysFcFe sdfayds. YEq33F DE n3frq tQybsgevefagy yefdbge t eoaceEdbge
cefr3geln, yety ¥étdEé¥33E n agnaseaHbl 3Ed.

Aesgnbfq E3ybcdEbbq pEq bEyIERbaycEq rbEsybbq (ay yo-qesgnbBy dyFatrEsgt. o
qQEsFnbgbbg (F cFeFrzgeln pEbtsodgbjs, sEdsEybbgy eFbdaacsEsgt ¥ etdEnbtent geoa
t bEdsEnbreEot QEcEoEjE¥3c JgrbEsgac deqdg, yeto baEgsodbg ndqieakdbgbbt. AedFoy
FyoFi#, baEgeo(bE nat>3¥36 nqdefIEbbt Jazbyn t gE3ceon.

nFd¢fsacbyx3fq E3ybcIEbbg cdE3yd¥én dyFatrEagt t te asagn, ¥EdbEIEDg bE syodgt
¥ogb, cEHbbg ¢g3c decaFbEIEbg bE cF3Fseodgn ysEeq dEdedEzonet. yuyjaqdrysg bE
900, @90 dadFayit t tbtagysgdg pojo3e ¥opybt3azf ¥ cqdgyd dyFatrEsgt, cFdsFybbEq
EQdoz3Fqbbq cFeFrageln oFEq Jyatefq ¥bEsybbq. o®Feoq oFdpFacbFq FEybc3Ebbq
F'ynaygas3E QogdFy pEjzgpFd3y dErjaqdrg3c adqde edE3yd t nbqd3t n yjo ¢oaca
tdsosbgy eEdyesatdopnet.

PakameHpaubli na paanisaubli

» ndFECdenky3q sdE3yd E3ybcIEbby ¥ nysEy pEbtsodgbje deaZ(FEbEd3t
dEdedF3onet t cdE3ydZn dyFatrE3gt dya-FdoE3IEbby, F sFedFnk, efg
rEéydeqa-g3c 3Fd Jay cEdaacoIty FQEcsE3gt.

»  OF¢gydsqs3q EQeErbEd3c adte ¥E3teFnagbge ¢gFeon (y ThiM Niky EQeFrbEd3c
a’eoag fE dyFatrEagy bodge tbtagysgn t EQekrbEd3c bE didsynbgp a¥donbt
cF eZdsdgn3g ceoq).

»  Eg¥bE33q edgoydat t yafeg Qay oEbtsodgbjs t E3ybcIEbby (FesgnbFiF
c(QdepaBanbHajl) a EQeE3qdbEd3t ¥ syodguyy ¥ogb.
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e (ea¥3g3q ye yedbgy, sFe t eoacefdbgy cFeFraget n E3ybecIEbbg dEr3t33y
t QEEdEggoa Ja3by t cErdyjfy3q a-FdpFacbE{f cFdgeoda. nadFeEbFysqdy,
390 clefraget EQeFIydE¥r3c a-Feskp t ncagdf¥3c bE cdE3yd dyFatrE3gt.

o EQgrbFa3q bEygoaca ya-qeagnbgy nEJyat geoacbly dEpEEsybet t
pEj3gpkd3t Qay sFaysaybby t cEdryataqdy tot. eysE QEr3oat3c aqeac
rdEranq3c deshFd3c eEpnsqaybsbFEdbge sEdgeadén, @ sgp ates ¥pgbg n
areodchPy eaacsadqg t n taEéfacbgp dybda, FdseEsaybau pysg edFtbg.

5.3 ryepqbdEagt t cdFesgsbgy sEdEdg sk nqEdeZbEagbbi t sEjaggaqbbi
cdFjd¥Ep

LtEdsdE3onel t nQEdeZbFaqbbq bodge eEpsqsybsbEdbge cF(qgeo(¥n sFadEgaq 3FEda t
pEj3goFd3qy Jay dys-aqedt + cEaysaybby.

nEdsdgnef aeoa ye FdeeEagybge odsFbon poRE cFdedgysc JgrbEzybby 1t
naZdefbZagbby bpEjzgpld3gy day dyFatrEsgt ¥ogb, dsdédybby t dErH33y boldge
cdfesge. Xeoacbgy atQEdg pEx¥3c Jyatelq ¥bEsybbg Jay etdZ3Ebby t cE(Qadgpet diFte
ageoad cE(3Fd ¥ogb.

Be-qeagnbly ¥3ZdosbFy dodyrc (o popKEbaq t bE sqddeqesgds) ocFptR aceoacbgp t
Fat3gybgp ardonbqo, F sFedEpl cEotR ceoaknt, dEQrqybtaq ye-qesgnbiona bE3azEbby
t nQEdeEbEaqbby bE ndte ardonbye. 6qoacbEdac tbsydedysEdfac EQrqbgy, 3g¥bEsEac
cdg3gbs (Qdybbge 3Igbteln, dyFifI¥3c bE bazFeFbgy cFdrat, E sFedEpl E(QFcsEIE3c
c(qgeodg T adh jysE pFq bEyIZERboycEq ¥bE3ybbq.

1. nEdadgoel etdénbtzsIZ ceoa

e yuyjaqdrysg bE 50q, @92 doat t EgEIyret etdénbteon geoa EQdorbt3E¥33E n dorbge
edFtbFe, ybg EQgjdgIE¥3c eax¥3FEIay doay cE(zEd a3ydrabby ¥pogb bF cgeoacbgp
ardonbt. AedFoy jysEJE, to dEoto boEgeo(bE cE(Qsdgnef Jay noEsg3IEbby d3gZhy doat
N yekdst atQEdén o ed¥3ydie Igeaf(Ebby t bE3asEbby.

o OldENBI393F Geoa cEHDBE dEranqsc dybd dyaFdpEIEbby, boEgeo(bEd3c o ¥ngbFe t
nqEdefbEagbbye cFdgeo(¥n QF IgeakdEbby, ¥ sfedEpl EdjEbtrond¥sc QragybFd3c ¥
pysly cFdadgoet tbEIE3gy o EQeFIqdbEd3t ¥ EdEgatIZd3ynt d3Zhy geoag.
YaFgeo(bgy a4bEbdE3gy t 3Fak3q3z-gy dydaddg FsEpliZ¥3c anFE3FIF36 QE3qd bE
ageoacbgp a¥donbt.

tyeEpqbdE3gt cF dyFatrEsgt

e nqdFebEy3qdy n sgn, @90 etdénbt3sIf ceoa rEEYdeqaEbE baFEgeo(bgnt
abEbdEIgnt ddodeknt t cqdZiZ§tbgot eEdQdEnt edg sqdFeadrq Q7
efpsosybsbFdbF-EdgabsEIEbEy E(aeF3gt.

o nodFeEbEysqdy n sgn, @92 etdénbt3zsIf ceoa adrqacbtafq IZ nrEgonbgo
bE3azEbbt n edFe-qdhybge decoacbEd3ye.

e Oryataqdy qod3qd¥o sdf bEjsgpEdat ya-qesgnbFjE etdEnbizsIZ bE nedonbt
aeoa ¥ bysky a(EdeZbFagbby bE3e3zEbby t dyFatrE3gt eEpnsqsybsbFdbge
sEqQgeoQEn.

o OFaazfy3q etdinbteon geoa (F cEdsEybbge EgpnqdeZ3Zbbyn egsgEbbyn
aeldEbgbby badge tbtagysgn.
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2. nEQqadgoel edia-qdtybge cqdFjZit-bge dosoabHacuyay

MarubiMacui Ans cyMmecHara npadeciiHara HaBy4YaHHs HacTayHikay y Mexax CBaix Ko/,
a Takcama namix LKoMaMi 3 ganaMmorarn ceTkaBara ysaemaA3esHHS MOrylb nacKopbilb
npausc padapMaBaHHs | nanenwbiub HaBydyaHHe. Pacnpauoywubiki padopMm Moryub
3abscneubiub HeabxogHal NagTpbIMKaKM WKOAbLI Nagyac npadecinHara HaBy4YaHHs.

PakameHpaubli na paanisaybli

e [lagTpbiMAaiBanLe CTBap3HHE WKOAbHbIX CynoncbEd3yn 3 MaTan Taro, kab
KipayHiuTBa WKO i negarori Meni MarybiMacLb A/ CynpaLoyHiluTBa, y3aeMHara
HaBYy4YaHHS | agMeHa focCBeaAaM y acspoaasi, 3acHaBaHbIM Ha AaBepbl.
[MepakaHanuecs y TbiM, LUTO LWITO M3Tbl MaATPbIMKI KAMNETAHTHacHa-apbleHTaBaHam
agykKaubli 3pa3yMesibls ¥ MeXax CeTKaBara y3aeMaa3esiHHS.

e 3anpalwanue ga cynpauoyHiuTBa cneubisfaictay 3 npagMeTHbIX cpep agykaubli.
e 3anpalaliue MeTagbiCTay Aa ceTKaBara y3aeMag3esiHHS.

e AKU3HTYyMLUE YBary Ha HeabxogHacui yaackaHaneHHs npadecinHbiX KaMNeT3HLUbIN
HacTayHikay 3 M3Tal pacnpauoyKi ypokay i CTBAp3HHSA 3P eKTblYHbIX YMOY AN
nepaxoay Aa KaMneTsHTHAaCHa-apbleHTaBaHal agyKaubli.

o AKLU3HTYMUE yBary Ha npadgeciiHbiX KaMNeTaHLbIAX HacTayHikay npbl
audHbBaHHI. AKasBanue NaaTpbiMKy npadecinHaMy HaBy4YaHHIO, 3aCHaBaHaMy Ha
KPbIT3PbIS/IbHBIM aL3HbBaHHI, aKkTblyHan i NnagcyMaBasjibHali audHLbI.

e [lepakaHaluecs y TbIM, WUTO Yy HacTayHikay écub 4Yac ansa yaseny y npadecinHbix
cynoJikax. MaFLIbIMa, cnan36s:|uu,a HOBbIA MagblXoA4bl Aa WKOJIbHAra packsaay, a
TakcaMma (iHaHCcaBbIsl | YanaBeybisi PaCypChl.

o [lap3ganiuecs gocBenaM 3peKTblyHaW apraHiszaubli WWKONbHbIX cynoncbEdsyn y
MeXaxX LUKOJbl | Npa3 ceTkaBae y3aeMaa3esHHe.

e [lagTpbiMNiBaliue apraHizaubliiHae pa3Bilué WKOA, y TbiIM NiKy Npa3 ganamory
iHLWbIX apraHisaubli 3 M3Ta YKapaHeHHS KaMMeTaHTHAaCHa-apbleHTaBaHbIX
nagblXoAay Ha Y3pOYHi YCEN LLKOJIbI.

5.4 PakameHpaubli i NpaKTbiYHbIA Napaibl Ha 3Tane audHbBaHHA | NAATPbIMKI
CiCTOMbI WKONbHAW aayKalbli

Ha »sTane nepwanavaTkoBal pacnpauoyki npauscy padapMaBaHHS, 3acHaBaHara Ha
KaMneTsHTHacHa-apbleHTaBaHa ajaykaubli, HeabxoaHa ckiacui nnaHbl Na akTblyHaMmy i
nagaryfibHs4aMy audHbBaHHIO, sKis 6yayub ykawo4vaub y csbe BbiI3HAY3HHE KpbITIpbISy
A1 MaHITOPbIHIY. AKTblYHae ausHbBaHHe byase Hanbonbll 3eKTblyHbIM, Npbl YMOBE, Kani
SHO 3'aynseuua Heaa'eMHal 4acTkal caMix npauscay paanisaubli. JoyraTtapMiHoBae,
nagarynbHs4vae ausHbBaHHE AanamMoXa fenw 3pasyMelb YCe ChnpbissbHbig dakTapbl y
nepcnekTbiBe, @ TakcaMa ixX ynbly Ha LWWKONY, Ha NaAabiXoAbl Aa BbIKNAAAHHS | HaBy4YaHHS.
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1. MagTpbiMKa nNpauscy ays3HbBaHHS nepaxoAay Aa KaMneTaHTHacHa-apbleHTaBaHau
agykaubli y WwkoJie 3 yjslikaM BbIHiKay 3HeWHsra i yHyTpaHara ay3HbBaHHS

A3ybcIEbbq edE3yds dErdH33y ceoag ¢@adrq DEy@gonbll 3deKTblyHbIM Mpbl HasyHacui
aTtMacdepbl AaBepy i NMpbISpbITaTHAM poni sKacui HaBy4daHHs | 4abpabbiTy By4Hsy. Akpams
raTara, CnpblissibHbIM dakTapam Ass LWKOMbl MOXa 3'aynsduua y3aemaaslesHHe 3 gZ3cefnt,
Jozbypt t thagpt ¥E3tefnaqbgpt gFelot bE pydaodgo ardonbt. Oogdgy nrEqoEEdbodibg
tbagpt cEdsbhdEnt poja3zec (¥36 jEJEbagt, @90 N c@eoag hdsc cF(dsdgpef n edFsydq
dZpEE3ybecIEbby, t @90 c@evoaq IFRDE natz3Z3c thagy sabesg jaqdREbDY

tyeFoqbdFE3gt cF dyFatrE3gt

e 3abscrnevue negaroray i 3auikayneHbls 6aki MarybiMacusMi ans passiuus
KaMMNEeT3HLUbIN AN 360py i iHTapnpaTaubli AaA3€eHbIX ab WKOMbHLIM acapoaasi,
HaBy4aHHi i nabpabblle ByUYHSY, AKia agnaBsaatolb KaMMeT3HTHACHbIM MajbiXxoaaM
0a BblKNaZlaHHS, HaBy4aHHS i au3HbBaHHS.

e [lparHasynue SCHbIA M3Tbl, aA4HOCHa ponay i abaBsA3kay 3auikayneHbix 6akoy, akis
yA3enbHivaLub y npausce audHbBaHHS Y LUKONE.

e [lagTpbiMniBanule cymMecHae abMepkaBaHHE CyTHACLi M3T KaMMeT3HTHACHa-
apbleHTaBaHal agyKaubli, @ TakCama BblHiKay au3HbBAaHHSA MpausCcy YHYTPbI LWKOAbI,
namipk LUKOMaMi i audHKi He3anexHbIX aKkcrepTay. Ycé rata natpabye gasepniBblX
AAHOCIH.

e AkasBaule NaaTpbIMKY LIKOJaM 3 MEHLWbIMI MarybiMacusaMi Ans paanisaubli CBanro
naTaHUbIAAY i TbiM, SKiS npauytoub y 60abl CKAagaHbIX YMOBAX, 3 M3TaM
3abecnsausHHSA ix HeabXxoaHbIMI pacypcaMi.

e [lacTasHHa ausHbBanue i V,qaCKaHaanaVlu,e npausChbl WKOJIbHAra ausHbBaHHA.

2. AdjEbtrE3gy ya-qesgnbBy ¥3Edosbly dodyrt + aayst Q¥ yq sEaysaybby

VE3ozEbbq t nqFEdeFbFaqbbg dya-EdpE3Ebby bE didsyobgo t @&eoacbgo ea¥donbye
ffagqRgsc EQ yaqesgnbBy ¥3IFdosbFy dadyrt t+ IgrbEzybby @ayeon cFayesaybby
efpabteF3gt cEpntR a(rqacbtelnt E(Qoek3gybEif cdF3yda, F sFedEnF cdir te dgseFIFq
n¥EqoEQrqubbq. AesgnbBq Esybe3IEbbo dsEbonsf neagdfq bE nefdgbogbbg dysodog t
dadFayitt Qay yq dyFatrE3gt, o (F nqdeZ3Zbby fE3teEnagbge ¢feon cdgdaseonIZ¥ 33k,
t ¥3EdosbRy dadyrc acagldfq bE cdFzyd. AedEoy jysEiE, ybo rEEydeqs3Eq baEgeo(bRy
tba-EdpE3gyy ad¥ didoypa F(oeFs3gt t geoag ck(3Ed dsdEdybby noon qay dyFatrEsgt
cdE3yda dya-EdpFIFEbby.

tyefogbdEsgt cf dyEatrEagt

*  naEbay3q dyjoaydbay eEnabteF3gy cEptR rydREnbgnt naFdéont + ndsEbo3Ent
Fdeek3gt, nyd3odgnt naZq¢ot + ¥E3teEnagbgot gFéelnt bE geasacbgp ardonbt,
elé¢ cqdFelEbE33F n agn, @90 sdigaqong sk nefdEbgbby eFnsqsybsbFEdbge
cFqgeo(Fn ¢F¥3bgy, t @90 ybg naja3c #g3c IgdEcKEbg n easetp 3Edq.
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e CTBapanue KaHasbl AN 3BapoTHaM CyBsA3i i BbiI3HauLe WNaxi N8 nansanwaHHS
y3aeMaa3esiHHS naMiX yasenbHikaMi agyKaublMHara npauscy Ha Me3ay3poyHi, TaKiMi
SIK BblKN1aAublKi NpadeciiHbiX negarariyHbiX YCTaHOY, MeTaAbICTbl, iIHCNEeKTapbl,
pacrnpauoywybiKi By4abHbIX nparpam i Bbiknaaudbiki BHY. Yce MarybimMblia wnaxi ans
y3aeMaas3esHHSA 3 HacTayHikaMi i KipayHikaMi WKO naBiHHbI 6biLb AacneaaBaHbl Ha
3Tanax npaekTaBaHHS i paani3aubli npauacy padapMaBaHHs.

e [lepakaHanuecs y TbiM, LUTO 3BAapOTHAsa CyBA3b FPYHTYyeLLa Ha ab’eKTblyHbIX
AaA3eHblX, sSKig He cynsipayalb M3TaM iHaBaLbli.

e [lepakaHanuecs y TbiM, LUTO 3MEHbI | NANAMW3HHI, AKiS Y3HIKaloUb, K BbIHIK
3BapoTHal CyBs3i, nariyHbla | 6a4HbIS.

e [la HeabxoaHacLi KapaKTynLe KpbITapbli audHbBaHHSA, Kab yniubliLb f06bIS iICTOTHbIS
3MeHbl, 3BAA3aHblsl 3 MepaxofaM Aa KaMMneToaHTHACHa-apbleHTaBaHalh agyKaubli. 3MeHbI
naBiHHbI CyagHOCiLLa 3 arysbHan norikar npayascy padapMaBaHHS.

5.5 PakaMeHpaaubli | NpaKTbIYHbIA Napaabl Na BblHikax padnekcii i nparHasaBaHHSA

YKapaHeHHe KOMMJIEKCHbIX iHiUbIATbIY, 3aCHaBaHbIX Ha KaMMET3HTHACHbIM MaAblXo43e,
natpabye nacrtasiHHara yaackaHaneHHs YCEén cicTaMbl. AAHaK aAns paanidaubli rnabanbHbIX
3MEH Y BbIK/ladaHHi, HaBy4aHHi i au3HbBaHHi Yy 6osbwacui wkon HeabxogHa 6yase
3aTpauiub WMaT Yyacy. bonbw Taro, na Mepbl YKapaHeHHs CTaHe BidaBouyHan HeabxoaHacub
y AanenwbiM pa3Biuli i yaacKkaHaNeHHi.

1. 3Barkaiiue Ha BbIHiKi naHg3mii COVID-19

Kpbizic, 3B53aHbl 3 COVID-19 i He3annaHaBaHbIM AbICTaHLUbIMHLIM HaBy4YaHHEM, BbISIBiY, K
cnabblg, Tak i MoOuHbia 6aki ajykaublMHalk CiCTaMbl. Y npbiBaTHacWi, caubisiibHa-
3KaHaMiYHbIS aZIpO3HEHHI NaMiXk BYUYHsMI i ix ceM'ssMi cTani 6onblw BigaBo4YHbIMI. 3'aBinacs
T3pMiHOBasi HeabxoaHacub iHBecTaBaub Yy MiubaBblsg KaMMeT3HUbli HacTayHikay i By4Hsay. Y
TOM >a 4yac cknanacsa adekTblyHae CcynpauoyHiuTBa namidxX LWKonami i A39pxayHbIMi
ynagami, a Takcama namix LuKosiaMi, MSCLOBbIMi CyrnosikaMi i ceM'siMi. MoxHa ckasaub, WTo
6bly yMauaBaHbl gaBep i KaMyHikaubls namidk acHOYHbIMi yA3esnbHiKkaMi agykaubliiHara
npauascy. HactayHiki cami ykapaHani KaMrneTsHTHaCHa-apbleHTaBaHblg MaabixoAdbl Aa
HaBy4YaHHs 3 M3Tal Hanbonblara axony By4YHsYy. Y wapary KpaiH aabbinics 3MeHbl Y
nagbixogax Aa audHbBaHHS Ma BblHIKaX CKMaZaHblX T3CTay Ha BbIMYCKHbIX 3K3aMeHax Yy
wkone i npbl nactynneHHi y BHY, 60 He Obl10 MardbiMacui An8 AblCTaHUblIMHAra
rnpaBsA3eHHS 3BblUaHbIX 3K3aMeHay. TakiM YblHaM, BbIHiKi MaHA3Mii MOXHa ynidBaub Mpbl
rnparHasaBaHHi MarybiMblX 3MeH Ha 6yayugby.

PakameHpgaubli na paanisaubli

e ApcouBariue ynably COVID-19 Ha yKapaHeHHe KaMneTaHTHacHa-apbleHTaBaHara
naabixo4y, Ha HaBy4YaHHe i 4abpabbIT ByUHAY.

e CtBapanue nnatdopMbl 4ns AaNENLLbIX 3HOCIH Ca LWKOMaMi, HacTayHikaMi i
ceM'sMi ANns 3agaBasibHEHHSA NATP36 BYYHSY Yy MacisiKpbI3icHbl nepbisa. [aTa
cnaTpabiuua ang Taro, kab MaTbiBaBaub BYUYHSY A5 Npausary HaByYaHHS, ANs
nikBigaubli npabenay y Begax i 4ns NaaTpbIMKi iX aMaLbliiHara ctaHy.
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e T[pausgreanue naaTpbiMiBaUb CynpaLoyHiLTBa Y MexXax pari€éHay, sikoe
pacrnavasnocs nagdac naHasMii.

o CynpauoyHivarue 3 6aubkaMi i 3aKOHHbIMI NpaAacTayHikaMi BYUYHSY, SKis yHecCni
BSANIKi YKNaa y HaBy4YaHHe CBaix A35uel goma.

e 3Hanaziue diHaHCaBylo NAATPbIMKY A4 3ajaBasibHEHHS NaTpab By4HSaY, AKis
3HaxoA3sAuuUa Y LUsXKKIM CTaHOBILIYbI, TaK 9K SHbl HE MEeNi MarybiMacui ans
AblCTaHLUbIMHAra HaBy4YaHHs.

e SAwys pa3 neparneasble NpbiSpbITIThl AN HaBYYaHHS i dMaubliiHara ctaHy
BYUHSY 3 MYHKTY FNeIXaHHA MardybiMbiX 3MEH Y ByUY36HbIX nparpamax.

e AkasBaliue MaaTpbiMKy HacTayHikaM y narfibl6feHHi KaMneT3HLUbIN
aU3HbBaAHHS, Y TbIM NiKy NniybaBara ausHbBaHHS | AKacHara au3HbBaHHSA
KOMMAEKCHbIX 3K3aMeHay.

2. BbikapbicTOyBasjiye nagbixoa Aa A3TasI€Bara BbIBYY3HHSA npayscy p3¢gapmaBaHHSA 3
M3Tai 3aaxBO4YBaHHSA KJ/IIOYaBbIX 3ayiKay/1eHbIx 6aKoy i yMayaBaHHs MardybiMacyei s
AAro paasnisaybli.

nd#3ydg QysFah3ZjZ 3gdezybby dyeEdpE3Ebby nbasdg Edboy edftbg t cEptR dorbgot
edFtbEpt nojaze deaZ(¥33E ¥ dya-aqedit ptbaage sodeqeln t gyjazge sd¥gaqo, ¥IyrEbge
¥ dEdcdEsonefy + dyFatrEaguyy edEsyde  dyeFdpEIEbby, fEJIDEIEDEFE  DE
eFoeqaybsbFdbE-EdgaqbsE3Zbgn cEdgeodrq. YEjgpnkdat Qay EQedgsiEiE nrEqoEdrqubby
noja3ec (EcKEpFjzg ¥bEyd3t cayet Qay eFpabtefagt t+ npE3fEIEbby (E3qds sEoiR adint
ea¥3E3got nQrqacbtefnt EQoekagybFiE cdE3yds.

Yysg 3gdeszybby dybds dyaEdpE3Ebby poje3c ¥oybt3zf. yEsdgeald, bE cE3Foeoldge
yolcFe dyFatrEagt nrEqobFq bEIezEbbq n dorbge edFtbEe poRE dedgys3c aqsacEpa
dFErongbby dosbEdat dysEdoEIEbby. qmdrqacbtet pojos3c sE(gdessEi¥sc K¢ cdEaydie
dyFatrZ3gt t cErbqy, eFat DoRbE ¢gadrq goaca Fg'qeagnbl E3FEbt36 900, @90 dedE3FIFaF,
£ @90 dedFE3FIFal bE bg(FEdsFseadgp ardonbt.

PakameHpgaubli na p3anizaybli

o JocdF3onbtzBy3q ¥ FE3teEnagbgot gFelot (bE nrdonbt edétbg), eFé
FEénqdeZ3IE36 90q, yety 3gbtet ggat Eadgpkbg cFEday qFdagdF3IZbby cd¥3yda
dEdedE3onet t dyFatrE3gt dya-odp, ye ybg najas3c ¢g3c tbayjdFE3IZbg n
Fjaacbg FJeeFagybg eEbsyeds, t yety 3gdbodg noRbE ¥dFétac bE ga(azbIHIO.

o nd¥3yjdfy3q Egpagb cQogdgnt cqdEjEjt-bgpnt cdFesgelnte a ngRFEe dIEhy
edFtbg t cEntR edFtbEpnt Qay sd¥3yje qEdaqdEIZbby edF3yda dys-FdpE3Zbby.

o nFQapky3q, ye 3osgs ptbaakif noRE bEsebtac bE bodgy t bEIEsFEddety
sFdgeodg.
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Annex A: Selection criteria for selecting case study
countries

e e

1. Structural criteria: Education systems and governance models and the extent to which curriculum
Educational design and assessment are centralised or decentralised.
structure and

governance model Objective: To ensure that there would be a variety of structures represented, as

well as a geographical spread.

2. Policy criteria: Reforms that had been introduced for some time (10 years). Which areas of reform
Implementation were covered? Curriculum, assessment, teacher capacity, school leadership,
stage and reform inclusion, and structural reforms.
areas

Reforms targeted at systemic changes in areas such as core curriculum and
assessment, improvements in school leadership and teacher capacity, rather than
small scale initiatives.

Objective: To ensure a spread across the key competences, including basic skills,
and a variety of areas of systemic reform that are sustainable.

3. Policy criteria: Implementation approaches taken in each Member State and identification of the
Implementation enablers, challenges and success factors of each of the reforms. Lessons learned
approaches, during the implementation of the reforms.
enablers and
challenges Objective: To ensure that the countries selected provide a good spread of

implementation strategies, stakeholder engagement and experiences of
implementation and evidence of success across a range of areas such as tools and
approaches that effectively influence school cultures and teacher practices and
beliefs, including through teacher professional learning, development of best
practices, new approaches to school leadership, student assessment results,
innovations in teaching and assessment and school collaborations.
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Annex B: Membership of the Peer Learning Group

Denmark Elsebeth Aller Head of International Affairs for
Children and Education, Ministry of
Education and Children

Denmark Andreas Rasch-Christensen  Via University College

Ireland Aine O'Sullivan Association of Communication and
Comprehensive Schools

Ireland Harold Hislop Chief Inspector, Department of
Education and Skills

Netherlands Peter Lucas VO-Raad

Netherlands Tessa Van Dorp Ministry of Education, Culture and
Science

Portugal Maria Emilia Brederode National Council of Education

Portugal Manuel Miguéns National Council of Education

Portugal Ana Maria Machado Ministry of Education

Portugal Luis Tinoca University of Lisbon

Slovakia Drahoslava Keckésova Department of Curriculum and

Innovation, Ministry of Education

Slovakia Viera Nemcova Trade Union of Workers in Education
and Science of Slovakia

Slovakia Juraj Vantuch Country Expert
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Annex C: Educational structure and governance models of EU 27

STRUCTURAL CRITERIA: EDUCATIONAL STRUCTURE and GOVERNANCE MODEL
Accountability Curriculum

Countries
level of school Assessment

autonomy/accountability

Main Compulsory school
organisational age
model
level of
school

level of
school
autonomy in autonomy in
resource curriculum
allocation and
assessment

Minimum Maximum

Austria Differentiated 5 years 15 years Low Medium Low Centralised Decentralised
Belgium Common core 5 years 18 years Medium Medium Low Decentralised Decentralised
(Flemish)

Bulgaria Single structure 5 years 16 years High Low Low Centralised Centralised
Croatia Single structure 6 and 7 15 years Medium Low Centralised Centralised

years
Cyprus Common core 4 years 15 years Low Low N/a Centralised Centralised
Czechia Common core & 5 years 15 years High High Low Centralised Centralised
single structure

Denmark Single structure 6 years Mainstream SEN Medium High Centralised Centralised
Estonia Single structure 7 years 16 years Medium Medium Medium Decentralised Decentralised
Finland Single structure 6 years 18 years Medium Medium Medium Decentralised Decentralised
France Common core 3 years 18 years Low Medium Centralised Centralised
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Countries STRUCTURAL CRITERIA: EDUCATIONAL STRUCTURE and GOVERNANCE MODEL
Main Compulsory school level of school Accountability Curriculum Assessment
organisational age autonomy/accountability
model
Minimum Maximum level of level of
school school
autonomy in autonomy in
resource curriculum
allocation and
assessment
Germany Differentiated 6 years 18 years Medium Medium Low Decentralised  Centralised
Greece Common core 4 years 15 years Low Low Low Centralised Centralised
Hungary Mixed 3 years 16 years High High Low Centralised Centralised
Ireland Common core 6 years 16 years Low Medium Low Centralised Centralised
Italy Common Core 6 years 16 years Low Medium Decentralised Decentralised
Latvia Common core & 5 years 16 years Medium Low Low Centralised Centralised
single structure
Lithuania Common core & 6 years 16 years Medium Medium Low Decentralised  Centralised
differentiated
Luxembourg Differentiated 4 years 16 years High Low Low Centralised Centralised
Malta Common core 5 years 16 years Varies Varies Centralised Centralised
according to according to
school system  school system
(State vs (State vs




Countries STRUCTURAL CRITERIA: EDUCATIONAL STRUCTURE and GOVERNANCE MODEL

Main Compulsory school level of school Accountability Curriculum Assessment
organisational age autonomy/accountability
model
Minimum Maximum level of level of
school school
autonomy in autonomy in
resource curriculum
allocation and
assessment
Church vs Church vs
Private) Private)
Netherlands Differentiated 5 years 16 years High High High Decentralised  Centralised
Poland Single structure 6 years 15 years Medium Medium Low Centralised Centralised
Portugal Common core 6 years 18 years Medium Low Low Centralised Centralised
Romania Common core 6 years 17 years Low Medium Low Centralised Centralised
Slovakia Common core & 5 years 16 years Medium Medium High Decentralised Decentralised
single structure

Slovenia Single structure 6 years 15 years Medium Medium Medium Centralised Centralised
Spain Common core 6 years 16 years Medium Medium Decentralised Decentralised
Sweden Single structure 6 years 16 years High Medium High Centralised Centralised
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Annex D: Overview of policy reform areas and implementation stages in EU 27

Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imol tati and basic skills
Year mplementation ISCED included
stage
Assessment,
Competence Standards and 2008 Cancelled/ 12 g:nclus!on, Teacher Reading and thelrﬁ'cy, i
uality improvement reversed ! apacity, mathematics | 1Y tilingualism,
g Structural STEM.
reforms.
Advanced stage of Curriculum, . STEM, d'g'talf
L . . Science and | Personal, social
Digitalisation strategies 2008 | policy 1,2,3 Assessment, . .
; . . mathematics | and learning to
implementation Teacher Capacity. learn
Austria L'ter.a.cy’ .
multilingualism,
STEM, digital,
Personal, social
. . . and learning to
Conpnuous reform of 2002 | Fully implemented | 1,2,3, 4 Curriculum, A”. basic learn, citizenship,
curricula Assessment. skills -
entrepreneurship,
Cultural
awareness and
expression,
religion.
Literacy,
multilingualism,
Curriculum, STEM, digital,
. Modernisation of Secondary Advanced stage of Asses§ment, . Personal,_soaal
Belgium - - - Inclusion, Teacher | All basic and learning to
N Education (Flemish 2013 | policy 2,3 - - . .
(Flemish) Community) implementation Capacity, skills learn, citizenship,
P Structural entrepreneurship,
reforms. Cultural

awareness and
expression, other.



https://www.iqs.gv.at/themen/nationales-monitoring/bildungsstandards/grundlagen-der-bildungsstandards
https://www.iqs.gv.at/themen/nationales-monitoring/bildungsstandards/grundlagen-der-bildungsstandards
https://eeducation.at/;%20•%20Master%20Plan%20for%20Digitisation%20in%20Education
https://www.bmbwf.gv.at/Themen/schule/schulrecht/erk/lp_neu_kund.html
https://www.bmbwf.gv.at/Themen/schule/schulrecht/erk/lp_neu_kund.html
https://onderwijs.vlaanderen.be/nl/van-masterplan-tot-regelgeving
https://onderwijs.vlaanderen.be/nl/van-masterplan-tot-regelgeving
https://onderwijs.vlaanderen.be/nl/van-masterplan-tot-regelgeving
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl - and basic skills
Year mpiementation ISCED included
stage
Literacy,
. multilingualism,
Curriculum, STEM, digital,
Assessment, ’
Early stage of Inclusion, Teacher Personal, social
Excellence Pact of Education . o All basic and learning to
- 2015 | policy 0, 1, 2, 3 | Capacity, School - . .
(FR community) ; . skills learn, citizenship,
implementation leaders, -
entrepreneurship,
Structural
Cultural
reforms.
awareness and
expression, other.
Literacy,
multilingualism,
Curriculum, STEM, digital,
2014 Assessment, Personal, social
National Strategy for . Inclusion, School All basic and learning to
; . - Fully implemented | 0,1,2,3 - L .
Lifelong Learning leaders, skills learn, citizenship,
2020 i
Structural entrepreneurship,
reforms. Cultural
Bulgaria awareness and
expression.
National Strategy for 2014
Promotion and enhancement | - Fully implemented | 0,1,2,3 Reading Literacy.
of Literacy 2020
Strategy for Effective 2014 2:;2;:;:’;&
Implementation of ICT in - Fully implemented | 0,1,2,3 ! Digital.
- - Structural
education and science 2020
reforms.
Literacy,
Curriculum, multilingualism,
Croatia School for Life 2018 Assessment, STEM, digital,
I — - Advanced stage of Teacher Capacity, Personal, social
ongo | policy Structural All basic and learning to
ing implementation 1,2,3 reforms. skills



http://www.enseignement.be/index.php?page=28280
http://www.enseignement.be/index.php?page=28280
https://www.strategy.bg/StrategicDocuments/View.aspx?Id=880
https://www.strategy.bg/StrategicDocuments/View.aspx?Id=880
https://strategy.bg/StrategicDocuments/View.aspx?lang=bg-BG&Id=933
https://strategy.bg/StrategicDocuments/View.aspx?lang=bg-BG&Id=933
https://strategy.bg/StrategicDocuments/View.aspx?lang=bg-BG&Id=933
https://strategy.bg/FileHandler.ashx?fileId=9415
https://strategy.bg/FileHandler.ashx?fileId=9415
https://strategy.bg/FileHandler.ashx?fileId=9415
https://skolazazivot.hr/
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl - and basic skills
Year ~MPIEMeEMation - yscep included
stage
learn,
entrepreneurship.
Multilingualism,
STEM, digital
Personal, social
Modern curricula for modern Curriculum, and learning to
society Inclusion, Teacher learn, citizenship,
2017 Capacity, Cultural
- Structural All basic awareness and
2019 | Fully implemented | 2, 3 reforms. skills expression.
Literacy,
Curriculum, multilingualism,
Assessment, STEM, digital,
Vocational education reform | 2017 Inclusion, Teacher Personal, social
- Early stage of Capacity, and learning to
ongo | policy Structural All basic learn,
ing implementation 2,3 reforms. skills entrepreneurship.
Curriculum, Literacy, Digital,
Assessment, Personal, social
. 2008 Inclusion, Teacher ) -
New Curriculum for the . . All basic and learning to
Cyprus - - Fully implemented | 0,1,2,3 Capacity, School .
Public Schools of Cyprus skills learn, Cultural
2012 leaders,
awareness and
Structural -
expression.
reforms.
Literacy,
multilingualism,
STEM, digital,
Czechia Curricular Reform 2007 | Fully implemented | 0,1,2,3,4 | Curriculum. A”. basic Personal,_soaal
skills and learning to

learn, citizenship,
entrepreneurship,
Cultural



http://sn4sd.pomsk.hr/
http://sn4sd.pomsk.hr/
https://mzo.gov.hr/UserDocsImages/dokumenti/Obrazovanje/StrukovnoObrazovanje/STRUKOVNO%20brifing%20-%204.%20ozujka%202020..pdf
http://http/www.ibe.unesco.org/fileadmin/user_upload/archive/National_Reports/ICE_2008/cyprus_NR08.pdf
http://http/www.ibe.unesco.org/fileadmin/user_upload/archive/National_Reports/ICE_2008/cyprus_NR08.pdf
http://www.vuppraha.rvp.cz/wp-content/uploads/2009/12/RVP_ZV_EN_final.pdf
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
. and basic skills
Implementation ISCED included
stage
awareness and
expression.
o ) . Curriculum STEM, .
Unified assignments 2015 | Fully implemented | 4 ! entrepreneurship,
Assessment. -
work skills.
Assessment,
Advanced stage of Inclusion, Teacher
Inclusive education 2016 | policy 0,1,2,3,4 | Capacity,
implementation Structural
reforms.
Literacy,
multilingualism,
STEM, digital,
Personal, social

. . and learning to
Extens!on of Compulsory 2008 | Fully implemented | 0,1 Currlcglum, learn, literacy and
Education from 9 to 10 years Inclusion. .

language focus;
earlier start to
education to help
vulnerable
Denmark c!’nldren
Literacy,
multilingualism,
Curriculum, STEM, d|g|talf
) Personal, social
Reform of primary Assessment, .

- Advanced stage of . . and learning to
education. / 2014 olic 1,2 Teacher Capacity, | All basic learn, citizenshi
Folkeskolereformen 2014 I Fm Igmentation ! School leaders, skills entre’ reneurship’
ISCED 1+2 P Structural P P/

Cultural
reforms.

awareness and
expression,
longer and more



https://eacea.ec.europa.eu/national-policies/eurydice/content/assessment-upper-secondary-education-4_en
https://www.msmt.cz/ministerstvo/novinar/akcni-plan-inkluzivniho-vzdelavani-na-obdobi-2016-2018
http://https/www.folkeskolen.dk/531162/ny-folkeskolereform-virker-fra-august-2014
http://https/www.folkeskolen.dk/531162/ny-folkeskolereform-virker-fra-august-2014
http://https/www.folkeskolen.dk/531162/ny-folkeskolereform-virker-fra-august-2014
http://https/www.folkeskolen.dk/531162/ny-folkeskolereform-virker-fra-august-2014
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Implementation stage Key
Country Reform title Reform areas Basic skills a;‘:ln::giti?:l:(?lsls
Implementation ISCED included
stage
varied school
days; focus on
physical
wellbeing.
Multilingualism,
STEM, digital
Renewal of general Personal, social
2T . Advanced stage of .
competencies in the national - . and learning to
. . . 2014 | policy 1,2 Curriculum. s .
basic school curriculum in imolementation learn, citizenship,
2014 P Cultural
. awareness and
Estonia expression.
Digital competence for 2016 ﬁgl\i/?;ced stage of 123 Curriculum, Digital
students : . e Assessment. ’
implementation
. - 2016 | Advanced stage of
Entrepreneurship education i policy 9 123 Entrepreneurship.
programme 2023 | implementation
Literacy,
multilingualism,
STEM, digital,
Personal, social
. and learning to
Introduction of Transversal - - .
Competences for Basic 2016 | Evaluated 1 Curriculum. QI!iI?saSIC Iee:trrr;, rzﬁléﬁpss:ilp’
Finland Education Cultufal P/
awareness and
expression.
Transversal
competences.
Teacher education 2016 | Evaluated 0, 1, 2, 3 | Teacher capacity.
development programme
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Country

France

Reform title

CPD Master Plan for national

education staff

Year

2019
-22

Implementation
stage

Advanced stage of

policy
implementation

Implementation stage

ISCED

1,2,3

Reform areas

Inclusion, Teacher
capacity, School
leaders.

Basic skills

All basic
skills

Key
competences
and basic skills
included

Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
learn, citizenship,
Cultural
awareness and
expression.

Common Framework of
Knowledge, Skills, and
Culture (2015, ISCED levels
1-2

2005

Fully implemented

1.2

Curriculum,
Inclusion, School
leaders.

All basic
skills

Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
learn, citizenship,
Cultural
awareness and
expression.
Revised 2015
framework
formulated as: 1)
Languages to
think and
communicate
(including French
language, foreign
languages,
mathematics,
sciences, and
arts; 2)
Methodologies
and tools to
learn; 3) The
training of the



http://https/www.education.gouv.fr/bo/19/Hebdo35/MENH1927275C.htm?cid_bo=145323
http://https/www.education.gouv.fr/bo/19/Hebdo35/MENH1927275C.htm?cid_bo=145323
http://https/www.education.gouv.fr/bo/15/Hebdo17/MENE1506516D.htm?cid_bo=87834
http://https/www.education.gouv.fr/bo/15/Hebdo17/MENE1506516D.htm?cid_bo=87834
http://https/www.education.gouv.fr/bo/15/Hebdo17/MENE1506516D.htm?cid_bo=87834
http://https/www.education.gouv.fr/bo/15/Hebdo17/MENE1506516D.htm?cid_bo=87834
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
. and basic skills
Year Implementation ISCED included
stage
individual and the
citizen; 4) Natural
and technical
systems; and 5)
World
representations
and human
activity.
Literacy,
multilingualism,
Curriculum, STEM, digital,
Assessment, Personal, social
Law for a School of Trust Advanced stage of Inclusion, Teacher All basic and learning to
(Loi pour une école de la 2019 | policy 0,1,2,3 Capacity, School skills learn, citizenship,
confiance, 2019, ISCED 0-3) implementation leaders, Cultural
Structural awareness and
reforms. expression,
Introduction of
specialised tracks.
. Early stage of .
Digital pact for schools - . Structural All basic . -
DigitalPak Schule 2019-2024 | 2019 | Policy . 1:2:3 reforms. skills Literacy, digital.
implementation
Curriculum,
Assessment, .
School makes you strong 2019 ia;i'gy stage of 123 Inclusion, School All basic Ia_l\/t\lzrrae%ye,scsil,g:]%ral
Germany (Schule Macht Stark) poficy . e leaders, skills -
implementation expression.
Structural
reforms.
Inclusion, Teacher
Reform of vocatio_n;l _ 2005 | Evaluated 3,4 capacity, AII_ basic
education and training in structural skills
Germany. reforms.



https://www.bmbf.de/de/wissenswertes-zum-digitalpakt-schule-6496.php
https://www.bmbf.de/de/wissenswertes-zum-digitalpakt-schule-6496.php
https://www.bmbf.de/de/schule-macht-stark-9954.html
https://www.bmbf.de/de/schule-macht-stark-9954.html
http://planipolis.iiep.unesco.org/sites/planipolis/files/ressources/germany_reform_vocational_education_2005_german.pdf
http://planipolis.iiep.unesco.org/sites/planipolis/files/ressources/germany_reform_vocational_education_2005_german.pdf
http://planipolis.iiep.unesco.org/sites/planipolis/files/ressources/germany_reform_vocational_education_2005_german.pdf
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl tati and basic skills
Year -—mpPiementation  tgcpp included
stage
Early stage of Literac
English language in 2020 | policy 0 Curriculum. Reading muItiIir?l’uaIism
kindergarten implementation g .
STEM, digital
Early stage of ! !
Greece 2020 | policy 0,1,2 Structural Cultural
; . reforms. awareness and
. implementation -
Skills labs expression.
2012 Cancelled/ 2.3 Structural Transversal
) reversed reforms. comps.
Project
Literacy, STEM,
Personal, social
and learning to
National Assessment of Ad\(anced stage of Assessment, Reading and | learn, citizenship,
" 2001 | policy 2,3 Structural - -
Basic Competences : . mathematics | entrepreneurship,
implementation reforms.
Cultural
awareness and
expression.
Literacy,
multilingualism,
. STEM, digital,
Hungary Curriculum, Personal, social
2007 | Advanced stage of Inclusion, Teacher . -
Development of Student ; ; All basic and learning to
- policy 1,2,3 capacity, -
Competences : . skills learn,
2020 | implementation Structural .
Entrepreneurship,
reforms.
Cultural
awareness and
expression.
Literacy,
Teachers' Qualification Advanced stage of multilingualism,
2013 | policy 1,2,3 Teacher capacity. STEM, citizenship,

Framework

implementation

entrepreneurship,
innovation.



https://collab.lawspot.gr/sites/default/files/mashup/feka/2020/fek-111-2020.pdf
https://collab.lawspot.gr/sites/default/files/mashup/feka/2020/fek-111-2020.pdf
https://collab.lawspot.gr/sites/default/files/mashup/feka/2020/fek-111-2020.pdf
https://projectinsch.files.wordpress.com/2012/04/30_8_11-cebfceb4ceb7ceb3ceafceb5cf82-ceb3ceb9ceb1-cf84ceb7-ceb4ceb9ceb4ceb1cf83cebaceb1cebbceafceb1-cf84ceb7cf82-ceb5ceb5-cf84ceb7cf82.pdf
https://www.oecd-ilibrary.org/education/education-policy-outlook-2015_9789264225442-en
https://www.oecd-ilibrary.org/education/education-policy-outlook-2015_9789264225442-en
https://eacea.ec.europa.eu/national-policies/eurydice/content/national-reforms-school-education-29_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/national-reforms-school-education-29_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/national-reforms-higher-education-29_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/national-reforms-higher-education-29_en
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Implementation stage Key
Country Reform title Reform areas Basic skills a;‘:ln;:giti?:l:(?lsls
Year Implementation ISCED included
stage
Literacy,
Curriculum, multilingualism,
Assessment, STEM, digital,
Advanced stage of Inclusion, Teacher All basic Personal, social
2015 | policy 2 Capacity, School skills and learning to
implementation leaders, learn, citizenship,
Structural Cultural
Ireland
reforms. awareness and
Junior Cycle Reform expression, other.
Curriculum,
Assessment, Reading and Literacy,
National Literacy and 2011 | Evaluated 0-3 Inclusion, Teacher mather?'\atics multilingualism,
Numeracy Strategy 2011 - Capacity, School STEM, digital.
2020 leaders.
Literacy,
. multilingualism,
Curriculum, L
digital, Personal,
Assessment, social and
Advanced stage of Inclusion, Teacher Reading and | learning to learn
The Good School Act (2015) | 2015 | policy 0-3 Capacity, School h gar T gh' !
implementation leaders mathematics | citizenship,
! Entrepreneurship,
Italy Structural Cultural
reforms.
awareness and
expression.
2014 Assessment,
National Evaluation System /201 | Fully implemented | 0-3 School leaders, Reading and Literac
(2014/2015) 5 yimp Structural mathematics v
reforms.
Literacy,
. multilingualism,
. Introduction of Competence- 2016 Ad\_/anced stage of Curriculum, All basic STEM, digital,
Latvia B - - policy 0-3 Assessment, . '
ased Curriculum 2021 | i . . skills Personal, social
implementation Teacher capacity.

and learning to
learn, citizenship,



https://www.education.ie/en/schools-colleges/information/curriculum-and-syllabus/junior-cycle-/a-framework-for-junior-cycle1.html
https://www.education.ie/en/schools-colleges/information/literacy-and-numeracy/
https://www.education.ie/en/schools-colleges/information/literacy-and-numeracy/
https://www.education.ie/en/schools-colleges/information/literacy-and-numeracy/
https://www.skola2030.lv/lv/istenosana/izglitibas-pakapes/ieviesanas-grafiks
https://www.skola2030.lv/lv/istenosana/izglitibas-pakapes/ieviesanas-grafiks
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
. and basic skills
Implementation ISCED included
stage
Cultural
awareness and
expression,
Technology,
Health.
Transition to the national 2004 | Advanced stage of Curriculum, Literacy, National
language as means of - . language
- P P - policy 0-3 Inclusion, Teacher -
instruction in minority ; . ) proficiency for
2021 | implementation capacity. S
schools minorities.
Education Strategy 2003- Curriculum,
2012: initiative. 2009 Ad\(anced stage of Teacher Capacity, L
S . - policy 2 Digital.
Digitalisation and learning to : . Structural
2015 | implementation
learn reforms.
National competence-based 2012 | Advanced stage of Assessment, All basic
assessment and examination | - policy 1.2 Teacher capacity, skills Literacy, STEM.
. . monitoring 2015 | implementation School leaders
Lithuania
. STEM,
Curriculum, entrepreneurshi
National Education strategy Assessment, P P/
g Early stage of - . Cultural
2013-2022 - Implementation . Inclusion, Teacher | Science and
2015 | policy 0,1,2,3 - - awareness and
of STEAM competences : . Capacity, mathematics -
implementation expression,
development Structural I .
mproving green
reforms. :
attitudes.
Multilingualism,
Multilingual education 2017 | Fully implemented | O Inclusion. Reading Cultural
programme awareness and
expression.
L b Advanced stage of Science and
uxembourg | gimp|y digital 2020 | policy 0,1,2 Curriculum. : STEM.
; . mathematics
implementation
. . . Literacy,
compe;ence centres in 2020 | Fully implemented | 0, 1, 2 Inclusion, School AII_ basic multilingualism,
specialised psycho-pedagogy leaders. skills

STEM, Personal,



https://www.izm.gov.lv/sites/izm/files/iap2027_projekta_versija_apspriesana_160720201_2.pdf
https://www.izm.gov.lv/sites/izm/files/iap2027_projekta_versija_apspriesana_160720201_2.pdf
https://www.izm.gov.lv/sites/izm/files/iap2027_projekta_versija_apspriesana_160720201_2.pdf
https://www.izm.gov.lv/sites/izm/files/iap2027_projekta_versija_apspriesana_160720201_2.pdf
https://men.public.lu/fr/enfance/en/05-multilingual-education.html
https://men.public.lu/fr/enfance/en/05-multilingual-education.html
https://men.public.lu/fr/publications/dossiers-presse/2019-2020/einfach-digital.html
https://menej.gouvernement.lu/de/annuaire.html?idMin=5097
https://menej.gouvernement.lu/de/annuaire.html?idMin=5097
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl - and basic skills
Year mplementation ISCED included
stage
social and
learning to learn.
Vision for Science education Advanced stage of Curriculum,
. 2011 | policy 1,2 Inclusion, Teacher | Science STEM.
in Malta : . ;
implementation capacity.
Literacy,
multilingualism,
STEM, digital,
Early stage of Curriculum, Personal, social
National Curriculum ry stag Assessment, All basic and learning to
2012 | policy 1,2 - - L .
Framework : . Inclusion, School skills learn, citizenship,
implementation ;
leaders. entrepreneurship,
Cultural
Malta awareness and
expression.
Literacy,
Curriculum multilingualism,
! digital, Cultural
Assessment,
1,2 - awareness and
. . 2014 | Early stage of . Inclusion, Teacher -
Literacy Strategy for all in . (mainly, - . expression, The
- policy f Capacity, School Reading
Malta and Gozo : . but all in reform covers
2019 | implementation s leaders, -
principle) NFIL (working
Structural - i,
with families) as
reforms.
well as formal
learning.
Advanced stage of Inclusion,
Education deficiency policy 2006 | policy 1 Structural Reading Literacy.
implementation reforms.
Netherlands
Teacher agenda (2013- 2013 | Fully implemented | 0, 1, 2, 3 Teacher capacity,

2020)

School leaders.



https://wetten.overheid.nl/BWBR0020346/2009-08-26
https://www.delerarenagenda.nl/
https://www.delerarenagenda.nl/
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Country

Reform title

Curriculum reform (1998-

2019)

Year

1998

Implementation
stage

Evaluated

Implementation stage

ISCED

1,2,3

Reform areas

Curriculum.

Basic skills

All basic
skills

Key
competences
and basic skills
included

Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
learn, citizenship,
entrepreneurship,
Cultural
awareness and
expression.

Poland

Curriculum Reform, focusing
on learning outcomes
approach

2009

Evaluated

0,1,2,3

Curriculum,
Assessment,
Inclusion, School
leaders,
Structural
reforms.

All basic
skills

Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
learn, citizenship,
entrepreneurship,
Cultural
awareness and
expression.

Return to single structure
education

2016

Advanced stage of

policy
implementation

01,23

Curriculum,
Inclusion.

All basic
skills

Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
learn, citizenship,
entrepreneurship,
Cultural
awareness and
expression.

Return to mandatory school
leaving exam (Matura) in
mathematics

2010

Evaluated

Assessment.

Mathematics

Literacy, STEM.



https://www.rijksoverheid.nl/onderwerpen/toekomst-onderwijs/toekomstgericht-curriculum
https://www.rijksoverheid.nl/onderwerpen/toekomst-onderwijs/toekomstgericht-curriculum
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl tati and basic skills
Year -—mpPiementation  tgcpp included
stage
Curriculum,
Assessment, Literacy,

. . . Inclusion, Teacher . multilingualism,
Curriculum Reform in _Ba5|c 2012 | Fully implemented | 1,2,3 Capacity, School A”. basic STEM, Cultural
and Secondary Education skills

leaders, awareness and
Structural expression.
reforms.
Curriculum, L|ter§'cy, .
Assessment multilingualism,
- ! STEM, Cultural
Inclusion, Teacher All basic awareness and
2016 | Fully implemented | 1,2,3 Capacity, School . -
skills expression,
leaders, on
Portugal digital, Personal,
. Structural -
National Program for social and
- reforms. -
Educational Success learning to learn.
Literacy,
multilingualism,
STEM, digital,
Exit Profile of Students ggsr(rals:rll:lgzc All basic :?\crjs?enaarléiioc’lc?)l
Leaving Compulsory 2017 | Fully implemented | 1,2,3 e . rning to
- Teacher capacity, | skills learn, citizenship,
Education .
School leaders. entrepreneurship,
Cultural
awareness and
expression.
Literacy,
. multilingualism,
. Nat|on_al Strategy for . Inclusion, Teacher | All basic STEM, digital,
Romania Reducing Early School 2015 | Fully implemented | 1, 2 ] - '
capacity. skills Personal, social

Leaving (2015-2020)

and learning to
learn, citizenship.



https://dre.pt/pesquisa/-/search/178548/details/maximized
https://dre.pt/pesquisa/-/search/178548/details/maximized
https://pnpse.min-educ.pt/
https://pnpse.min-educ.pt/
http://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/perfil_dos_alunos.pdf
http://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/perfil_dos_alunos.pdf
http://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/perfil_dos_alunos.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2015/Strategie-PTS/Strategia-PTS-2015.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2015/Strategie-PTS/Strategia-PTS-2015.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2015/Strategie-PTS/Strategia-PTS-2015.pdf
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl tati and basic skills
Year -—mpPiementation  tgcpp included
stage
Literacy,
. multilingualism,
Curriculum, STEM, digital,
Assessment, ’
Advanced stage of Inclusion, Teacher Personal, social
Education Law & Curriculum . L All basic and learning to
2011 | policy All Capacity, School - . .
Reform : . skills learn, citizenship,
implementation leaders, -
entrepreneurship,
Structural
Cultural
reforms.
awareness and
expression, other.
Literacy,
multilingualism,
STEM, digital,
Curriculum, Personal, social
New Education Act No 2008 | Fully implemented 0,1, 2, Assessment, All basic and learning to
245/2008 y Imp 3,4,5 Teacher capacity, | skills learn, citizenship,
School leaders. entrepreneurship,
Cultural
awareness and
expression.
Digital, Personal,
Slovakia soua! and
learning to learn,
Despite the focus
on STEM, and the
Teacher capacity, strongly
IT Academy - Education for 2016 Agl\ilsnced stage of 1, 2,3, School leaders, Science and | promoted using of
the 21st Century P Y . 4,5 structural mathematics | ICT, he prefers to
implementation
reforms. speak about
developing higher
cognitive skills,
critical thinking,
scientific curiosity
via inquiry-based



https://www.edu.ro/sites/default/files/legea-educatiei_actualizata%20august%202018.pdf
https://www.edu.ro/sites/default/files/legea-educatiei_actualizata%20august%202018.pdf
https://www.slov-lex.sk/pravne-predpisy/SK/ZZ/2008/245/20200701
https://www.slov-lex.sk/pravne-predpisy/SK/ZZ/2008/245/20200701
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
Imbl - and basic skills
Year ~MPIEMeEMation - yscep included
stage
learning and a
constructivist
type pedagogical
approach.
S_trategv fo_r Education in the Advanced stage of '
Financial Field and and . Curriculum, . -
- 2008 | policy 1,2,3 . Financial literacy.
Personal Finance : . Teacher capacity.
implementation
Management
Literacy,
multilingualism,
STEM, digital,
Personal, social
and learning to
Curriculum, learn, citizenship,
Piloting replacement of two- Early stage of Assessment, All basic entrepreneurship,
year to three-year cycle in 2021 | policy 1,2 Inclusion, Teacher - Cultural

. ; . - skills

basic schools implementation Capacity, School awareness and
leaders. expression, Focus
is really on social
inclusion with this
reform (taking
the 2008 reform
further).
National Strategy for Ea_rly stage of . . .
Literacy Development 2006 pollcy . Oto 8 Curriculum. Reading Literacy.
. implementation
Slovenia — -
Modernisation of the 2010 . Literacy,

; ; . . - All basic - .
Curricular Process in Basic - Fully implemented | 1, 2, 3 Curriculum. skills multilingualism,
School and Gymnasium 2014 STEM.

. Early stage of
Spain Digital Competence 2020 | policy 0,1,2,3 Teacher Capacity. Digital.

Framework

implementation



https://rokovania.gov.sk/RVL/Material/16126/1
https://rokovania.gov.sk/RVL/Material/16126/1
https://rokovania.gov.sk/RVL/Material/16126/1
https://rokovania.gov.sk/RVL/Material/16126/1
https://www.statpedu.sk/sk/svp/pilotne-overovanie/
https://www.statpedu.sk/sk/svp/pilotne-overovanie/
https://www.statpedu.sk/sk/svp/pilotne-overovanie/
https://arhiv.acs.si/publikacije/NSRP.pdf
https://arhiv.acs.si/publikacije/NSRP.pdf
https://www.zrss.si/projektiess/default.asp?pr=7
https://www.zrss.si/projektiess/default.asp?pr=7
https://www.zrss.si/projektiess/default.asp?pr=7
http://aprende.intef.es/sites/default/files/2018-05/2017_1020_Marco-Común-de-Competencia-Digital-Docente.pdf
http://aprende.intef.es/sites/default/files/2018-05/2017_1020_Marco-Común-de-Competencia-Digital-Docente.pdf
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Implementation stage Key
Country Reform title Reform areas Basic skills compet_encgs
. and basic skills
Year Implementation ISCED included
stage
Literacy,

multilingualism,

Curriculum, STEM, digital,

. Assessment, Personal, social
_Orqamc Law 8/2013 for_ the Cancelled/ Inclusion, Teacher | All basic and learning to
improvement of Educational | 2013 1,2,3 - - . .
Qualit reversed Capacity, skills learn, C|t|zensh|.p,

Structural entrepreneurship,
reforms. Cultural
awareness and
expression.
The Read-Write-Count Curriculum, Reading and Literacy,
guarantee for early 2019 | Evaluated 0,1 Assessment, - multilingualism,
; . - mathematics
intervention Inclusion. STEM.
Innovative in-service
teacher training in
mathematics . Curriculum, All basic Literacy,
Sweden ("Matematiklyftet"), reading 2012 | Fully implemented | 1,2,3 Teacher capacity. | skills mathematics.
("Laslyftet") and science
("Naturvetenskapslyftet")
entrepreneurship in 2009 | Fully implemented | 1-8 Curriculum.

education and training:

learn, citizenship,
entrepreneurship.



https://www.boe.es/buscar/act.php?id=BOE-A-2013-12886
https://www.boe.es/buscar/act.php?id=BOE-A-2013-12886
https://www.boe.es/buscar/act.php?id=BOE-A-2013-12886
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Annex E: Country case studies

Country Case Study for Denmark

Overview

This country case study focuses on the 2014 reform of primary education in Denmark
(“Folkeskolereformenaf 2014"). The main rationale for the reform was a wish to address a
number of challenges to primary education in Denmark. First, Danish primary schools
(compulsory education, grades 0-9) were increasingly unable to provide students with
sufficient basic skills, compared to other comparable countries (based on PISA scores and
national policy documents) — in particular in Danish language and mathematics.

Second, there was substantial variation in the number of planned lessons per week across
the Danish municipalities. This was interpreted as a challenge to ensuring that all children
were given equal opportunities to learn to their abilities.

Third, PISA scores from 2000 to 2009 had indicated decreasing motivation, especially in
students with a migrant background and students of low-educated parents.

Finally, research indicated that the vulnerable groups of students would benefit significantly
from variation in the learning activities and across the school-day, from clear and explicit
class management, and from a practice-oriented approach to teaching.

The reform followed a number of major changes to primary school education, of which the
most important in this context was the Act on Inclusion, which aimed to reach 96% of all
children, including children with disabilities and additional educational needs into
mainstream primary schools. The reform further coincided with a labour conflict between
the teachers’ union and the municipalities, which ended in 2013 with an intervention from
the government. The resulting law abolished existing contractual norms for preparation
time and introduced a right and duty of teachers to spend the entire working week of 37
hours at the workplace (school). This measure was met with considerable opposition from
teachers.

Policy design

An important source of inspiration for the reform were experiences with the concept of the
‘All-day School’ (i.e., school days lasting from 8 in the morning until late afternoon). These
experiences had been carried out with apparent success mainly in specialised educational
offers to migrant students and students that had dropped out of primary or secondary
education. While there was no research evidence available to underpin the assumption,
the Ministry assumed that the All-day School concept had the potential to benefit all
students by offering more coherent and active school days.

Based on these results and reflections on the abovementioned challenges, three goals for
the development of the Folkeskole were formulated (‘The clear objectives’).

1) The Folkeskole must challenge all students, so that they are enabled to develop
competences appropriate to their abilities.

2) The Folkeskole must contribute to reducing the importance of social background in
determining students’ academic and personal outcomes.

3) The trust in the Folkeskole and wellbeing at school must be strengthened through
respect for professional knowledge and practice.

In addition to the objectives mentioned above, there were four political objectives:
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= More young people should complete secondary education.

= All students should achieve at least grade 2 (third grade from the bottom in the
Danish grading scale) in the school leaving examinations in Danish language and
mathematics.

= Improve wellbeing at school through a longer, coherent, and more varied school
day.

= More parents should opt for the Folkeskole over private education providers.

Based on the clear objectives and the political objectives, a set of operational performance
targets that could serve as monitoring indicators were developed. For instance, at least
80% of students must achieve good grades in reading and arithmetic evidenced by the
national tests; the proportion of the high achieving students in the Danish language and
mathematics must increase year by year; the proportion of students with poor results in
the national tests for reading and mathematics—regardless of the students’ social
background—must be reduced year by year; the students’ wellbeing should increase. A
monitoring and evaluation programme was put in place based on these indicators.

Elements of the reform include:

= A longer and varied school day with more and better teaching and learning,
including
o guidance and counselling,
o supportive teaching (learning activities beyond the curriculum, but
supporting the teaching of school subjects)
o opening up of the school,
o homework-help cafes,
o at least 45 minutes of movement/sports/exercise during the school day.
= Development of the competences of teachers, pedagogues, and school leaders.
= Few clear objectives and simplification of rules and regulations.
= Assistance to schools from learning consultants provided by the ministry.

The key stakeholders (teachers and municipalities) were not directly involved in the design
phase. Prior to the launch of the reform, a “Partnership for the Folkeskole” had been
created by the Government. This partnership involved the seven key political parties and
included individual dialogues with stakeholders. However, having the reform partly
financed by an increase in the teachers’ working time meant that their ownership of the
reform was reduced.

Implementation strategy

The implementation of the reform started with the beginning of the school year 2014/15.
The main stakeholders responsible for the implementation were the municipalities and the
schools. The reform was financed from the municipal budgets. As part of the financing,
there was to be a reduction in the opening hours of the after-school care schemes without
a corresponding reduction in the parental payment. The Teachers' Working Hours Act
helped fund the extended school day.

It was a requirement that the extended school day and the minimum number of lessons
were implemented from the beginning of the school year. The remaining elements of the
reform could be implemented at a pace adapted to local circumstances.

The Ministry of Education established a corps of ‘Learning consultants’ to support
implementation of the reform as well as reforms in other sectors of the education system.
The learning consultants are part of the Center for Outgoing Quality Work (CUK) at the
Danish Agency for Education and Quality (STUK). At the time of the establishment, the
learning consultant corps was divided into several teams, of which six were dedicated to
assist primary schools. In the school year 2017/18 the tasks of the consultants were (and
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still are) to offer advice on subjects and assessment to teachers, school leaders and
administration, and to provide courses, thematic trainings, etc.

Aside from these initiatives, it was left up to the individual municipalities to implement the
elements of the reform.

Adaptations to the strategy over time
There have been several adjustments to the strategy over time.

= In 2017, the Clear Objectives were relaxed, giving schools and teachers greater
room for manoeuvre and flexibility in organising teaching.

= In 2018, a political agreement introduced a two-year compulsory practical/musical
elective, strengthened practical elements in the compulsory project assignment in
9th grade, and gave all students the right to an internship in a workplace in the 8th
and 9th grade.

= In 2019, the reform itself was adjusted. Main adjustments were a shortening of the
school week, increased freedom to schools, and improvements of the supporting
teaching.

= In the 2020 national budget, millions of DKK were set aside to increase the number
of teachers in primary schools.

= In 2020, the regulation of the National tests was relaxed, giving schools a possibility
of exemption from tests in the school year 2019/20, while increasing the Ministry’s
focus on the worst performing schools

= In June 2021, a political majority agreed to set aside DKK 107 million for primary
schools as part of an effort to support student performance across the initial
education institutions. In the primary schools, the agreement introduced a further
relaxation on central requirements to teachers and school leaders (compulsory
elaboration of individual learning plans and quality reports) in the school year
2021/22. The funds from the agreement can be used for initiatives to give an
academic boost for the students who need it the most (especially those who have
suffered most during lockdown in 2020-2021), and efforts that can help to
strengthen wellbeing.

These adjustments and amendments along the way has meant that it is difficult to evaluate
the results of the original reform. Further, alongside the implementation of the reform,
some stakeholders (i.e., teachers and Local Government Denmark) have entered into a
collaboration called ‘A new start’ and a teaching commission was established to work on a
common understanding of the challenges and development paths of the Folkeskole.

Meanwhile, the Ministry for Children and Education has set up an Advisory Group that will
advise the Ministry about an adjustment of ‘Common Targets’ (Feelles M3l, 215 compulsory
learning objectives and 3,170 knowledge and skills objectives, not to be confused with the
‘Clear Objectives’ of the reform).

COVID-19 impact

According to the Ministry of Education, the lessons learnt during the pandemic have served
to better prepare the entire system for events like an epidemic. In an effort to prevent the
pandemic from disrupting teaching and learning too much, all stakeholders drew close
around community schools, municipalities, and the Ministry. The experience clearly
demonstrates that a close collaboration with all stakeholders around the school pays off.

The Danish Evaluation Institute (EVA) has gathered data about the impact of COVID-19. A
number of political initiatives have been launched to ameliorate the consequences of
restrictions and school closures, such as the political agreement of June 2021 described in
the previous section. The Ministry has continuously gathered information about how
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schools managed during the pandemic (and continue to do so), and recommendations on
‘school outdoors’ have been drafted. According to the ministry,

= A close collaboration with all stakeholders around the school pays off. In a close
partnership, the stakeholders succeeded in helping schools in the transformation
required. Flexibility was introduced, and teachers, pedagogues, and students all
proved to be very adaptable.

= Governance and trust can go hand in hand. Schools have demanded steering and
guidance from the Ministry but have also asked for trust from the Ministry that local
solutions could be found.

= Digital learning has become part of everyday life at school. Some students have
improved their learning using digital means, but most have missed the social
interaction with their peers.

= The use of outdoor spaces in teaching has been strengthened and led to intensified
collaboration with local sports clubs and the like.

The absence of daily social contact between students turned out to be the most problematic
aspect of the school closures, and the wellbeing of students has suffered more than their
academic performance. An analysis by EVA has shown that young persons whose wellbeing
suffered most during the school closures were academically weak students. Teachers in
country workshops emphasised that online teaching requires more resources, that it is less
effective in their experience, and that it is socially biased.

On a positive note, teachers and students have learnt that digital communication can be
used to establish contacts and have dialogues with people and organisations outside the
school regardless of physical distance. Experiences include virtual visits to companies,
discussions with students in other countries, etc. In addition, the use of outdoor spaces in
teaching has come more into focus than before the pandemic.

Lessons learned

The most important lessons pertain to processes, not only during implementation, but in
the objective-setting and design as well. The absence of commitment of key stakeholders,
in particular the teachers, both in the preparation and in the implementation of the reform
turned out to be a key challenge to the success of the reform in reaching its objectives.
The process has illustrated that it is easier to implement new frameworks than to change
actual teaching practices, and that renewal and innovation of pedagogical practices cannot
be achieved through legislation alone.

The implementation phase has demonstrated that school leadership is of crucial importance
for implementation. This is the case at municipal level, but not least at school level. School
leaders need to be involved and act as champions for the reform to ensure that teachers
get involved and are willing to try on new ways of teaching.

During the process, it became clear that implementation of the reform required
competences that were not necessarily present in the schools, such as skills needed to
involve external stakeholders in the learning processes, skills for integrating movement
and physical activities in the teaching of traditional subjects, etc. For example, the reform
element ‘Open school’ (opening up the school to local stakeholders, including workplaces)
was surrounded by doubt and subjected to a variety of interpretations. In spite of this,
several initiatives were implemented, experiments were carried out and experiences
gained, so that there is a better foundation to build on.

With respect to monitoring, the process indicates that it might have been wise to have
followed more closely the details of the monitoring and follow-up research programme
instead of just looking at the performance indicators. Flexibility should have been
embedded in the monitoring system since the content of the reform changed during
implementation.




European
Commission

‘Together for the school’ is a national initiative led by the Ministry of Education to involve
all stakeholders in a discussion about challenges and possible solutions for the Folkeskole.
At the heart of the initiative there is agreement that what the school and its stakeholders
need is not yet another reform, but rather collaboration to solve current and emerging
challenges.

A new agreement on an evaluation and assessment system will ensure that tests in the
Folkeskole can be integrated into the school's everyday life, and that a culture of evaluation
in the classroom is strengthened.

The current educational policy agenda focuses on the following points:

= Greater freedom for well-functioning schools (the vast majority) combined with
tighter control of the few schools that perform less well.

= Increased orientation towards the purpose of teaching and learning instead of
managing schools and teaching by objectives.

= Focus on vulnerable students, students with special educational needs and what is
often referred to as ‘the residual group’, in risk of becoming NEETs (Not in
Education, Employment or Training).

= Connection between basic skills and knowledge, and practical subjects.
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Country Case Study for Ireland

Overview

The most significant development in school education implemented in Ireland over the last
decade was the reform of lower secondary education through the introduction of the
“Framework for Junior Cycle” (2015).1%° It has been introduced to schools on a phased
basis and competence development is articulated through the principles underlying the
new junior cycle, through the eight key skills (competences) and the 24 statements of
learning. It was an ambitious development targeting changes to curriculum and
assessment, with an emphasis on learning outcomes-based curricula, classroom-based
assessment, and encouraging more learner-centred teaching and learning approaches. It
was supported by significant investment in professional development for teachers and
school leaders.

Both international and Irish-specific factors influenced the ideas behind the policy change.
Key competences were increasingly a factor in the design of curricula across Europe and
there was a sense that Irish curricula were not well aligned with competence-based
curriculum design. At the same time, there was a degree of dissatisfaction with the way in
which the state examinations at upper secondary were impacting on teaching and learning
at post-primary. Many of the conversations at the time concentrated on senior cycle (upper
secondary), but there was concern about the degree to which that this also impacted on
junior cycle.

The proposals for the reform of “Junior Cycle” were grasped by an incoming government
that had a new agenda, and particularly a new Minister who had a very strong political will
about the need for change at lower secondary and was determined proceed with it.

In 2009, Ireland’s PISA results in literacy and numeracy were surprisingly low, resulting in
the development of a new Literacy and Numeracy Strategy (2012)'9, which was welcomed
by the incoming new government and implemented vigorously.

Policy design

There was a strong evidence base for the policy reform. Research undertaken by the
Economic and Social Research Institute (ESRI)!!! on the experience of junior cycle, along
with evidence from a network of schools that tested aspects of the developments as they
were developed, underpinned the proposals for change. Other evidence included reviews
of the international context conducted by the National Council for Curriculum and
Assessment (NCCA), and evidence from the inspectorate based on practice observations
in schools.

The initial proposals, as published by the Minister in 2012, were controversial, with
objections and threats of strike action from the teacher unions. These challenges resulted
in detailed bilateral discussions between the Department of Education and Skills (DES) and
the teacher unions. Eventually, agreement was reached, based on the resourcing of
dedicated professional time for teachers, and a range of other supports, such as additional
teaching resources. It has been suggested by stakeholders that one of the weaknesses of
the process was that there wasn't sufficient collaboration and agreement to begin with.
Following the bilateral discussions changes were made to the design of the junior cycle

109 DES. A Framework for Junior Cycle (2015). Available from: https://www.education.ie/en/Publications/Policy-
reports/Framework-for-Junior-Cycle-2015.pdf

110 DES. (2011). Literacy and Numeracy for Learning and Life. Available at:
https://www.education.ie/en/publications/policy-reports/lit_num_strategy_full.pdf

111 https://www.esri.ie/



https://www.education.ie/en/Publications/Policy-reports/Framework-for-Junior-Cycle-2015.pdf
https://www.education.ie/en/Publications/Policy-reports/Framework-for-Junior-Cycle-2015.pdf
https://www.education.ie/en/publications/policy-reports/lit_num_strategy_full.pdf
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developments, especially in relation to assessment and there was agreement that the
curriculum changes be implemented slowly.

The structure of the NCCA allows significant and authentic engagement by all the education
partners with proposals as they are being designed and developed. Teachers, school
managers, employers, parents and others can provide direct inputs to the design of
curriculum and assessment, providing important evidence for the policymaking process.
Despite the significant effort made to engage with all of the education stakeholders at all
stages of the reform process, there was still a sense that many teachers were not ready
for the change when implementation commenced, leading to the observation that one of
the weaknesses of the process was that there wasn't sufficient collaboration and agreement
in the early stages.

The issue of the power relations between stakeholders was raised during the country
workshop in Ireland, with participants suggesting some stakeholders hold more power than
others. For example, the teacher unions, through their bilateral negotiations with the DES
were able to strongly impact on the design of the final product and the process of its
implementation. School management bodies expressed some dissatisfaction with their
ability to impact on these final arrangements. Objections by the teacher unions in advance
of implementation attracted a lot of media interest, impacting on communication of the
changes more broadly and leading to some negative reaction and confusion among
teachers, parents and the general public.

While the Literacy and Numeracy Strategy, and a new approach to school self-evaluation
were intended to be complementary policies, this complementarity was not fully
understood by the system, and schools saw these as just more change that had to be
managed. School leaders were already challenged by the reduced resources available to
them to manage their schools and found the demands on them unsustainable.

Implementation strategy

The main elements of the implementation strategy were testing elements of the reform in
a group of 48 network schools, publication of the framework, phased implementation, a
rolling programme of subject curricular reform, extensive continuous professional
development (CPD) provided using practicing teachers, financial to allow for professional
time for teachers for collaboration and planning. In addition, the gradual introduction of
new assessment arrangements over a phased period was necessary to prepare teachers
and to help them to feel comfortable with the change.

Teachers’ professional learning was supported in several ways. Those schools that were
part of the original School Network (48 schools), set up to test aspects of the design of the
developments, experienced intense and personalised support from the education officer
assigned to their school by the NCCA. Schools were also supported to appoint a school-
based coordinator from within the school (for a limited time each week) to assist with
planning and coordination within the school. In this case teachers worked collaboratively
and felt very empowered.

From 2013, the national support service (JCT) was set up to support teachers and school
leaders during the implementation phase, provided support for all schools. This involved
whole-school support, support for teachers in their subject areas, support for school
leaders and the provision of online resources. The focus was on building capacity in the
system—teacher capacity, leadership capacity and school capacity. It was important to
start where teachers felt comfortable—to know the school's context and to build on the
strengths of the school. The approach taken was to introduce change slowly, allowing time
for teachers to build confidence. Teachers need to feel they are part of their professional
development, to give them a sense of ownership of process.
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Further support was provided by the National Association of Principals and Deputy
Principals and by the management bodies, as well as by teacher professional networks in
the various subject disciplines. These organisations proved to be significant meso-level
actors in the process.

Many elements of the change strategy were successful. However, its main weakness was
the approach to communication—to teachers, to parents and to the general public. More
effort in achieving a greater degree of consensus to begin with, would have been helpful.
The communication to parents, for example, wasn't as strong as it ought to have been. On
the other hand, there was a sense politically, that full consensus would never have been
achieved in advance of the introduction of the change, and that there was a need to lead
from the centre for change to be implemented.

Adaptations to the strategy over time

A multi-level approach was taken to formative evaluation over the implementation phase.
The Department of Education and Skills created strong links between school planning,
school self-evaluation and the junior cycle developments by issuing circulars and guidelines
to schools and through discussions with schools by the inspectorate. The School Self-
Evaluation process (SSE)!!? has been central to the introduction of “Junior Cycle” in
schools. It helped schools to prioritise their starting points, to set targets and to plan how
they would achieve those targets.

As inspectors support schools in this process, and are involved in Whole-School
evaluations, they were an important point of contact for schools and were involved in
feeding information gathered back to Department, to NCCA and to the support service
(JCT), who could then address any of the key challenges being reported. Feedback also fed
into the inspectorate through their own internal channels resulting in further support for
schools.

The NCCA monitors the implementation of junior cycle on an ongoing basis through ongoing
communication with stakeholder representatives on its Council and other structures,
through its work with teachers to gather examples of student work for each subject area
and through research and engagement with academics.

In addition, NCCA have engaged in subject and short course early impact evaluations as
the subjects are implemented. As well as the subject-specific nature of these reviews,
feedback on the broader implementation of the “Framework for Junior Cycle” has also
emerged.

All these engagements offer opportunities for feedback from teachers to the sites of design
and implementation and allow for adaptations to be made.

A more formal review of the implementation and impact of the “Framework for Junior
Cycle” has commenced this year. This is a longitudinal study that will explore the
experiences of schools over a period of four years, to capture the complexity, challenges
and successes in enacting the JCF and it is designed to enable schools and teachers to tell
their stories of working with this curriculum change and to capture their views on the
opportunities and challenges it presented.

Also useful to the ongoing evaluation process are the many articles published by university
academics and doctoral students. Universities have a role in developing a culture of
evaluation which empowers the different actors in the system to be part of an evaluative
culture. Teachers are prepared to talk about evaluation and to be part of a systemic

112 School self-evaluation is a collaborative, inclusive, and reflective process of internal school review. For more
information see: http://schoolself-evaluation.ie/post-primary/




et European
Commission

professional dialogue and the strong evaluative culture. Teachers, on leaving university
are ready to join a system that is more dialogic and reflective.

The various levels of evaluations have supported learning and adaptation at the system-
level over time. Subject reviews enabled adaptations to subject specifications. For the most
part, these were small changes, but these were in direct response to the consultations
engaged in.

All the main actors, DES, NCCA, JCT, and the inspectorate have many opportunities for
collaboration which supports learning and adaptation at the system level. For example,
from feedback received, JCT changed the CPD model and moved to the cluster model,
involving clusters of schools in an area, which has been well received by school leaders
and teachers.

Having a formal evaluation built into the original process would have provided the system
with important and rich data. It will be challenging now to separate the COVID-19 influence
from the impact of the junior cycle developments. Therefore, attention needs to be paid to
evaluation indicators from the outset.

COVID-19 impact

Recent research reported that teachers'® experienced a new emphasis on sharing and
collaboration between colleagues around how to adapt to the new situation of teaching and
learning online. Teachers were using technology in new, different, and pedagogically rich
ways. This changed their pedagogical practices and how they thought about what they
were teaching, and how. Interestingly, after they returned to the classroom in September
2020, four out of ten teachers felt more confident in their face-to-face teaching. It appears
that they now realise how important what they do in the classroom is. There was also
evidence of teachers working more closely with parents. Through their interactions with
their childrenis online learning, parents could now see what was happening in schools and
in classrooms.

Many teachers spoke about junior cycle and how the new practices associated with junior
cycle had brought about changes in how teachers were approaching teaching and learning
and assessment, indicating a shift in how teachers teach and their levels of comfort with
assessment. AJunior cycleo is seen as a new way of thinking about teaching and learning.

As a result of the pandemic, external state examinations at lower secondary were cancelled
and schools ran their own assessment processes. The research uncovered some interesting
views on this, including that there is no longer a need for external examinations and that
these could be replaced by continuous assessment. School leaders reported an increase in
teacher confidence around assessing students at junior cycle.

However, there is already some evidence that teaching and learning approaches have
slipped back to more traditional approaches with the return to schools. COVID-19
distancing requirements are likely to have impacted on collaborative work in classrooms.
There is a sense that the fAjunior cycle way of teachingo, and all the progress that was
made, is being lost with all the rules.

The most positive outcome of this challenging period is the flexibility and agility that
teachers and school leaders demonstrated showing that there is considerable agility within
the system. It is important to celebrate this agility and the professionalism of teachers who
changed so much so quickly during this time.

113 Dempsey, Majella and Burke, Jolanta (2021) Lessons Learned: The experiences of teachers in Ireland during
the 2020 pandemic. Project Report. Maynooth University.
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In a second study!'4, school leaders reported that communication between teachers and
the broad school team is very important. Both school leaders and teachers reported that
they need more time to plan for teaching and learning. In the case of school leaders, their
main issue was the weight of the administrative load on their time and how this is taking
from their desired focus on teaching and learning.

School leaders also sought assessment reform, referring to the fact that assessment has
been managed differently in the last two years and that it is time to rethink how we plan
and manage assessment practices.

Remote learning during the pandemic has strengthened pedagogies for key competence
development. Competences are more visible now, especially digital competence and
learning to learn.

Changed pedagogical practices, assessment reform and the use of technology are most
likely to impact on the approaches to teaching and learning. The use of technology in
schools presents a significant opportunity for competence development, but it needs to be
supported in schools.

The importance of the relational aspect of schooling came through very strongly in the
research. School leaders and teachers expressed concern around student wellbeing and
engagement.

Other comments included the socio-economic and digital divide between students.
Investment in education generally, and for students from lower socio-economic
backgrounds is a crucial basis for any improvement.

Lessons learned

The phased introduction of the reform was considered essential, allowing time for teachers
and school leaders to experience the change over time. However, there was still a sense
that the reform tried to do much at once. At the same time there was a sense that the
implementation took too long.

Investment in the system was significant and particularly in the areas of continuous
professional development and building capacity for school leaders. Introducing and
resourcing professional time on teachers’ timetables, that is devoted to planning, had a
positive impact, and let teachers know that what they are doing in this new situation is
valued. This is an important aspect of sustaining the change.

The shift to a learning outcomes approach to curriculum design has supported competence
development and an expansion of pedagogical practices used in classrooms. However,
teachers need significant support in working with learning outcomes.

Changes to assessment, with an emphasis on more classroom-based assessments, were
largely viewed as important and successful for changing learning and assessment practices
and approaches. While the introduction of classroom-based assessment was controversial
at the outset, teachers have now come around to accepting this and even valuing it. They
can see the benefits for students who are developing new competences such as learning
how to learn and managing their own learning.

School leaders reported a change in mindsets and classroom practice in their schools.
Professional learning conversations have become common among teachers and school
leaders. School learning and assessment review meetings (SLARS), where teachers meet

114 Burke, Jolanta and Dempsey, Majella (2021) One month before Covid-19 and one year after: An assessment
of wellbeing of post-primary school leaders in Ireland. Project Report. Maynooth University.




Fet European
Commission

to discuss classroom-based assessment, were credited with encouraging these important
conversations around learning and assessment.

Impact on learners is now visible in higher education colleges. Students have a learning
dialogue and are more comfortable with a language of learning. They are more comfortable
with the idea of assessment portfolios, and they expect feedback on assessment and what
they need to do to improve. The new approach (junior cycle) has developed student agency
around learning.

It was argued that this linear system of policy development for change in schools is flawed
and that other approaches need to be considered. Policy development needs to be more
closely aligned with the culture in schools, rather than a linear reform process. Policy
makers need to take an important strategic role in the process of change.

An initial announcement by the then Minister for Education, that took the education
partners by surprise did not serve the reform well and undermined the collaborative
approach to stakeholder engagement. This was an approach not to be repeated.

Despite best efforts at communicating the change and preparing people, teachers and
school leaders found it very sudden and overwhelming. There was a strong sense that
there should be a longer lead-in time to the change. Everything was happening at the same
time and school leaders struggled with limited resources. There was little time to encourage
and develop the necessary willingness to change or to create a culture of change in schools.
Teachers and school leaders were experiencing change overload with significant increases
in workload for both. Teachers are not opposed to change but they need significant support
and time to make sense of the change and to accept it as part of the school culture.

Stakeholder consultation needs to be mindful of the genuine concerns of stakeholders and
they need to feel that that they are being heard and that their feedback is being taken into
consideration and making an impact on design and implementation. The language used is
important, for example, the term ‘reform’ indicates that everything that went before is bad
and needs to be reformed.

Concern was expressed that the effect of the external examinations at upper secondary,
which still uses quite traditional approaches, has limited any potential transformational
capability of the developments at junior cycle.

Discussions and consultations have now commenced on reviewing the curriculum and
assessment at upper secondary. Some teachers are apprehensive about further reform
and believe that the ideas and methodologies of junior cycle are not yet embedded enough
to be ready for change at upper secondary. Others believe that reform is needed at upper
secondary as a natural continuation from lower secondary.

Stakeholders accept that it is still quite early to draw any strong definitive conclusions
about the success of the new junior cycle, and particularly in relation to the learner
perspective and the experience of learners. Indeed, the lack of a formal evaluation process
to date, may limit any conclusions on this theme.
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Country Case Study for the Netherlands

Overview

A series of curriculum reforms was introduced in the Netherlands since 1998 as well as a
key policy development, the “Teachers' Agenda” (2013-2020), which was important for the
professionalisation of teachers and school leaders. In 1998 the so-called 'second phase' of
secondary education was introduced in HAVO (higher general continued education) and
VWO (preparatory scientific education). This second phase would start from the fourth year
of secondary education and was intended to enable students to learn more intensively and
independently from the curriculum and to ensure a better connection between secondary
and higher education. Four study profiles were introduced in secondary education, HAVO
and VWO: Nature and Technology, Nature and Health, Economics and Society and Culture
and Society; and a Study House that students could use at school to study independently.
There was no pilot phase for this reform, and it was immediately introduced for fourth-
year secondary students in 2006, while only a third of schools had expressed a preference
for it. Large demonstrations were held in The Hague at the start of the implementation in
1999. In response to this, the Secretary of State Adelmund decided to reduce the intensity
of the study programmes. The Study House was also abolished in 2006 due to its
inadequate functioning.

In 2006, 58 core objectives, across seven learning areas, were introduced for primary and
the first years of secondary education. The intention of these core objectives was to give
teachers and schools more freedom when drawing up learning programs for students, not
to be confined by traditional subject boundaries, and to harmonise primary and secondary
education. These headline targets are currently still the frame of reference for teachers
and schools to develop curricula, but as they are almost 15 years old, the Ministry launched
a revision of the curriculum in 2013. In October 2019, an advisory report was prepared by
teachers and school leaders with building blocks for the revision of nine subjects in primary
and secondary education, (Curriculum.nu). In 2020, a temporary scientific committee was
established to advise the government on the curriculum reform.

Policy design

The curriculum reform which was implemented in 2006 were motivated by several factors.
Firstly, the curricula were overloaded, secondly, not enough attention was given to the
differences between students, and thirdly, there was not enough decision space for schools.
The curriculum reform process was led by experts and expert organisations together with
teachers and schools. It's important to note that there were two trajectories: one on
primary education, and the other on lower secondary, with different time frames and
different approaches. The approach adopted for primary education was much broader than
the one adopted for lower secondary education. The main characteristics of this curriculum
reform are the focus on students, 58 core objectives in seven learning areas, and a global
formulation, which give schools more agency. The core objectives are based on the
development of young people in lower secondary education. According to the
documentation, “the pupil learns actively and independently, together with others, in an
orientating and cohesive way, in a continuous learning path, and in a challenging, healthy
and safe environment.”?1®

The 2006 reform involved a variety of stakeholders: schools and teachers (as opposed to
only subject matter experts and representatives); panels of teachers, students and

115 https://slo.nl/publish/pages/4881/karakteristieken-en-kerndoelen-onderbouw-vo.pdf
Directly translated to English from the Dutch: “de leerling leert actief en zelfstandig, samen met anderen,
oriénterend en in samenhang, in een doorlopende leerlijn, en in een uitdagende, gezonde en veilige omgeving”
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parents; field organizations and experts; and a broadly composed advisory board. It is
believed by high-level stakeholders that it is important to remember the role of textbook
publishers when conceptualising a reform. The implementation of the reform involved an
open process including a series of meetings regionally and at school level. It included
disseminating information online through websites and via newsletters. Additional efforts
to reach teachers in the final phase of the implementation of the reform were made,
including in-depth interviews with teachers, and experimenting with teaching materials in
50 schools.

A new reform was introduced in 2016 to update the content of vocational exam programs
in the VMBO, improve the organisation of schools in the context of declining student
numbers, and provide a greater flexibility to adapt quickly to changes in further education
and vocational contexts, a new reform was introduced in 2016. This reform was developed
by schools as well as advisory groups formed by sector organisations and started as a pilot
in a limited number of schools. The main characteristic of this reform is the introduction of
fourteen different profiles in the VMBO.

The main aims of the 2016 policy reform were to: update the content of professional
examination programmes; improve school and teaching organisation with declining student
numbers; and provide greater flexibility to quickly adapt to changes in further education
and vocational contexts.

The ongoing curriculum reforms are taking place in the context of what started with the
creation of the Platform on Education 2032 (which functioned from 2014 - 2016), which
had a focus on dialogue and is the update and revision of the attainment targets from
2006. Sessions were organised and many stakeholders in the education field were involved
in developing the new reforms. The four steps in the process were (i) a national brainstorm;
(ii) a dialogue phase, including online sessions on social media, and talks with students,
teachers, parents, education professionals and entrepreneurs; (iii) a consultation phase;
and (iv) the final advice. These steps are to ensure that everybody who has a stake in the
design of education is involved on time.

Implementation strategy

A policy development that was important for the implementation of the curriculum reform
wastheCo pee cy e eop e o c oo a eac e .

The success of any (educational) reform depends on the professionalisation of the actors
implementing the reform 'on the ground’, in this case the teachers and schools that develop
and teach the curricula. The 2013-2020 “Teachers' Agenda” has been very important in
this regard and consists of seven action points that seek to strengthen the
professionalisation of teachers and schools. The seven agenda items are: (i) Better
students in teacher training; (ii) Better teacher education; (iii) Attractive and flexible
learning pathways; (iv) A good start for aspiring teachers; (v) Schools as learning
organizations; (vi) All teachers competent and authorized; and (vii) A strong professional
body.

Moreover, updated competency requirements for teachers were introduced specifically
aiming at the content of the subjects, as well as the didactic and pedagogical skills of
teachers. Even when schools hire new teachers, they must comply with this. Also, schools
are encouraged to become learning organisations through annual teacher performance and
peer reviews, as well as increasing teacher satisfaction.
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The implementation of the “Teachers' Agenda” (almost fully completed) was supported by
setting up pilots for various action points in various municipalities. For example, Utrecht
experimented with 'promodocs'. To motivate teachers to continue learning, the Ministry of
Education, Culture and Science has continued investing every year, enabling teachers, for
example, to obtain a master's degree. Thus, the Ministry had the task of implementing the
reform and providing subsidies to schools and schools had to implement these new ways
of working and invest in their teachers. Teachers were expected to continue their studies
and obtain a higher education diploma.

The main learning points and challenges associated with the implementation of this reform
can be summarized as follows:
= The reform is seen to support the quality of (future) teachers, the attractiveness of
the profession, and motivating teachers and schools to continue to invest in
improving the quality of teachers.
= The Personnel and Mobility Survey (PoMo) showed that the target increases in
teacher satisfaction of 15% was lower than expected. The majority of teachers also
participated in annual performance reviews (98%) and peer reviews (74% in
primary education and 68% in secondary education).

During the first Peer Learning Group in May 2021, a number of success factors and
challenges regarding the focus and implementation of the reforms were discussed:
= As discussed above, the 1998 reform used a top-down approach to implementation,
meeting a lot of resistance. There was also insufficient investment in communication
and outreach activities (e.g., the most important means of communication were
two brochures for primary and secondary education on the headline targets).
Reforms adopted since (for instance the 2006 reform) and which are currently
underway are being worked out and implemented with more collaboration with
stakeholders—there is more involvement of advisory boards, trade unions,
teachers, parents and students and the government is also using social media and
other channels to communicate broadly about the reforms.
= A very important aspect of the 2006 reform was the reduction of the number of
learning objectives from 150 to 58, which meant greater freedom of choice for
teachers and schools to develop curricula better suited to local and individual needs.
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This was welcomed positively by the education sector, and also led to better
coordination and cooperation between primary and secondary teachers. A challenge
is that some teachers and schools were unsure how to achieve the learning
objectives and therefore relied too much on textbooks instead of using their
freedom.

= Going forward, the main challenges are to develop updated learning objectives in
the revision of the curriculum, without making the core objectives (and the resulting
curricula) overloaded. The government wants to come up with a proposal that is
widely supported and ensures coherence in education. Another important focus
point for the future is to narrow the gap between more professional and academic
study profiles.

Adaptations to the strategy over time

Reform and evaluation plans are currently on hold whilst the new cabinet await to take
office. The future monitoring and evaluation plans involve three strands:
= Evaluation of the first phase of the current curriculum renewal process
= Theory of Change: review of studies on curriculum renewal processes which will be
published in January 2022
= Monitoring and evaluating the implementation and realisation of the planned
curriculum revision.

The third strand, Monitoring and evaluating the implementation and realisation, is aimed
at providing insights on the phase of development of revised attainment targets and
preparations at the school level. The monitoring activity involves 3 themes:

= Support among teachers and schools

= Readiness and capacity for curriculum revision in schools

= Feasibility in school practice.

COVID-19 impact

The experience of the pandemic increased students’ and teachers’ use of ICT but affected
the social skills of students. On a political level, the pandemic exacerbated the need for
digital skills for pupils and teachers, the need for a focus on the socio-emotional wellbeing
of students and to understand the impact of home-schooling. There has been a loss of
basic skills as evidenced by national tests. Due to the pandemic, there is a higher
appreciation of teachers.

During the country workshops, one stakeholder mentioned that the NPO, which is the
COVID recovery strategy in education, is the main strategy and funding is also considered
an important priority in the Netherlands. This entails a more proactive approach by policy
makers. In fact, the NPO (National Education Programme) took a framework from the
Education Endowment foundation on how (cost-)effective certain interventions are. This
offers ideas of which are the best interventions to implement and how to fund them.
COVID-19 required teachers to make decisions and gave teachers more agency. It's
necessary to continue to create toolkits to support teachers.

Lessons learned

The implementation of the 2006 curriculum reform presented a series of barriers. For one,
teachers do not always feel like they are involved in the curriculum design. This may be
due to a number of reasons; teachers are difficult to reach, and especially primary school
teachers, and are not really involved in an association. They often stay within their subject,
without a strong association across specialisations. To represent teachers, gatherings
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should be facilitated so they can participate in debates. The goal is thus to enhance ‘teacher
agency’ or ability. Teachers should become part of the curriculum development, instead of
having change enforced on them from the top of the system. This discussion should be
seen in a broader context, as teachers and schools deal daily with the dynamics of problems
in their schools, creating a tension between individual urgency and political urgency.

Another issue is that that schools are insufficiently prepared for taking on the task of
implementing the policy reforms. There is not enough time and expertise, and the
culture/mindset to develop the curriculum needs support. To implement the policies
presented from above (top-down), adjust them to the school’s individual context, and think
about their needs to develop new policies (bottom-up), more support is needed, especially
in school leadership.

Teacher involvement turned out to be one of the biggest challenges for the previous (2006)
and current policy reforms according to national high-level stakeholders. However,
stakeholders believe there are possible solutions to resolving this barrier. First, involving
a ‘subject matter expert’ (vakdidacticus) could be a good option, as they have very specific
knowledge and are trusted by teachers. This, however, is not currently included in their
tasks. Second, allowing networking and knowledge-sharing across schools, could bring
many benefits for developing and implementing the new curriculum. Implementing the
curriculum, should become a natural part of the process, as the curriculum reforms should
come from developments in the schools. Third, and importantly, more time and structure
must be given to teachers to develop the curriculum together. This is not only about a
change in the content, but also in the organisational structure, involving colleagues etc.
This asks for leadership skills from teachers. The research conducted for the purpose of
this study also demonstrated that the voice of parents and students should be better
integrated in the discussions concerning curriculum reforms.

Stakeholders mentioned that it's important to involve teachers at the right time throughout
the conceptualisation and implementation process of the curriculum reform. Too early and
they might drop out, too late and they don’t feel involved. Stakeholders believe that
teachers can be trained within their own organisations. More coherence could be
implemented in collective bargaining agreements for teachers to develop their skills. It's
important to not see teachers as a homogenous group, because they have different
qualities and aspirations. But it's important to have a special focus on teachers who are
interested in teacher and curriculum development.
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Country Case Study for Portugal

Overview

In 2015 Portugal had one of the highest retention rates?!¢ in Europe. Moreover, there was
a serious problem of low performance and socio-economic inequalities that have persisted
over the years. Therefore, there was a need to reflect on what was wrong, to create
something that would lead to a democratic and inclusive school.

There were two main reforms implemented in Portugal over the last decade on the area
broad competence development in school education:

(i) The National Program for Educational Success (2016);

(ii) The Exit profile of students leaving compulsory education (2017).

The first reform aimed at encouraging schools to think strategically about ways to improve
students' learning in the defined competences. The emphasis on the learning of a diverse
group of students has also been strengthened in this reform.

The second reform outlined the profile of the student at the end of compulsory education
in a generic way, which was complemented by the plan for essential learning
(Aprendizagens Essenciais — AE). AE functions as the main curricular guidance documents
for planning, designing and evaluating students' learning and aims to develop the skills
areas included in the Exit Profile of Students Leaving Compulsory Education. These
educational benchmarks have been built to develop specific competences of each
knowledge area and transversal competences. The two reforms can be considered as
complementary to each other and should be analysed as an integrated set of reforms.

Policy design

Reform 1 is a core plan in the current educational policy and targets some critical
weaknesses in the system, such as early dropout and absenteeism. Although it includes
multiple initiatives, it would be a very relevant perspective into the effectiveness and
innovativeness stance of the Portuguese system. This program takes the curriculum as a
given. It aims at encouraging schools to think strategically about ways to improve students’
learning in the defined competences. However, the emphasis on the learning of a diverse
group of students may be a relevant link.

Reform 2 frames a lot of the current approach towards competences. It is expected to
significantly impact educational policy, as the ministry will continue supporting it for at
least two mandates. Although the program is a bit abstract, the plan for essential learning
(AE) complements it. The main areas of competences emphasised in the reform are the
following: (i) Languages and Texts; (ii) Information and Communication; (iii) Reasoning
and Problem-solving; (iv) Critical and creative thinking; (v) Inter-personal relations; (vi)
Personal development and Autonomy; (vii) Welfare, Health, and Environment; (viii) Artistic
and Aesthetic sensibilities; (ix) Scientific, Technical, and Technological Knowledge; (x) and
Awareness and Command of the Body.

The approach of the reforms has been comprehensive, transversal, and recursive.
Moreover, it emphasized the inclusiveness and multifaceted nature of schools. The
approach also emphasized that each subject should contribute to developing students'
competences in an integrated manner. The Ministry tried to involve different stakeholders
at different levels to implement and design such reforms. To implement the reform, the

116 In this context retention refers to students who do not qualify for promotion to the next year and are
retained at their current level.



European
Commission

Ministry created interdisciplinary teams that included representatives from schools, the
Ministry, teachers, local authorities, parents, researchers, etc. The Ministry started to
implement the reform through a pilot, which included 130 schools.’!” With those, the
situation was monitored, and there were a series of webinars, exchange of experiences
with schools, students (e.g., the event "students' voice 2016"), and different agents were
involved in evaluating and implementing the necessary changes to the reform.

The reforms are still under implementation and only after a couple of years will it be
possible to fully assess their effects. Additionally, the reforms have been implemented
gradually, which tends to delay its overall impact. The plan is to have midterm evaluations
to monitor the implementation of the reform and then a comprehensive, external,
evaluation after six years.

Implementation strategy

Reform 1 was launched through a resolution of the Council of Ministers of 2016 and then
implemented through two Decree Laws (54/2018 and 55/2018) that defined the major
aspects of the program, its main objectives, and supporting mechanisms.

The program has established a close monitoring and support of the plans devised by
schools, namely through local, regional, and national initiatives. The local ones target the
specific schools, and the regional and national ones are more related to sharing good
practices, exchanging experiences, and debating difficulties. For instance, the program
launched a series of seminars in 2017 and 2018 to involve teachers, schools, school
leaders, municipalities, and technical staff.

Dispatch no. 6478/2017, 26th July, launched reform2, which sets out the expected results
of young people when they finish compulsory schooling. This reform was a significant
political commitment from the government (and the Ministry of Education since 2015). It
was presented as a clear departure from the previous reform of 2012 and focused on a
diverse and integrated set of competences and skills.

The reform was initially launched in a pilot mode. The pilot took place in the school year
2017/2018 in the classes of schools that were part of the initial group experiencing the
project of curriculum autonomy and flexibility. During that pilot project, a survey on
Essential Learning was used to assess teachers' perceptions regarding the identification in
the content of what is essential for all students to learn in relation to what is established
in other curricular documents in use and to assess the coordination of Essential Learning
with the development of the Student’s Profile.

In 2018, the Student Profile was published and made available to all public and private
schools. The approach of involving a team of experts led by a prestigious figure (and former
Minister of Education) aimed to strengthen the credibility of the reform.

The implementation tried to involve all major stakeholders. Thus, several national
initiatives were developed to promote the ownership of this document by all those who, in
one way or another, are involved in the education of Portuguese young people, and a
reflection focused on specific solutions involving the organisation of school and education
geared towards achieving this Profile.

117There were 226 schools initially invited to the initial stage of the pilot, and 57% of them continued until the
last phase of the pilot (see Portugal case study in Annex XX).
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Adaptations to the strategy over time

Two dimensions were taken into consideration in the implementation of the reform:
monitoring and evaluation. Monitoring was expected to occur regularly with the production
of reports.! These reports would help to understand how the policy has been implemented,
the challenges faced, and what could be done to correct it. In addition, there was an
objective to incorporate a six-year evaluation in the legal documents that implemented the
reform. Underpinning that approach was the motivation that even if the government
changed, there would be continuity and subsequent assessment of the reform.

In the meantime, there were a series of indicators and instruments that were produced.
First, the Ministry is not looking only at disciplines that are subject to a national exam at
the end of high school, but at all fields. The idea is to understand the performance of the
student in all different areas. Nevertheless, the national exams are important because they
have shown that most of the difficulties that students face are not at memorizing skills but
related to interpretation skills. This is highly relevant to understand how important it is to
consider transversal competences even when teaching content that requires
memorisation.

One of the leading indicators created was the so-called “equity indicator”. This new
indicator makes it possible to measure the levels of educational success of students taking
into account socioeconomic conditions (beneficiaries of the Schools’ Social Support
System), in each clustering of schools or non-clustered school, municipality and district,
compared to the average results of students with a socioeconomic background and
educational background similar at the national level. Thus, this indicator is expected to
measure students’ performance within the specific context of each school.

COVID-19 impact

The educational results (attained in the last year before the pandemic caused by COVID-
19) were encouraging, showing already some positive effects of the reform. They
represented the best results during the last decade. Moreover, the pandemic showed how
key competences’ developments are important and that there are still significant
inequalities in the education system. The COVID-19 pandemic did not slowdown the
development of key competences but has stressed how an inclusive education
approach was necessary. The pandemic has also placed in evidence how the socioeconomic
background could shape the development of key competences. Additionally, access to
higher education still places significant hurdles to some students, especially those from
disadvantaged socioeconomic backgrounds. The pandemic may have had an impact in the
employment or income of many of those families, thus influencing the decision of those
students on whether to pursue higher education. Although this is not a new
phenomenon, the pandemic may have reinforced the inequalities that already existed in
the education system.

Mathematics was more affected by the pandemic according to some of the stakeholders.
Results, on average, were the ones that fell the most. In terms of literacy, some
stakeholders participating in the workshop suggested that there may have been a
reduction in the reading skills, but at the same time an increment on the utilitarian
(normal) reading. Stakeholders considered that the 5th grade (where students move from
first to second cycle of basic education) was the more penalized one in terms of developing
key competences.

Finally, this pandemic gave relevance to the reform introduced by the Decree Law no.
54/2018 that established the basis of what should be an inclusive education system, which
was generally considered by stakeholders as a major step forward.
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Lessons learned

Different loops of feedback were considered. The Ministry organized national seminars,
regional seminars, seminars between schools and the community. The idea was to
decentralize and get the involvement of the different stakeholders. The reports produced
at each motorization level were necessary and directed to schools.

The current reform implied a change of curricula, at least on the way of delivering teaching.
Teachers need time to assimilate the reform and also formation to implement it better.
Changing the curricula delivery implies that the formation of teachers in higher education
needs to change and incorporate the reform. Hence, changing initial teacher formation is
essential. Another teacher formation issue relates to those who recently graduated and
were “caught” by the reform. After finishing their degree, recently graduated teachers work
on centres for extra activities. The students spend a couple of hours on these centres after
school and usually take these recently graduated teachers three to four years to be
admitted to a school. When they are admitted, their skills might need to be obsolete in
light of this reform. A solution is either to change teacher formation in the higher education
sector or when teachers are admitted to schools to receive specific training.

Probably the main change during the reform refers to the national secondary education
exams, which is still not finalized. Because the teaching delivery approach changed, and
now it is more focused on developing key competencies, the incidence of the national
exams also needs to change. That change started already. The problem is that, because
of COVID-19, in 2020, after the first lockdown, there was limited information about student
learning during that period. The national exams were not cancelled, but their structure was
different in that year. However, because there was some uncertainty about the effects of
the first lockdown on student learning. not all contents have been evaluated as planned in
the 2020 exam (some of them were placed in optional questions). Thus, one possibility for
future developments may be that exam structure may include more of the aspects
considered in the profile of students at the end of secondary education, e.g., exams could
evaluate specific components of each subject and also include some open questions trying
to evaluate other key competences.

Finally, the way that the results of these exams is communicated to schools has changed.
The reports try to focus on the fragilities in each subject to help teachers (and students
ultimately) understand which competences they need to work on.

Overall, there was a remarkable convergence among the stakeholders on the
implementation of these two reforms. In general, there is a positive assessment of the
reforms of 2016 and 2017 regarding the question of competences. On the other hand, it is
also recognized that there is still work to be done in achieving the purposes of the reform.
One of the areas that was highlighted referred to teacher training, regarded as a necessity
for both recently graduated teachers and current teachers, as explained before. Moreover,
it was recognized that more needs to be done regarding the pedagogical training of
teachers.

Another area that attracted significant concerns is the link between secondary education
and higher education, namely the strong pressures placed by national exams and access
requirements to the latter. Several stakeholders regard it as a hindrance to fully attain the
purposes of the reform on basic skills. One possibility could be the introduction of some
changes in the structure and content of national exams that would align them with the new
curricula based on key competences.
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Country Case Study for Slovakia

Overview

Before 1989, curriculum was uniform and developed centrally; school directors primarily
focused on the transfer of state policy principles to the educational process. Since 1990,
directors of primary and secondary schools have been granted a high degree of autonomy
in management and in curriculum development. A new measure, the so-called '10/30 rule’
allowed schools to change up to 10% of the lesson allocation for individual subjects and
up to 30% of the content originally prescribed by the centralised curriculum.

The National Program of Education in the Slovak Republic for the next 15 to 20 years, was
approved by the government in December 2001. However, two decisions slowed
implementation of this planned reform significantly: the government focused on fiscal
stability (the principal condition for Slovakia's accession to the EU) under the pressure from
Finance Ministry, omitted from the Millennium Paper commitments to increase investment
in education. The second unfortunate decision was not to take part in the first PISA study
in 2000.

The poor results of Slovak students in the PISA 2003 study, after the excellent results of
14-year-old pupils in the TIMSS 1995 study, was a big shock for the public. The PISA shock
and the inability of political parties to agree on the reforming principles, led to a conflicting
period that finally resulted in focusing the reform processes just on the development of
new legislation. The motivation for the reform of the new government appointed in 2006
has been highly political—to adopt the long-awaited “New Education Act” as soon as
possible—in believing that new legislation would be enough to make the reform change
happen and not investing in the design and development of the envisaged reform
processes. The new education minister, who took office in 2006, set a deadline to launch
the reform as early as 2008. No substantial investment in school infrastructure,
improvement of the learning environment, or teacher retraining to cope with the upcoming
changes were planned for prior to launching the reform.

Since the 1990s, and also during the implementation of the main reform since 2008, the
education sector as a whole has been subject to austerity measures. Long-term
underfinancing caused deficiencies that are still visible: equipment of schools lagging
behind the state of the art and lack of quality teaching/learning materials suitable to reflect
the variety of learners’ needs. Although the state strictly requires formal qualifications and
subsequent career development for teachers, there isn't enough support available for
pedagogical leaders. Moreover, the lack of leadership capacity to lead the reform together
with the decreasing attractiveness of the teaching profession might hamper the
implementation of future reforms.

Policy design

The initial reform document was positively perceived by the public, creating a space to
discuss the particularities of the reform and its implementation. However, sufficient
discussion did not take place; stakeholders, including municipalities and self-governing
regions (who have an important role in managing schools), were not involved in the further
preparation of the reform, resulting in a legislation that wasn’t developed in a participatory
way.

This reform was submitted for public discussion in late December 2007, with the Ministry
of Education disregarding many relevant objections to the project. The priority was to
prepare the "New Education Act” as soon as possible regardless of its quality and the reform
principles put forward by the Millennium paper and the Education Act weren't sufficiently
elaborated. The Education Act 245/2008 Coll. adopted by parliament on 22 May, 2008:



European
Commission

= declared the transition from the curriculum design based on input regulation via
detailed syllabi to the regulation of outcomes in the sense of the principle: "it is not
important what the teacher teaches but what the learner learns";

= nitiated support for the development of "competences" of pupils/students and
setting content and performance standards related to educational areas and
competences;

= introduced the decentralisation of the curriculum development based on the
creation of national curricula, represented by State educational programmes
(StEPs) for respective ISCED levels of education and followed by autonomously
developed School educational programmes (SchEPs).

Subsequently, schools had to translate the reform into practice immediately after the
summer holidays. StEPs prepared by national curricular authorities under time pressure
were published in June 2008, and by September 2008 schools had to have elaborated their
SchEPs. The lack of time to prepare a new curriculum negatively affected basic schools
(ISCED 1 + 2), which were more vulnerable compared to kindergartens and secondary
schools concerning the planned shift towards competence-based education. Cooperation
with stakeholders concerning the reform in basic schools was insufficient, as confirmed by
the statements of stakeholders themselves during the first country workshop held in July
2021. There was little time allocated to prepare quality teaching/learning materials in
support of the new curricula and practically no time to pilot the reform. The Ministry of
Education communicated the three main reform principles but failed to communicate how
the reform would be implemented. The burden of the reform fell on schools and school
leaders in particular.

Implementation strategy

Although the reform was discussed at the legislative level and there was a broad agreement
on the main principles of the school reform, the details of the curricular change were not
clear for all stakeholders involved. While there was agreement on the need to reduce the
volume of the curriculum, there was no agreement on the basic/core contents, which were
supposed to be binding, and teaching materials to support the implementation of a
competence-based approach in the classroom were not available. The Ministry focused on
drafting a new education law. In addition, the "New Education Act” was under preparation
for a long time, under difficult political conditions throughout three election periods. In the
end, the final version of the law which launched the reform was prepared by the Ministry
with limited participation of external experts. The actual preparation for the
implementation of the reform took only about 6 months and started without piloting and
without adequate preparation of teachers for competence-based education.

Schools had to introduce the reform without sufficient preparation and support, with an
obligation to prepare school curricula based on methodological manuals for programming
(e. g., "Methodology for creating a school curriculum" for VET in 2008). The need to
develop new methodological manuals and to train teachers quickly became apparent. In
2011, new methodological manuals for all types of schools (primary schools, grammar
schools, and secondary schools) were developed with the support of ESF funds.

The short time given to the launch of the reform hindered the development of a systemic
support from stakeholders. However, some strong NGOs were active in support of
innovations in general education. In VET after the adoption of Act 61/2015 on VET
(replacing the first-ever specific act on VET from 2009), the involvement of employer
representatives is strongly backed by law. The best example of cooperation in competence
development concerned improvement of financial literacy with strong involvement of the
banking sector. Some interesting initiatives are visible concerning digital literacy and the
involvement of IT businesses and the Digital coalition, that was formed to support the
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digital transformation of the country. Gradually, other stakeholders including more NGOs
and parents’ organisations began to actively engage in the discussion of the reform.

In-service training providers also tried to compensate for the lack of initial training, through
initiatives funded from ESF and supported by a professionalisation scheme substantially
based on the accommodation of credits for completion of retraining. Nevertheless, the core
aspects of the reform (the shift to competence development of pupils/students) and the
understanding of the role of content and performance standards remained insufficiently
addressed.

Despite the challenges, the implementation of the reform facilitated a turning point. It
offered schools the freedom to adjust their curriculum, and reform-oriented schools
gradually took advantage of this. However, most schools have been stunned by this
opportunity, as teachers are not used to curriculum development. Often, teachers see their
role in the classroom and want to prioritize their time in supporting learners' learning and
not on creating or finding suitable teaching/learning materials. Sharing of good practices
was however not sufficiently supported as there were no systemic measures (e.g., a
dedicated financing scheme) adopted. Nevertheless, there are good practice examples and
scaling up of success stories of innovative schools that can support change in the ongoing
second attempt at curricular reform.

Adaptations to the strategy over time

National curricula (state educational programs) were reviewed based on surveys of
curricular authorities, suggestions from the inspectorate, and comments from schools.
Substantial revisions of state educational programmes followed in 2013 for VET and in
2015 for general education. The revised 2015 programme was seen as “a compromise” by
the Country Workshop participants, given that neither practitioners nor the curricular
authority were satisfied.

The reform legislation stipulated that the State School Inspectorate (SSI) inspections
should focus on compliance with the curriculum, and on the development of (some) key
competences. National student assessments in the 5th and 9th year would indirectly inform
about literacy and mathematical competences. International measurements, especially
PISA, are also reflected. However, competences other than basic skills are difficult to
assess and schools also raised some concerns about addressing these competences.

The current model of state administration and self-government (regions, municipalities)
does not manage monitoring and evaluation at the intermediate level. In this sense, the
State School Inspectorate does not perform a "territorial" inspection, nor does it conduct
research on conditions for the implementation of the curriculum for schools in the territory
of the municipality or region. This is a systemic challenge that is often seen as linked to
the insufficient support for schools. SSI however stated their ambition to expand their
inspections and to provide support for self-evaluation of schools as an integral part of
external evaluation.

Considering the implementation issues of the reform, the Education ministry and the
National Curricular Authority have understood the importance of preparing an
implementation and monitoring strategy that offers sufficient time for schools to adjust to
change. The new ISCED 1+2 education reform should be made obligatory from 2026/2027
and network of Regional centres of curricular management and support for schools (RRP)
will facilitate the change.

should facilitate the change. Nevertheless, the Education ministry still sees areas for
improvement such as an increased focus on implementing reform theses by SPU (e.g.,
shift to key competences development) and the creation of a friendly environment for the
reform, by providing new teaching /learning materials. Practitioners agree that the main
output of SPU efforts should be a new national curriculum, but they insist on the delivery
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of teaching /learning materials in time. Practitioners see their role as
performers/interpreters and expect support from directors as reform leaders, from
methodologists as suppliers of class-ready learning materials, and from the state as a
crucial provider of the state-of-the-art equipment.

One of the key issues of the conceptual framework for the 2008 curricular reform—that
could also challenge the new reform efforts—is related to the programming timeline (e.g.,
setting standards annually versus multiannual cycles), programming focus (e.g., broader
educational areas versus individual traditional subjects), and programming main concept
(e.g., framework to be provided by schools versus core curriculum to be complemented by
schools).

COVID-19 impact

During the distance learning period prompted by the pandemic, teachers were forced to
adapt the curriculum, which helped them to think more about its potential developmental
effect and to search for alternative methods compatible with the reduced time available for
lessons per week. Online learning has forced a quest for innovative and active learning
methods. The creation of supporting materials, the use of Internet resources, and digital
applications have become part of their daily work. There have also been calls for a different
approach to digital equipment for schools, teachers and learners.

In this new context, teachers found themselves in need of adapting the curriculum and had
to look for alternative ways to communicate with learners and parents. This helped to
improve digital skills of all, as it was necessary to provide students with feedback and to
evaluate their progress in a completely different way. New methods of assessment of
learners have emerged, and there have been efforts to expand formative assessment.

Participants in the Country Workshops mentioned the advantages of the so-called 'Digital
allowance’. Practitioners suggested to introduce financial contributions to teachers and
learners for leasing of comprehensive equipment (hardware, software, Internet and data,
maintenance, insurance) adapted to schools and their programmes. They consider such a
solution to be environmentally friendly as the equipment would be recycled after the end
of the contract.

Lack of access to equipment excluded some learners from online education, in particular
learners from marginalised Roma communities. Although national student assessments
have shown a lower performance of children from socially disadvantaged backgrounds,
similar to the pre-pandemic period, a stronger impact on learners from socially
disadvantaged backgrounds without access to online education is yet to be confirmed. The
Education Ministry called for additional research on this issue and introduced remedial
measures such as summer camps, support for enrolment of children into afternoon school
clubs, and tutoring for primary and secondary learners. Since autumn 2021 these activities
are explicitly linked to the Recovery and Resilience Plan (RRP).

An extremely long period of school closing deepened the negative impact of the pandemic
on pupils and students’ competences, including

= insufficient development of social competences (e.g., ability to work in a team,
ability to cooperate, ability to resolve conflict situations, and communication skills;

= the decline in psychomotor and artistic competences due to reduced space for
physical, musical, artistic activities, and

= limited opportunities to develop communication skills, as communication with
teachers outside of online teaching was fragmented.

However, some positive aspects have been observed: all stakeholders, including parents,
better understand the importance of socialisation at school and the well
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being of pupils. Students, and educators for the first time became part of the policy agenda.
Moreover, it has been confirmed by many stakeholders that the pandemic opened the door
to a future reform, as teachers found themselves adapting to the new context and parents
got more involved not only with the content but also with forms and methods of teaching.

Lessons learned

A positive aspect of the reform is that it created the conditions for the decentralisation of
curriculum development and allowed educators to make changes based on their
experience, which wasn't possible with the previous curricular regulations. It opened the
door to making changes in line with reform intentions for educators prepared for reform
but this involved a relatively small number of teachers in innovative schools and did not
impact sufficiently on the whole school education system. The performance of learners
completing ISCED 2 education in international PISA measurements has disimproved since
the introduction of this reform. Lessons learned agreed by stakeholders participating in
workshops include:

1. More time was needed to prepare for the implementation of the reform.

2. For the reform to succeed, it needs to be preceded by a timely discussion of the
main principles of change with teachers. These principles should be reflected in new
teaching materials and the reform should be piloted before being launched.

3. Before launching a reform, it is necessary to identify those educators who need
support to cope with the reform, and provide them with in-service training courses,
tutoring, or other appropriate means of support.

4. Implementation progress should be carefully monitored to:
= Avoid deviation from the reform intention, which could negatively impact

student performance,
= Ensure that learners’ outcomes are not adversely affected.

5. Any measures to correct implementation of the reform should be preceded by an
evaluation and a discussion with stakeholders to provide feedback as well as a feed-
forward loop to manage the further development.

Some lessons learned from the process are as follows:

1. Curricular reform cannot be confused with the creation of only curricular documents.
2. Reform legislation cannot be the beginning of reform, legislation must be preceded
by a sufficiently long preparatory phase and the agreement of key players not only
on the intentions but also on the conditions for the implementation of the reform.
3. Curricular reform requires piloting and transitional period to verify how theoretical
reform theses have been translated into new teaching materials and new practices.
4. The freedom that teachers need is the freedom to choose from the large number
and variety of teaching materials and practices available to them in advance. This
enables them to fulfil their efforts to provide individualized support to learners.

The curricular reform 2008-2020 started a focus on competence development reflecting
the European narrative on key competences. Nevertheless, the reform was reduced to the
creation of new curricular documents in the belief that the curricular freedom is sufficient
for envisaged paradigmatic change. Although reformers are now fully aware of the
limitations of the reform and want to prepare schools for the change proposed by the new
curricular reform, there is a risk of overestimating the importance of structural changes in
curricular documents and in schools themselves. Reformers advocated expansion of the
ISCED 1 education by one year and shortening of ISCED 2 education by one year, thus
keeping the basic cycle of ISCED 1+2 education at nine years, while programming curricula
and setting standards for three multiannual cycles (3+2+4 years) is envisaged. The
Education ministry explicitly stressed that the introduction of three programming cycles is
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expected to remove "pressure on all pupils to learn subjects in a given year, as pupils'
learning outcomes will be assessed at the end of multi-year cycles. In this way, schools
will be better able to adapt the objectives and content of education in each year to the
pace and needs of their pupils, which will reduce the number of students repeating a year
and ultimately help to prevent early school leaving." The lesson learned from the past
indicates that new curricular documents are not ‘game changers’ and that retrained
educators able to apply new methodologies and new teaching/learning materials are the
ones that could foster competence development. There is however a high risk, made visible
also in the discussion during workshops, that delivering teaching/learning materials is
underestimated.
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Finding information about the EU
Online

Information about the European Union in all the official languages of the EU is available on the
Europa website at: https://europa.eu/european-union/index_en

EU publications

You can download or order free and priced EU publications at:
https://publications.europa.eu/en/publications. Multiple copies of free publications may be
obtained by contacting Europe Direct or your local information centre (see
https://europa.eu/european-union/contact_en).
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